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ABSTRACT
This  r e s e a rc h  was des igned  to  examine the  e f f e c t s  of  d i c t a t i o n  
e x e r c i s e s  on the  s c o re s  o f  developmental  s t u d e n t s  on a t e s t  of  a 
s p e c i f i c  Engl ish w r i t i n g  s k i l l .  A d d i t i o n a l l y ,  the  s tudy  examined the  
d i f f e r e n c e s  in  t h e s e  s c o re s  based on the  p r e f e re n c e  type s c a l e s  o f  the  
Myers-Briggs Type I n d i c a t o r  (MBTI) in o r d e r  to  t e s t  the  hypo thes i s  t h a t  
c e r t a i n  MBTI types  t h a t  hand le  the  o r a l  language wel l  would l e a r n  
w r i t i n g  s k i l l s  f a s t e r  when exposed to  d i c t a t i o n  e x e r c i s e s  r e l a t e d  to  
those  s k i l l s .
A p r e - t e s t  and a p o s t - t e s t  were a d m in i s t e re d  to  t h r e e  groups of 
developmental  w r i t i n g  s t u d e n t s  a t  N ic h o l l s  S t a t e  U n i v e r s i t y .  All t h r e e  
groups were t a u g h t  w r i t i n g  s k i l l s  us ing the  c o n t r o l l e d  composi t ion 
method which emphasizes  i m i t a t i o n  and p roo f r e ad ing  s k i l l s  as wel l  as the  
developmental  w r i t i n g  s t u d e n t ' s  f a c i l i t y  wi th  the  o r a l  language.  One 
t r e a tm e n t  group r e c e iv e d  t e a c h e r - r e a d ,  s t u d e n t - c o p i e d  d i c t a t i o n  
e x e r c i s e s  du r in g  the  10-day pe r iod  o f  the  experiment .  The second 
t r e a tm e n t  group had d i c t a t i o n  d e l i v e r e d  by a v id eo ta p e  p l a y e r  and 
t e l e v i s i o n  monito r  u t i l i z i n g  a p r o f e s s i o n a l  d i c t a t i o n  vo ice  wi th  the  
words of  the  d i c t a t i o n  on the  video  sc re e n .  The t h i r d  group,  a con t ro l  
group ,  r e c e iv e d  no d i c t a t i o n  e x e r c i s e s .  The w r i t i n g  s k i l l  p r e s e n t e d  in 
the  c l a s s e s  was t h e  c o r r e c t  use of  p r e s e n t  p r o g r e s s i v e ,  p r e s e n t ,  p a s t  
and f u t u r e  t e n s e s .  The MBTI s c o re s  i n d i c a t e d  the  s u b j e c t s '  t en d e n c ie s  
toward e x t r o v e r s i o n  o r  i n t r o v e r s i o n  and sens ing  o r  i n t u i t i o n .  I t  was 
expec ted  t h a t  the  e x t r o v e r s i o n  and sens ing  groups would b e n e f i t  the  most 
from d i c t a t i o n  e x e r c i s e s .
v i
A na lys is  o f  t h e  d a ta  was developed through an a n a l y s i s  of  
c o v a r i an c e  program t h a t  used the  p r e - t e s t  as  a c o v a r i a t e  in o r d e r  to  
r e f i n e  the  s i g n i f i c a n c e  o f  the  v a r i a n c e  o f  the  p o s t - t e s t  s c o r e s .  An 
a d d i t i o n a l  a n a l y s i s  o f  c o v a r i an c e  was a p p l i e d  t o  the  da ta  us ing the  MBTI 
s c o re s  t o  develop  a f a c t o r i a l  d e s ign .
R e s u l t s  o f  the  a n a l y s i s  o f  c ova r ianc e  i n d i c a t e d  t h a t  t h e r e  was no 
s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  among th e  t h r e e  groups o r  among the  
v a r io u s  MBTI f a c t o r i a l  i n t e r a c t i o n s  among th e  g roups.  An a n a l y s i s  of  
v a r i a n c e  o f  t h e  mean ga in s  did show a s t a t i s t i c a l l y  s i g n i f i c a n t  
d i f f e r e n c e  f o r  t h e  video  d i c t a t i o n  group compared t o  the  c o n t r o l  group. 
The use o f  d i c t a t i o n  e x e r c i s e s ,  e s p e c i a l l y  video d i c t a t i o n ,  i s  
m a r g in a l ly  suppor ted  by t h i s  s tudy .
CHAPTER ONE 
I n t r o d u c t i o n
Co l leges  and u n i v e r s i t i e s  in t h i s  coun try  i n c r e a s i n g l y  a re  being 
fo rc e d  to  f i n d  s o l u t i o n s  f o r  a problem t h a t  they  g e n e r a l l y  have not  
addressed  in the  p a s t .  The problem i s  t h a t  many s tu d e n t s  a re  not  ab le  
to  f u n c t i o n  in beginning  c o l l e g e  c l a s s e s .  In Louis iana  a 1983 r e p o r t  
from the  Board o f  Regents  f o r  L o u i s i a n a ' s  Co l leges  and U n i v e r s i t i e s  
c i t e d  w r i t i n g  a b i l i t y  as t h e  s k i l l  t h a t  was most d e f i c i e n t  among 
e n t e r i n g  s t u d e n t s  (Arceneaux,  1983) . In the  Fa l l  1983 sem es te r  a t  
N ic h o l l s  S t a t e  U n i v e r s i t y ,  1075 s tu d e n t s  were e n r o l l e d  in developmental  
Engl ish  w r i t i n g  c l a s s e s .  This  number r e p r e s e n t e d  41 p e rc e n t  o f  the  
t o t a l  Freshmen c l a s s  ( T u l l y ,  1983).  Regarding a n o th e r  b a s i c  s k i l l  the  
Regents r e p o r t  p o in te d  ou t  t h a t  wi th  open admiss ions p o l i c i e s  a t  pub l ic  
u n i v e r s i t i e s ,  app rox im ate ly  40 p e rc e n t  o f  a l l  f reshmen must t ak e  
developmental  mathematics  c ou rse s .
The open admiss ions  programs na t ionwide  have p rov ided o p p o r t u n i t i e s  
f o r  s t u d e n t s  who in  i n c r e a s i n g  numbers a re  l a b e l e d  "unde rp repa re d , "  
" r e m e d ia l , "  o r  "developmental"  (Atwell and Smith, 1979) . These s tu d e n t s  
in t h e  p a s t  dropped ou t  through academic a t t r i t i o n ;  no s p e c i a l  e f f o r t  
was made to  keep them in schoo l .  Now, however,  as the  number o f  18 to  
24 y e a r  old s t u d e n t s  has d e c re a s e d ,  so have s tu d e n t  c r e d i t  hours begun 
to  dwindle .  The s t u d e n t s  who have been ignored in the  p a s t  now a re  
mainstreamed wi th  developmental  programs to  b r in g  them to  the  s k i l l  
l eve l  o f  a c c e p t a b l e  c o l l e g e  course  work. The Louis iana  Board o f  Regents
1
2f o r  Higher  Educat ion sp e n t  approx im ate ly  $13 m i l l i o n  on remedial  
educ a t ion  in  1982-83. Th is  r e p r e s e n t e d  more than  twice  the  f i g u r e  f o r  
1979-80. The Board o f  Regents expec t s  t h a t  about  65 p e r c e n t  of  the  
developmental  s t u d e n t s  in  Lou is iana  w i l l  be a b le  t o  fu n c t i o n  
s u c c e s s f u l l y  in t h e i r  c o l l e g e  s t u d i e s  once they have completed remedial  
work (Myers,  1983) .
This  s tudy  i n v e s t i g a t e d  one a re a  of  t h e  o v e r a l l  problem o f  d e a l in g  
with underp repared  s t u d e n t s :  the  t e a c h in g  o f  Engl ish  w r i t i n g  s k i l l s  to
N ic h o l l s  S t a t e  U n i v e r s i t y  developmental  s t u d e n t s  as an i n s t r u c t i o n a l  
approach v a r i a b l e .  More s p e c i f i c a l l y ,  t h i s  s tudy  a t t em pted  to  v a l i d a t e  
the  use o f  d i c t a t i o n  e x e r c i s e s  w i th  c o n t r o l l e d  compos i t ion  in the  
t ea c h in g  o f  w r i t i n g  s k i l l s  to  t h e s e  s t u d e n t s .  A lso ,  t h e  s tudy  a t t empted  
t o  de te rmine  th e  most e f f e c t i v e  medium f o r  t h e  d i c t a t i o n  e x e r c i s e s .
The use o f  d i c t a t i o n  e x e r c i s e s  in the  t e a c h in g  o f  w r i t i n g  i s  p a r t  
o f  a r e l a t i v e l y  new method o f  w r i t i n g  i n s t r u c t i o n  c a l l e d  c o n t r o l l e d  
composi t ion ( G o r r e l l ,  1979).  Under t h e  d i r e c t i o n  o f  t h e  t e a c h e r  of  
c o n t r o l l e d  com pos i t ion ,  s t u d e n t s  hand-copy c o r r e c t l y  w r i t t e n  pa ragraphs 
d i r e c t l y  and e x a c t l y .  The copying e x e r c i s e s  a t  f i r s t  a r e  s imple 
d u p l i c a t i o n  and p r o o f r e a d i n g ;  t h e n ,  the  s tu d e n t s  a r e  i n s t r u c t e d  to  copy 
and to  make grammatical  changes such as  r e w r i t i n g  p l u r a l  c o n s t r u c t i o n s  
in the  s i n g u l a r  or  r e w r i t i n g  p r e s e n t  t e n s e  c o n s t r u c t i o n s  in  the  p a s t .  
The s t u d e n t s  always s t a r t  wi th  c o r r e c t  s e n te n c e  c o n s t r u c t i o n  so t h a t  the  
copied  m a t e r i a l  p rov ides  a sound grammatical  b a s i s  f o r  i m i t a t i o n .  Not 
a l l  c o n t r o l l e d  compos i t ion  e x e r c i s e s  a r e  t h i s  s im ple ;  i n s t r u c t o r  c o n t ro l  
i s  g r a d u a l ly  l e s s e n e d  as  the  s tu d e n t  p r o g re s s e s  in terms o f  w r i t i n g
3s k i l l s  u n t i l  f r e e  w r i t i n g  e x e r c i s e s  a r e  managed c o r r e c t l y  
( P a u l s t o n ,  1976) .
An a d d i t i o n a l  s t e p  in t h e  copy method i s  the  use o f  d i c t a t i o n .  The 
t e a c h e r  c a r e f u l l y  r e c i t e s  c o r r e c t  s e n te nc es  and s tu d e n t s  w r i t e  e x a c t l y  
what they h e a r .  The th e o r y  i s  t h a t  t h e  redundancy o f  h e a r i n g ,  w r i t i n g ,  
and see ing  the  c o r r e c t  s en tence  s t r u c t u r a l  form r e s u l t s  in g r e a t e r  
awareness on the  p a r t  o f  t h e  s t u d e n t s  o f  t h e  c o r r e c t  w r i t i n g  form which 
then in t u rn  becomes p a r t  o f  t h e i r  b a s i c  w r i t i n g  a b i l i t y .
C o n t r o l l e d  com pos i t ion  was f i r s t  used in  the  t ea c h in g  o f  Engl ish  as 
a second language ( G o r r e l l , 1982) .  Success  of  the  method wi th  fo re i g n  
s t u d e n t s  s tudy ing  t h e  Engl ish language led  t o  i t s  use with 
E ng l i sh - spea k ing  s t u d e n t s .  This  approach i s  based l a r g e l y  on the  
t h e o r i e s  o f  W alte r  J .  Ong ( F a r r e l l ,  1979).  According to  Ong, many 
s tu d e n t s  who lack  adequate  language w r i t i n g  a b i l i t i e s  t end to  be h igh ly  
o ra l  in t h e i r  p e r c e p t i o n  and use o f  the  language.  They have problems 
not  only wi th  t h e  m a n ipu la t ion  o f  the  w r i t t e n  l anguage ,  but  a l s o  with 
the  l o g i c a l l y  l i n e a r  and a n a l y t i c a l  mode o f  thought  t h a t  w r i t i n g  
engenders  and n o u r i s h e s  (Ong, 1978) . These s t u d e n t s  a r e  capab le  of  
l e a r n i n g  th e  form o r  grammar o f  w r i t t e n  communication, bu t  t h e i r  
l e a r n in g  s t a r t s  from t h e  o ra l  a s p e c t s  o f  t h e  language t h a t  they  know 
b e s t  (Cayer ,  1979) .
Along wi th  t h e s e  o r a l  language p e r s p e c t i v e s ,  c o n t r o l l e d  compostion 
i s  based t h e o r e t i c a l l y  on th e  r e d i r e c t i o n  o f  a medieval approach to  
w r i t i n g  c a l l e d  i m i t a t i o  (Kehl ,  1979) .  I m i t a t i o n  o f t e n  p rov ides  s tu d e n t s  
with v a lu a b l e  l e a r n in g  e x p e r i e n c e s  in t h e  c o r r e c t  or  b e s t  way to  do
4something. I m i t a t i n g  the  s t y l e s  and approaches o f  the  m as te rs  
t r a d i t i o n a l l y  has been a way o f  a s s u r i n g  a t  l e a s t  some l i k e n e s s  between 
the  s t u d e n t ' s  and th e  m a s t e r ' s  work. In the  copy method, i t  i s  the  
ba s i c  s t y l e  o r  format  t h a t  i s  being  copied  in a l i t e r a l  se nse .  The 
r e s u l t  i s  t h a t  the  c o r r e c t  form o f  s e n te n c e  s t r u c t u r e  i s  r e i n f o r c e d  in 
the  s t u d e n t ' s  mind.
Although the  c o n t r o l l e d  compos i t ion  method o f  t ea c h in g  w r i t i n g  to  
developmental  s t u d e n t s  has a s u b s t a n t i a l  t h e o r e t i c a l  base and i s  now 
a c t u a l l y  being used to  t each  w r i t i n g  to  t h e s e  s t u d e n t s ,  the  r e s e a rc h  
suppor t  f o r  t h i s  method i s  s p a r s e .  This  s tudy  a t t em pted  to  p rov ide  da ta  
and recommendations r eg a rd in g  one a s p e c t  o f  the  c o n t r o l l e d  composi t ion 
method- - the  use o f  d i c t a t i o n  e x e r c i s e s .
This  method o f  t e a c h in g  w r i t i n g  i s  i n t e r e s t i n g  in the  p o s s i b i l i t i e s  
t h a t  i t  o f f e r s  in enhancing p o s i t i v e  l e a r n in g  e f f e c t s  by va ry ing  the  
medium o f  p r e s e n t a t i o n .  Do t e a c h e r  d i c t a t i o n  e x e r c i s e s  a f f e c t  w r i t i n g  
s k i l l s ?  Do p r o f e s s i o n a l l y  recorded  and p r e s e n t e d  d i c t a t i o n s  improve 
unders tand in g?  What e f f e c t  on l e a r n i n g  would occur  i f  t h e  v i s u a l  images 
of  the  words of  the  d i c t a t i o n  a r e  p r e s e n t e d  du r in g  th e  r e c i t a t i o n ?  
These were some o f  t h e  q u e s t i o n s  o f  t h i s  s tudy .
A d d i t i o n a l l y ,  t h i s  s tudy  examined th e  p o s s i b i l i t y  t h a t  c e r t a i n  
b e h a v io r -p r e fe r e n c e  t y p es  o f  i n d i v i d u a l s  responded d i f f e r e n t l y  to  the 
i n s t r u c t i o n a l  t r e a t m e n t s .  I t  was expec ted  t h a t  the  type  o f  person who 
i s  more e x t r o v e r t e d  in s o c i a l  i n t e r a c t i o n s  a l s o  would t end  to  handle  the  
oral  language b e t t e r  than  a person who i s  more i n t r o v e r t e d .  S tuden ts  
were c a t e g o r i z e d  a c co rd ing  to  t h e i r  t e n d e n c ie s  t o  deal  wi th  t h e i r
5environments  in an e x t r o v e r t e d  o r  i n t r o v e r t e d  manner and in a sens ing  o r  
i n t u i t i v e  manner. I t  was expec ted  t h a t  sens ing  i n d i v i d u a l s  would
b e n e f i t  t h e  most from the  a u r a l - v i s u a l  t e l e v i s i o n  p r e s e n t a t i o n  s in c e
such i n d i v i d u a l s  absorb  s enso ry  in fo rm a t ion  q u ic k ly  and e a s i l y .
These behav io ra l  t e n d e n c ie s  a r e  p a r t  o f  a l a r g e r  t h eo ry  of  
p s y c h o lo g i s t  Carl Jung who saw a p p a r e n t l y  random d i f f e r e n c e s  in human
b e ha v io r  as  be ing a c t u a l l y  more o r d e r l y  based on an i n d i v i d u a l ' s  
d i s p o s i t i o n  toward what he d e s c r i b e d  as the  d ichotomies  o f  e x t r o v e r s i o n  
and i n t r o v e r s i o n ,  o f  s e n s a t i o n  and i n t u i t i o n ,  and of  t h in k i n g  and 
f e e l i n g  (Me C a u l l e y ,  1981) .  The in s t rum e n t  used to  s p e c i f y  t h es e  
d i s p o s i t i o n s  in  t h i s  s tudy was t h e  Myers-Briggs Type I n d i c a t o r  (MBTI) 
which was developed by I sabe l  Briggs Myers and f i r s t  p ub l i she d  in 1962 
(Bourg,  1979) .
The MBTI has a f o u r  l e t t e r  formula f o r  d e s c r i b i n g  i n d iv id u a l  
p r e f e r e n c e s :  e x t r o v e r s i o n  o r  i n t r o v e r s i o n  d e s ig n a t e d  by E o r  I ;
s e n s a t i o n  o r  i n t u i t i o n ,  by S or  N; t h in k i n g  o r  f e e l i n g ,  by T o r  F; and 
judgment  o r  p e r c e p t i o n ,  by J o r  P. This  l a s t  ca te g o ry  o f  J o r  P was 
added to  the  o t h e r  Jung ian  c a t e g o r i e s  by Myers. Thus,  an in d iv id u a l  
would be d e s c r i b e d  by one o f  s i x t e e n  d i f f e r e n t  l e t t e r  combina t ions  as 
shown in Figure  1.
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MBTI Type Table  Showing the  
16 P re fe re n c e  Types
IST.J ISFJ INFJ INTJ
ISTP ISFP INFP INTP
ESTP ESFP ENFP ENTP
ESTJ ESFJ ENFJ ENTJ
E and I d e s c r i b e  human a t t i t u d e s  where t h e  e x t r o v e r t e d  a t t i t u d e  i s  
d i r e c t e d  most ly  toward the  o u t e r  world of  a c t i o n s  and o t h e r  p e r s o n s ,  
wh i le  the  i n t r o v e r t e d  a t t i t u d e  looks  toward an i n n e r  world of  concep ts  
and i d e a s .  An in d iv i d u a l  may p r e f e r  to  p e rc e iv e  the  environment  by 
c h i e f l y  sens ing  (S) t h e  p r a c t i c a l  f a c t s  o f  e x p e r i e n c e  o r  by i n t u i t i o n  
(N) o f  the  p o s s i b i l i t i e s  and meanings o f  e x p e r i e n c e .  In making 
d e c i s i o n s  an in d iv id u a l  may t a k e  an o b j e c t i v e  t h in k i n g  (T) approach o r  a 
s u b j e c t i v e  f e e l i n g  (F) approach .  An in d iv i d u a l  may p r e f e r  t o  l i v e  in a 
judgment  ( J )  mode by t r y i n g  to  c o n t r o l  e ve n ts  o r  in  a p e rc e p t i o n  (P) 
mode by adap t ing  to  e v e n t s  (Myers,  1976) .  The f o u r  l e t t e r  d e s c r i p t o r s  
a t t a c h e d  to  an i n d iv i d u a l  a r e  only i n d i c a t i o n s  o f  p r e f e r e n c e s ,  imply no 
moral o r  va lue  judgments ,  and a re  no t  a b s o l u t e  in  degree  or  d i r e c t i o n  of  
p r e f e r e n c e .  Every i n d iv i d u a l  has t e n d e n c ie s  t o  a c t  o r  r e a c t  in c e r t a i n  
ways bu t  i s  a b le  t o  o p e r a t e  in  o t h e r  modes. Thus,  a sens ing  i n d iv id u a l
7has a good o b s e rv a t io n  f o r  d e t a i l s  and f a c t s  bu t  a l s o  may work a t  
deve lop ing  l a t e n t  i n t u i t i v e  p e rc e p t i o n s  t h a t  a re  c r e a t i v e  and a b s t r a c t .
This  s tudy examined the  MBTI c h a r a c t e r i s t i c s  o f  e x t r o v e r s i o n /  
i n t r o v e r s i o n  and s e n s i n g / i n t u i t i o n .  These two c a t e g o r i e s  were s e l e c t e d  
f o r  use in t h i s  s tudy f o r  s e v e ra l  r ea s o n s .  The i n d iv i d u a l  d e sc r ibed  as 
an e x t r o v e r t  would be a person who handles  the  o ra l  language wel l in 
s o c i a l  i n t e r a c t i o n .  According to  c o n t r o l l e d  compos i t ion theo ry  an
e x t r o v e r t e d  person would b e n e f i t  from e x e r c i s e s  such as d i c t a t i o n  which 
connect  t h e i r  o r a l  language p r o f i c i e n c y  wi th  w r i t t e n  language 
development .
An in d iv i d u a l  d e s c r i b e d  as sens ing  i s  o f t e n  found in developmental  
c l a s s e s  (Bourg, 1979) . Eighty- two p e rc e n t  o f  the  s u b j e c t s  in t h i s  s tudy 
were sens ing  types  and 56 p e rc e n t  were e x t r o v e r s i o n  ty p e s .  The sens ing 
type o f  i n d iv i d u a l  t en d s  to  absorb v i su a l  in fo rm a t ion  e a s i l y  and should 
b e n e f i t  from the  v i s u a l  d i c t a t i o n  p r e s e n t a t i o n s  v ia  t e l e v i s i o n .
I t  was expected t h a t  s t u d e n t s  who would perform well  wi th  the
d i c t a t i o n  e x e r c i s e s  cou ld  have had the  MBTI c h a r a c t e r i s t i c s  of
e x t r o v e r s i o n  and s e n s i n g .  These s tu d e n t s  tend to  be h ig h ly  o ra l  and
very s e n s i t i v e  to  d e t a i l s  in the  way they  deal wi th  t h e i r  environment .  
By s p e c i f y i n g  t h e s e  t y p e s ,  t h e  MBTI provided a way to  r e f i n e  and suppor t  
t h e  t h e o r i e s  o f  c o n t r o l l e d  compos i t ion  r ega rd ing  the  o ra l  use of  the  
language by developmental  s t u d e n t s .
Research Quest ion  
Do s e l e c t e d  c o l l e g e  developmental  s t u d e n t s  improve s c o re s  between 
an Engl ish  w r i t i n g  s k i l l s  p r e - t e s t  and p o s t - t e s t  when p r e s e n t e d  wi th  
d i c t a t i o n  and s tu d e n t - c o p y in g  a c t i v i t i e s  and does the  medium of  
d i c t a t i o n  a f f e c t  th o se  sc o re s ?
Null Hypotheses 
The t h r e e  nu l l  hypo theses  f o r  t h i s  s tudy  a r e :
1. There i s  no s i g n i f i c a n t  d i f f e r e n c e  in  the  s c o re s  on a t e s t  o f  an 
Engl ish w r i t i n g  s k i l l  f o r  s t u d e n t s  r e c e i v i n g  r e g u l a r  t e a c h e r  
d i c t a t i o n  and s c o re s  f o r  s t u d e n t s  no t  r e c e iv i n g  d i c t a t i o n .
2. There i s  no s i g n i f i c a n t  d i f f e r e n c e  in  t h e  s c o re s  on a t e s t  o f  an 
Engl ish  w r i t i n g  s k i l l  f o r  s t u d e n t s  r e c e i v i n g  o r a l - v i s u a l  
p r e s e n t a t i o n  by v ideo  c a s s e t t e  p l a y e r  and s c o re s  f o r  s t u d e n t s  not  
r e c e iv i n g  d i c t a t i o n .
3.  There i s  no s i g n i f i c a n t  d i f f e r e n c e  in  the  s c o re s  on a t e s t  o f  an 
Engl ish  w r i t i n g  s k i l l  f o r  s tu d e n t s  r e c e i v i n g  o r a l - v i s u a l  
p r e s e n t a t i o n  by v ideo  c a s s e t t e  p l a y e r  and s c o re s  f o r  s tu d e n t s  
r e c e iv i n g  r e g u l a r  t e a c h e r  d i c t a t i o n .
D e f i n i t i o n s
The fo l low ing  d e f i n i t i o n s  apply t o  t h i s  s tudy :
CONTROLLED COMPOSITION -  The a p p l i c a t i o n  o f  t e c h n iq u e s  o f  copying and 
m an ipu la t ing  sen tence  s t r u c t u r e  in  s t u d e n t  w r i t i n g  e x e r c i s e s .
9DEVELOPMENTAL STUDENTS -  S tuden ts  who scored  15 o r  below on the  Engl ish  
s e c t i o n  o f  the  American Coll ege  T e s t in g  (ACT) examinat ion and whose 
papers  were judged  by t h r e e  u n i v e r s i t y  Eng l ish  i n s t r u c t o r s  t o  be in need 
o f  w r i t i n g  r em ed ia t ion .
ENGLISH 002 - Developmental Engl ish  w r i t i n g  c l a s s  f o r  s tu d e n t s  who 
scored from 8 through  12 on the  Engl ish  s e c t i o n  o f  the  American Col lege 
T e s t ing  Se rv ice  examinat ion and who were judged by t h r e e  N ic ho l l s  S t a t e  
U n iv e r s i ty  Eng l ish i n s t r u c t o r s  t o  r e q u i r e  r em ed ia t ion  based on a w r i t t e n  
paper .
FREE WRITING -  S tuden t  compos i t ion wi th  l i t t l e  o r  no c o n t r o l  by the  
i n s t r u c t o r .
STANDARD WRITTEN ENGLISH - Those conven t ions  o f  c o r r e c t  and a p p r o p r i a t e  
usage of  the  formal  w r i t t e n  Engl ish language o f t e n  r e f e r r e d  to  as 
w r i t t e n  grammar.
WRITING SKILL - The a b i l i t y  of  developmental  s t u d e n t s  t o  w r i t e
grammat ica l ly  c o r r e c t  verb t e n s e s  in  Engl ish  s e n t e n c e s .
Del i m i t a t i o n s  
The fo l lo w in g  d e l i m i t a t i o n s  apply t o  t h i s  s tudy :
1. All s u b j e c t s  were freshmen a t t e n d i n g  N ic h o l l s  S t a t e  U n iv e r s i ty
dur ing  the  Fa l l  1983 semes te r .
2. All s u b j e c t s  were p laced  in a second l eve l  (o u t  o f  t h r e e )
developmental  Engl ish  w r i t i n g  c l a s s  based on American Coll ege  
T e s t in g  Se rv ice  examinat ion Engl ish  s c o re s  o f  8 through 12 and the  
e v a lu a t i o n  o f  a w r i t t e n  paper  by t h r e e  N ic h o l l s  S t a t e  U n i v e r s i t y  
Eng l ish i n s t r u c t o r s .
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3. All s u b j e c t s  completed the  p r e - t e s t  and p o s t - t e s t  on the  same 
scheduled days.
4.  S u b je c t s  were t e s t e d  only on t h a t  a s p e c t  o f  Eng l ish  w r i t i n g  s k i l l  
t h a t  a p p l i e s  t o  the  fo rm ation  and the  use o f  p r e s e n t  t e n s e ,  p a s t  
t e n s e ,  f u t u r e  t e n s e  and p r e s e n t  p r o g r e s s i v e .
Assumptions
The fo l lowing  assumpt ions  apply  t o  t h i s  s tudy :
1. There were no extreme d i f f e r e n c e s  o f  p r e - e q u iv a l e n c e  l e v e l s  in the  
Eng l ish w r i t i n g  s k i l l s  o f  s t u d e n t s  p a r t i c i p a t i n g  in t h i s  s tudy .
2.  There was no s p e c i a l  t u t o r i n g  o f  s t u d e n t s  in Engl ish w r i t i n g  s k i l l s  
o u t s i d e  of  t h e  i n s t r u c t i o n s  and assignmen ts  o f  t h e  Engl ish  002 
c l a s s .
3. Causes o f  r em e d ia t ion -ne ed  f o r  each s t u d e n t  was no t  a s i g n i f i c a n t  
f a c t o r  in the  s t u d e n t ' s  a b i l i t y  to  l e a r n  Engl ish  w r i t i n g  s k i l l s  by 
the  c o n t r o l l e d  compos i t ion  method o r  was c o n t r o l l e d  s t a t i s t i c a l l y  by 
th e  use o f  the  p r e - t e s t  as  a c o v a r i a t e .
4.  D i f f e r e n c e s  in the  a b i l i t i e s  and approaches  o f  the  Engl ish  002 
i n s t r u c t o r s  was minimal in terms o f  causing  d i f f e r e n c e s  in w r i t i n g  
s k i l l s  o f  t h e  s t u d e n t s  as  measured by th e  p r e - t e s t  and p o s t - t e s t .
5. Su b je c t s  used in t h e  s tudy  were r e p r e s e n t a t i v e  o f  t h e  t o t a l  
popu la t io n  o f  Eng l i sh  002 s t u d e n t s  a t  N ic h o l l s  S t a t e  U n i v e r s i t y .
6.  The t e s t  i n s t r u m e n ts  were v a l i d  and r e l i a b l e  in t e s t i n g  w r i t i n g  
s k i l l s  o f  Engl ish  002 s t u d e n t s .
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S i g n i f i c a n c e  of  the  Study
The t ea c h in g  of  underp repared  s tu d e n t s  i s  a t a s k  t h a t  has been 
t h r u s t  upon c o l l e g e s  and u n i v e r s i t i e s  as p a r t  o f  a c o n t i n u a l l y  widening 
range o f  s e r v i c e s .  The numbers o f  t h e s e  s t u d e n t s  and t h e i r  many 
academic needs a r e  f o r c i n g  the  r eshap ing  o f  the  r o l e  o f  h ig h e r  educa t ion  
in  modern s o c i e t y .  These i n s t i t u t i o n s  have not  emphasized t h i s  r o l e  in 
the  p a s t  and a r e  s e a rc h in g  now to  prov ide  t h e  r i g h t  combination and 
o r d e r  o f  p r i o r i t i e s  f o r  t h i s  r o l e  and o t h e r  more commonly recognized  
r o l e s .
This s tudy a t t em p ted  to  prov ide  some s p e c i f i c  i n s i g h t s  i n t o  the  
c o n t r o l l e d  compos i t ion  method o f  t ea c h in g  developmental  Engl ish  w r i t i n g .  
According to  the  N i c h o l l s  S t a t e  U n i v e r s i t y  Engl ish  i n s t r u c t o r s  us ing  i t ,  
t h i s  method has p rov ided  some very p o s i t i v e  i n i t i a l  r e s u l t s .  
A d d i t i o n a l l y ,  t h i s  s tudy  t r i e d  t o  suppo r t  the  va lue  o f  i n s t r u c t i o n a l  
s t r a t e g i e s  in t h e  use o f  aura l  and v i s u a l  channel s  of  in fo rm a t ion  
p e rc e p t i o n  and p r o c e s s in g  e s p e c i a l l y  among s t u d e n t s  who a re  d e f i c i e n t  in 
w r i t i n g  s k i l l s  a t  a p o s t - s e c o n d a r y  school  l eve l  o f  p r o f i c i e n c y .
Also ,  the  s tudy  a t t em p ted  to  prov ide  some p r a c t i c a l  g u i d e l i n e s  on 
the  a p p l i c a t i o n  o f  c e r t a i n  i n s t r u c t i o n a l  t r e a tm e n t s  accord ing  to  the  
behav io ra l  p r e f e r e n c e s  o f  s tu d e n t s  accord ing  to  the  Myers-Briggs Type 
I n d i c a t o r .
CHAPTER TWO 
Review o f  Rela ted  L i t e r a t u r e
This  s tudy  examined th e  p o s s i b i l i t i e s  o f  improving c o l l e g e  
developmental  s t u d e n t s '  Engl ish  w r i t i n g  s k i l l s  by u t i l i z i n g  d i c t a t i o n  
procedures  wi th  the  c o n t r o l l e d  compos i t ion  method o f  t e a c h in g  Engl ish 
w r i t i n g .  Research l i t e r a t u r e  was l o c a t e d  in f o u r  d i f f e r e n t  a r e a s :  
methods o f  t e a c h in g  w r i t i n g  to  c o l l e g e  developmental  s t u d e n t s ,  the  use 
of  MBTI s c o re s  wi th  t h e s e  s t u d e n t s ,  the  use o f  d i c t a t i o n  in t e a c h i n g ,  
and the  au ra l  and v i sua l  a t t r i b u t e s  o f  media used in  d i c t a t i o n .
Teaching W ri t ing
The t e a c h in g  o f  w r i t i n g  a t  a l l  grade l e v e l s  o f  i n s t r u c t i o n  
sometimes t r e a t s  the  s k i l l  o f  w r i t i n g  as  a d i f f e r e n t  and s e p a r a t e  
a b i l i t y  compared to  speak ing and l i s t e n i n g  s k i l l s  a l though  they a re  
i n t e r a c t i v e  in l e a r n e r  use and improvement. I t  i s  c l e a r  in a 
ch ro n o lo g ica l  sense t h a t  the  l a t t e r  precedes the  former in  terms of  
human language development .  The w r i t t e n  form of  language i s  based on 
th e  o ra l  form o f  communicat ion but  has developed a s e p a r a t e  s e t  o f  usage 
r u l e s  commonly r e f e r r e d  to  as  s t a n d a rd  w r i t t e n  E ng l i sh .  The r e a l i t y  i s  
t h a t  p r o f i c i e n c y  o f  w r i t t e n  e x p re s s io n  u s u a l l y  fo l lows  p r o f i c i e n c y  of  
o ra l  e x p r e s s io n .  To t each  only the  r u l e s  o f  s t a n d a r d  w r i t t e n  Engl ish  i s  
t o  ignore  the  b a s i s  o f  much o f  t h e  s t u d e n t ' s  knowledge in terms of  
language s k i l l s .  The d i f f e r e n c e  between composing and a r r a n g in g  ideas  
and encoding and w r i t i n g  th o se  idea s  i s  an im por ta n t  one f o r  t h e  w r i t i n g  
t e a c h e r .
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Southwell  (1981) in  an a r t i c l e  on c o m p u t e r - a s s i s t e d  developmental 
w r i t i n g  po in ted  ou t  t h a t  i t  i s  the  encoding p rocess  t h a t  most needs to  
be l e a r n e d  by the  developmental  s t u d e n t .  That  i s ,  a knowledge o f  the  
grammar o f  the  w r i t t e n  language p rov ides  a b a s i s  f o r  c o r r e c t n e s s  and 
c l a r i t y  o f  w r i t t e n  communicat ion.  A b a s i c  q u e s t io n  f o r  t h i s  s tudy is  
how does the  t e a c h e r  develop  t h i s  c o r r e c t n e s s  and c l a r i t y  in 
developmental  w r i t i n g  s t u d e n t s ?  Much r e s e a rc h  over  the  p a s t  20 y e a r s  
has shown t h a t  merely t e a c h in g  th e  r u l e s  o f  s t a n d a r d  w r i t t e n  Engl ish  i s  
g e n e r a l l y  i n e f f e c t i v e .
Braddock, Schoer ,  and Lloyd-Jones (1963) not  only que s t io n e d  the  
t e a c h in g  o f  the  r u l e s  o f  s t a n d a r d  w r i t t e n  Engl ish  as an e f f e c t i v e  way of  
improving w r i t t e n  e x p re s s io n  but  a l s o  c i t e d  s t u d i e s  which i n d i c a t e d  t h a t  
e x t e n s i v e  i n s t r u c t i o n  o f  t h o se  r u l e s  a c t u a l l y  i n h i b i t e d  a s t u d e n t ' s  
s k i l l  in e f f e c t i v e  com pos i t ion .  They sugges ted  t h a t  an over -concern  by 
the  w r i t e r  wi th  formal  grammatical  c o n s i d e r a t i o n s  in the  c r e a t i v e  
w r i t i n g  p rocess  reduced th e  e f f e c t i v e n e s s  o f  t h e  w r i t i n g .  In a review 
of  500 r e s e a rc h  r e p o r t s ,  Mull e r  (1967) found t h a t  the  e x t e n s i v e  use of  
t r a d i t i o n a l  r u l e s  o f  s t a n d a r d  w r i t t e n  Engl ish  in the  t e a c h in g  o f  w r i t i n g  
s k i l l s  had l i t t l e  e f f e c t  on the  s t u d e n t s '  use  o f  those  s k i l l s  and could 
be c o ns ide red  as  i n h i b i t i v e  in  the  sense  t h a t  t h e  s tudy  t ime could have 
been b e t t e r  spen t  in o t h e r  a c t i v i t i e s .
Smith,  Goodman, and Meredi th  (1976) found in a more expansive 
review o f  r e s e a rc h  t h a t  t e a c h in g  of  t h e  r u l e s  o f  s t a n d a r d  w r i t t e n  
En g l ish  d id  not  he lp  in t h e  development o f  w r i t i n g  a b i l i t y .  T he i r  s tudy  
i n d i c a t e d  t h a t  t h e  knowledge o f  th o se  r u l e s  d id  no t  t r a n s l a t e  i n to
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b e t t e r  w r i t t e n  e x p r e s s i o n ,  t h a t  such i n s t r u c t i o n  did not  he lp  s tu d e n t s  
unders tand  s en tence  s t r u c t u r e  o r  punc tu a t io n  b e t t e r ,  and most 
im p o r ta n t ly  t h a t  the  u n de rs t a nd ing  o f  t h e  r u l e s  d id  no t  e l i m i n a t e  usage 
e r r o r s .  Lefevre (1970) wrote  in  a s u p p o r t i n g  s tudy  t h a t  r e s e a rc h  did 
not  i n d i c a t e  t h a t  t e a c h in g  w r i t t e n  grammar he lps  in  w r i t i n g  s k i l l s .
More r e c e n t  reviews  o f  t h e  r e s e a rc h  on the  t e a c h in g  o f  the  r u l e s  of  
s t a n d a r d  w r i t t e n  Eng l i sh  a re  not  as c r i t i c a l  o f  t h i s  method and o f f e r e d  
ev idence  t h a t  the  t r e n d s  a g a i n s t  t h e  t e a c h in g  of  t h e s e  r u l e s  may have 
been i n i t i a t e d  by r e s e a rc h  summaries which were poor ly  c o n s t r u c t e d ,  
developed and p r e s e n t e d .  Kolln (1981) in  a summary o f  the  r e s e a rc h  
reviews on the  t e a c h in g  o f  the  r u l e s  o f  formal  w r i t t e n  grammar po in ted  
out  t h a t  the  e a r l i e r  reviews  were i n c o n s i s t e n t  in  t h e i r  d e f i n i t i o n s  of  
grammar, o v e r s t a t e d  t h e i r  conc lu s io n s  and r e l i e d  on r e s e a r c h  which 
should not  be c o n s id e red  o u t s i d e  o f  i t s  h i s t o r i c a l  c o n t e x t .
Weaver (1979) p o in te d  ou t  t h a t  s t u d e n t s  need to  deve lop a good 
sense  of  what r u l e s  d i c t a t e  s t a n d a r d  w r i t t e n  E n g l i s h ,  bu t  t h a t  the  
a b i l i t y  t o  use language should be l e a r n e d  i n d i r e c t l y :  no t  by t ea c h ing
such r u l e s  but  by us ing  the  language in r e a d i n g ,  w r i t i n g ,  speak ing  and 
l i s t e n i n g  e x e r c i s e s .  Th is  p s y c h o l i n g u i s t i c  approach i s  h o l i s t i c  in the  
equal  importance i t  p l a c e s  on l e a r n i n g  and m an ipu la t ing  a l l  t h e  language 
p r o c e s s e s :  l i s t e n i n g ,  s p e ak in g ,  r ead ing  and w r i t i n g .
Ong (1978) in " L i t e r a c y  and O r a l i t y  in Our Times" proposed a 
conceptual  base f o r  t h e  theo ry  t h a t  an o ra l  approach i s  e f f e c t i v e  in 
unde rs t and ing  w r i t t e n  language.  He p o in te d  o u t  t h a t  t h e  w r i t t e n  
language h i s t o r i c a l l y  has developed ou t  o f  the  spoken word--what  he
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c a l l e d  the  "pr imary o r a l i t y . "  A second o r a l i t y  based on the  i n f l u e n c e  
o f  the  r a d i o  and t e l e v i s i o n  media now sur rounds  s tu d e n t s  and has the 
e f f e c t  of  changing and r e p l a c i n g  in some ways t h e  w r i t t e n  language.  Ong 
contended t h a t  t h i s  " seconda ry  o r a l i t y "  i s  t h e  language o f  the  s tu d e n t s  
today and t h a t  i t  must be the  s t a r t i n g  p o in t  f o r  i n s t r u c t i o n  in the  
d i f f e r e n t ,  but  p a r a l l e l ,  grammar o f  t h e  w r i t t e n  language .
Otto and Smith (1980:384)  found t h a t  "development  in w r i t i n g  can 
proceed only on a base o f  o ra l  language development ."  They s t a t e d  t h a t  
a b s t r a c t  grammatical  r u l e s  u s u a l l y  mean l i t t l e  t o  the  l e a r n e r ;  i t  i s  
b e t t e r  f o r  the  l e a r n e r  to  deve lop  a sense  f o r  c o r r e c t  w r i t i n g  
c o n s t r u c t i o n  by l a r g e  amounts o f  read ing  and l i s t e n i n g .  These au th o r s  
c i t e d  r e s e a r c h  t h a t  found speak ing and w r i t i n g  as  s i m i l a r  ways of  
p r o j e c t i n g  wi th  s i m i l a r  c h a r a c t e r i s t i c s .  The o ra l  language wi th  i t s  
g e s t u r e s  and i n t o n a t i o n  p a t t e r n s  was found to  be more compl ica ted 
o r g a n i z a t i o n  than  w r i t t e n  p u n c tu a t io n  p a t t e r n s .  However, the  p a r a l l e l  
c o n s t r u c t i o n s  o f  t h e s e  p a t t e r n s  i n d i c a t e d  t h a t  s t u d e n t s  l e a r n  c o r r e c t  
w r i t t e n  e x p re s s io n  based on t h e i r  knowledge o f  c o r r e c t  o r a l  e x p re s s io n .
Montag (1969) found t h a t  an o r a l - a u r a l  approach to  remedial  
composi t ion i n s t r u c t i o n  f o r  c o l l e g e  s t u d e n t s  enabled the  s t u d e n t s  to  
w r i t e  as well  as t h e  t r a d i t i o n a l  r u l e s  o f  grammar approach d id .  He did 
not  make i t  c l e a r ,  however , i f  e i t h e r  way developed s u f f i c i e n t  
competency s k i l l s  f o r  c o l l e g e  l e v e l  work. Communication s k i l l  t r a i n i n g  
f o r  developmental  s t u d e n t s  b rough t  abou t  improvement in w r i t i n g ,  
s peak ing ,  and read ing  a b i l i t i e s  in Gwin and Dowey's s tudy  (1980) ,  but  
the  d i f f e r e n c e s  were a t t r i b u t e d  to  no s i n g l e  medium o f  i n s t r u c t i o n .
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Rockas (1977) sugges ted  t h a t  grammar, s p e l l i n g ,  and punc tua t ion  
could be improved in s t u d e n t  w r i t i n g  by d i c t a t i o n ,  i m i t a t i o n ,  and 
read ing  aloud  e x e r c i s e s .  He d e s c r i b e d  a t r e a t m e n t  o f  grammar 
i n s t r u c t i o n  f o r  developmental  s t u d e n t s  t h a t  was based on th e  use of  
voice  i n f l e c t i o n s  and se n te n c e  p a t t e r n s  t o  i n d i c a t e  p u n c tu a t io n .  His 
conc lu s ion  was t h a t  by see ing  and hea r ing  the  words,  s t u d e n t s  more 
e a s i l y  l e a r n e d  the  p a t t e r n s  o f  the  language.
Cayer and Sacks (1979:126)  found t h a t  developmental  w r i t e r s  r e l i e d  
h e a v i l y  on t h e i r  speak ing  p a t t e r n s  s imply because  they  d id  no t  recognize  
the  d i f f e r e n c e s  o f  l anguage m an ipu la t ion  in the  c o n d i t i o n s  o f  w r i t i n g  
and o f  speak ing .  This  s tudy i n d i c a t e d  t h a t  "some ana logues  and
p a r a l l e l s  do appear  to  e x i s t  between th e  two modes o f  d i s c o u r s e , "  
p a r t i c u l a r l y  in the  case  o f  developmental  w r i t e r s .  They argued t h a t
t h e s e  w r i t e r s  f i n d  t h a t  the  grammar demands o f  the  w r i t t e n  language a re  
much more complex than those  o f  t h e  o ra l  language.  For example,  or al  
language makes a l lowances  f o r  l i s t e n e r  feedback w h i le  w r i t t e n  language 
must a dd re s s  an aud ience  wi th  enough d e t a i l  and c l a r i t y  to  reduce the 
need f o r  feedback and re s p o n s e .  The developmental  w r i t e r  r e l i e s  on h i s  
o r a l  language s k i l l s  even when in  a w r i t i n g  mode. In e f f e c t  t h i s  w r i t e r
i s  demanding more of  t h e  o ra l  grammar than  i t  can d e l i v e r  s in c e  w r i t t e n
language r e q u i r e s  g r e a t e r  d e t a i l  and e l a b o r a t i o n .
F a r r e l l  (1966) a rgued t h a t  the  read ing  o f  l i t e r a t u r e  to  s tu d e n t s  i s  
v a lu a b l e  in deve loping unde rs t and ing  and a b i l i t y  in language use .  His 
review o f  r e s e a rc h  found e s s e n t i a l l y  s i m i l a r  p a t t e r n s  in t h e  read ing  of 
p rose  aloud  and in  the  grammatical  s t r u c t u r e s  o f  t h e  s e n te n c es  o f  those
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r e a d i n g s .  However, he p o in te d  out  t h a t  t h e r e  i s  a l a r g e  d i f f e r e n c e  
between the  read ing  o f  p rose  and o r d in a r y  c o n v e r s a t i o n .  The former  has 
s t a n d a rd  i n t o n a t i o n  p a t t e r n s  and an even tempo, w h i le  the  l a t t e r  does 
n o t .  More i m p o r t a n t l y ,  the  pauses in  the  read ing  o f  prose  approximate 
the  p u n c tu a t io n  and grammatical  s t r u c t u r e s  o f  the  s e n te nc e .  
Conversa t iona l  pauses  a r e  no t  c o n s i s t e n t  in p rov id ing  t h i s  type  of  
cu in g .  F a r r e l l  (1966) argued t h a t  slow l e a r n e r s  demons t ra te  g r e a t e r  
l i s t e n i n g  comprehension than read ing  comprehension. Thus,  the  t ea c h in g  
o f  w r i t i n g  s t r u c t u r e  based on o ra l  p a t t e r n s  was p a r t i c u l a r l y  e f f e c t i v e  
wi th  such s t u d e n t s .  The read ing  o f  p rose  t o  developmental  s t u d e n t s  thus  
became a means o f  u n i t i n g  what  the  s t u d e n t  can unde rs t and  and does not  
f e a r — the  p r e s e n t a t i o n  o f  the  spoken word- -w ith  what he does not  
u n d e r s t a n d —t h e  grammar o f  t h e  w r i t t e n  word.
Proponents  o f  t h e  c o n t r o l l e d  composi t ion method o f  t ea c h in g  w r i t i n g  
t o  developmental  s t u d e n t s  b u i l d  on Ong's  t h e o r y  o f  o r a l i t y  by adding to  
i t  copying and r e w r i t i n g  e x e r c i s e s .  G or re l l  (1979) proposed t h a t  
s t u d e n t s  do not  need t o  be t a u g h t  the  r u l e s  o f  grammar s i n c e  they  
a l r e a d y  recogn ize  t h e  a p p l i c a t i o n  o f  t h e s e  r u l e s  from t h e i r  speaking and 
w r i t i n g  e x p e r i e n c e s .  What they  do need acco rd in g  to  G or re l l  (1979:4)  i s  
" p r a c t i c e  w r i t i n g  what they  know w hi le  a t  t h e  same t ime being given 
freedom from t r y i n g  to  remember r u l e s  and a l s o  from th e  p r e s s u r e s  of  
composing an idea  on p a p e r . "  A d d i t i o n a l l y ,  because c o n t r o l l e d  
composi t ion p rocedures  f o rc e  s tu d e n t s  t o  focus  on accuracy  in 
t r a n s c r i p t i o n  and m a n ipu la t ion  o f  t h e  w r i t t e n  language ,  t h e i r  l ack  of  
a t t e n t i o n  to  t h e  grammatical  d e t a i l s  o f  the  w r i t t e n  language a re
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a d d re s s e d .  The con t inued  p r a c t i c e  o f  c o n t r o l l e d  compos i t ion  r e s u l t s  in 
th e  h a b i t  and i m i t a t i o n  o f  good w r i t i n g  by t h e  s t u d e n t s .
The amount o f  r e s e a r c h  t h a t  has been completed on c o n t r o l l e d  
compos i t ion  i s  l i m i t e d .  G or re l l  (1979) wrote  t h a t  t h e  method has not  
been demons t ra ted  e x p e r i m e n t a l l y  y e t  as a way o f  improving c r e a t i v e  
w r i t i n g .  She c i t e d  two " s e v e r e l y  l im i t e d "  s t u d i e s  a t  I l l i n o i s  S t a t e  
U n i v e r s i t y  in 1978 and in 1979. Both s t u d i e s  u t i l i z e d  c o n t r o l l e d  
composi t ion procedures  and both i n d i c a t e d  t h a t  the  s t u d e n t s  developed a 
f a v o r a b le  a t t i t u d e  toward w r i t i n g  t h a t  was no t  ap p a re n t  in  o t h e r  methods 
o f  t e a c h i n g .
Gordon (1981) compared a c l a s s  o f  c o l l e g e  remedial  s t u d e n t s  using 
c o n t r o l l e d  compos i t ion  to  a n o th e r  s i m i l a r  c l a s s  which s tu d i e d  
t r a d i t i o n a l  sen tence  s t r u c t u r e .  S tuden ts  in  the  former  group reduced 
mechanical e r r o r s  in t h e i r  compos i t ions  a t  the  end o f  t h e  s em es te r  by 43 
p e r c e n t  and i n c r e a s e d  f lu e n c y  by 17 p e r c e n t .  However, t h e  l a t t e r  group 
o f  s t u d e n t s  reduced e r r o r s  by 15 p e rc e n t  and f lu e n c y  was reduced by 10 
p e r c e n t .
In summary, a review o f  t h e  t ea c h in g  o f  Eng l ish  w r i t i n g  s k i l l s  to 
developmental  s t u d e n t s  i n d i c a t e s  t h a t  a l t e r n a t i v e ,  i n n o v a t iv e  methods 
t h a t  b u i ld  on the  o r a l i t y  of  the  s t u d e n t  can be e f f e c t i v e  in t ea c h ing  
the  c o r r e c t  and a p p r o p r i a t e  usage o f  the  w r i t t e n  language .  The use of  
c o n t r o l l e d  composi t ion as  such a method has only l i m i t e d  r e s e a rc h  
su ppo r t  w i th  g e n e r a l l y  i n c o n c lu s iv e  r e s u l t s .  T h e o r e t i c a l  s u ppo r t  f o r  
t h i s  method i s  p e r s u a s i v e ,  bu t  the  method s t i l l  needs f u r t h e r  r e s e a r c h .
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Myers-Briggs Type I n d i c a t o r
A r e l a t e d  a re a  o f  r e s e a r c h  in v o lv ing  th e  Myers-Briggs Type 
I n d i c a t o r  (MBTI) l ends  s uppo r t  t o  t h e  arguments o f  c o n t r o l l e d  
compos i t ion proponents  in r ega rd  t o  the  h igh ly  o ra l  p e r s p e c t i v e  of  
developmental  s t u d e n t s .  The MBTI has been used over  the  p a s t  t en  y e a r s  
as an i n d i c a t o r  of  type  d i f f e r e n c e s  t h a t  a re  r e l a t e d  t o  d i f f e r e n c e s  in 
t ea c h ing  and l e a r n i n g  s t y l e s .  Bourg (1979) r e p o r t e d  t h a t  s evera l  
s t u d i e s  us ing  a s p l i t - h a l f  p rocedure  wi th  both males  and females  from 
secondary to  c o l l e g e  l eve l  i n d i c a t e d  s i g n i f i c a n t  i n t e r n a l - c o n s i s t e n c y  
r e l i a b i l i t y  e s t i m a t e s  f o r  t h e  MBTI s c a l e s .  These e s t i m a t e s  were 
e s p e c i a l l y  v a l i d  f o r  t h e  e x t r o v e r s i o n / i n t r o v e r s i o n  and s e n s i n g / i n t u i t i o n  
t e n d e n c i e s .  This  s tudy  a l s o  c i t e d  e x t e n s i v e  r e s e a r c h  c o r r e l a t i n g  MBTI 
s c a l e s  wi th  th o se  o f  o t h e r  i n s t r u m e n t s .
Coan (1978) found a s u b s t a n t i a l  amount o f  experimenta l  ev idence  on 
the  MBTI wi th  a v a r i e t y  o f  s u b j e c t s  i n d i c a t i n g  t h a t  the  t e s t ' s  s c a l e s  of  
p r e f e re n c e  have a s t r o n g  c o n s t r u c t  v a l i d i t y  a l though  the  no t io n  o f  the  
dichotomy o f  p e r s o n a l i t y  p r e f e r e n c e s  ( e . g .  e x t r o v e r s i o n / i n t r o v e r s i o n )  
remains in  the  t h e o r e t i c a l  rea lm.  The MBTI c h a r a c t e r i z e s  i n d i v i d u a l s  in 
e i g h t  d i f f e r e n t  c a t e g o r i e s ,  but  only f o u r  of  those  c a t e g o r i e s  a re  
p a r t i c u l a r l y  r e l e v a n t  t o  t h e  o r a l i t y  o f  developmental  s t u d e n t s :  
p r e f e re n c e s  o f  a t t i t u d e ,  e x t r o v e r s i o n  (E) and i n t r o v e r s i o n  ( I )  and 
p r e f e re n c e s  o f  p e r c e p t i o n ,  sens ing  (S) and i n t u i t i o n  (N).  The 
combinat ions o f  t h e s e  p r e f e r e n c e s  a r e  f o u r f o l d :  ES, EN, IS and IN.
S tu d ie s  by McCaulley (1981) and Bourg (1979) found t h a t  
e x t r o v e r s i o n  and sens ing  a re  common types  among developmental  s t u d e n t s .
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The reasons  t h a t  t h e s e  types  a r e  c h a r a c t e r i s t i c  o f  developmental 
s t u d e n t s  i s  not  c l e a r ,  but  i t  could be t h a t  the  ES type  o f  person would 
tend to  deal wi th  l e a r n i n g  in an o r a l ,  v i s u a l  way r a t h e r  than  deve lop  an 
a n a l y t i c a l ,  i n t r o v e r t e d  manner o f  l e a r n i n g  more v a lu a b l e  in the  c o l l e g e  
c l a s s .  McCaulley (1981) summarized r e s e a r c h  us ing  the  MBTI t h a t  
sugges ted  t h a t  the  ES types  rank lower in academic a p t i t u d e  than  IN 
types  s in c e  they  p r e f e r  t o  deal wi th  an o u t e r  world of  communication 
and s e n s a t i o n  r a t h e r  than  an i n n e r  world o f  concep ts  and t h e o r i e s .
Bourg (1979) deve loped a r e s e a rc h  summary t h a t  i n d i c a t e d  t h a t  
success  in school  was r e l a t e d  t o  an i n d i v i d u a l ' s  MBTI p r e f e r e n c e s .  The 
same s tudy  which involved  e n t e r i n g  freshmen a t  N i c h o l l s  S t a t e  U n i v e r s i t y  
found t h a t  over  80 p e r c e n t  o f  the  s t u d e n t s  in what was then  c a l l e d  
remedial  Engl ish  were typed  e i t h e r  as ES (50 p e r c e n t )  o r  as  IS (32 
p e r c e n t ) .  S and ES types  were the  most common in a l l  o t h e r  remedial  
cou rses  as  w e l l .  These f i g u r e s  r e p r e s e n t  a l a r g e r  p r o p o r t i o n a t e  share  
than i s  r e f l e c t e d  in t h e  t o t a l  popu la t io n  o f  f reshmen e n t e r i n g  N icho l l s  
i n c l u d in g  th o se  e n t e r i n g  s t u d e n t s  who a re  not  in  developmental  c l a s s e s .
Use o f  D i c t a t i o n
Fenwick (1967) s t a t e d  in an experimenta l  d i s s e r t a t i o n  t h a t  remedial  
w r i t i n g  s tu d e n t s  appeared to  p r o f i t  from ora l  p r e s e n t a t i o n s  in terms of  
deve lop ing  w r i t i n g  s k i l l s .  The l i t e r a t u r e  f u r t h e r  sug g e s t s  t h a t  a 
combinat ion o f  o ra l  and w r i t t e n  media usage in d i c t a t i o n  i s  e f f e c t i v e  in 
t e a c h in g  w r i t i n g  s k i l l s .  Support  f o r  t h i s  e f f e c t i v e n e s s  i s  provided  in 
s t u d i e s  us ing  d i c t a t i o n  in  the  t ea c h in g  o f  f o r e i g n  language.  Although 
such s t u d i e s  g e n e r a l l y  deal wi th  s t u d e n t s  who a re  not  na t ive -1anguage
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u s e r s  o f  E n g l i s h ,  t h e  r e s e a r c h  in t h i s  a re a  o f f e r s  a p e r s p e c t i v e  on 
us ing  d i c t a t i o n  to  connec t  what the  s t u d e n t s  know abou t  the  o ra l  Engl ish 
language to  what they  need to  know about  t h e  w r i t t e n  Engl ish  language.  
This p e r s p e c t i v e  then  can be a p p l i e d  to  n a t i v e  Engl ish  language use rs  
who have d i f f i c u l t y  wi th  s t a n d a rd  w r i t t e n  E ng l i sh .  V a l l e t t e  (1964) 
found t h a t  s t u d e n t  s c o re s  on a French examinat ion improved when 
d i c t a t i o n  d r i l l s  were u t i l i z e d  both in the  c l a s s  and in  the  examinat ion 
i t s e l f .  However, t h e  s tudy  a l s o  found t h a t  s t u d e n t s  were not
n e c e s s a r i l y  b e t t e r  a b l e  to  unde rs t and  grammatical  c o n s t r u c t i o n s  and
t h e i r  o v e r a l l  unde rs t a n d in g  o f  the  language was no t  shown to  be 
s i g n i f i c a n t l y  improved.
Other  f o r e i g n  language s t u d i e s  us ing  both o ra l  and v i s u a l  media 
prov ided more p o s i t i v e  r e s u l t s  in improving l i s t e n i n g  s k i l l s  and
language a b l i l t y .  The combina t ion o f  spoken words and v i sua l  
r e in fo rc e m e n t  seemed e f f e c t i v e  in Eng l ish as  a second language s t u d i e s .  
Ortmeyer and G o lds te in  (1980) in  working wi th  Chinese speaking s tu d e n t s  
were a b le  t o  improve s h o r t - t e r m  memory performances a f t e r  the
p r e s e n t a t i o n  o f  audio t a p e s  and v id e o ta p e s  t o  two groups o f  s t u d e n t s .  
The s tudy  hypo thes ized  t h a t  t h e  audio p r e s e n t a t i o n  would be t h e  most 
e f f e c t i v e  based c h i e f l y  on the  a u t h o r s '  e x p e r i e n c e s  as t e a c h e r s  of 
Engl ish  as a second language .  The r e s u l t s  of  the  s tudy  i n d i c a t e d  t h a t  
the  audio method was s u p e r i o r  f o r  s t u d e n t s  who had scored  high on a 
l i s t e n i n g  p r o f i c i e n c y  t e s t .  As might  be e x p e c t e d ,  those  who were low 
and medium on th e  l i s t e n i n g  p r o f i c i e n c y  t e s t  performed a t  a lower leve l  
wi th  the  audio p r e s e n t a t i o n  and b e t t e r  wi th  t h e  video  p r e s e n t a t i o n .
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Also ,  s t u d e n t s  i n d i c a t e d  a p r e f e re n c e  f o r  the  video  l e s son  even when 
they  were aware t h a t  t h e  audio p r e s e n t a t i o n  was more e f f e c t i v e .
Several  s t u d i e s  in v o lv in g  s tu d e n t s  l e a r n i n g  Engl ish as a second 
language have i n d i c a t e d  some succes s  in u s ing  o r a l - w r i t t e n  language 
t e c h n iq u e s  i n c lu d in g  d i c t a t i o n  e x e r c i s e s .  A s l i g h t  edge of  
e f f e c t i v e n e s s  was found f o r  the  aud io -on ly  p r e s e n t a t i o n  in a s tudy  with 
Spanish speaking  s t u d e n t s .  Pearson (1978) showed an improvement in the  
vocabu la ry  and l i s t e n i n g  comprehension s k i l l s  o f  t h e s e  s t u d e n t s .  One 
s i g n i f i c a n t  c onc lu s ion  o f  t h i s  s tudy  was t h a t  improvements in vocabu la ry  
were e f f e c t e d  th rough th e  v i s u a l  r e p r e s e n t a t i o n  of  words.  In a n o th e r  
s i m i l a r  s tudy  in F rance ,  R i ley  (1979) a l s o  found t h a t  a t e x t - r e l a t e d  
v i su a l  r e p r e s e n t a t i o n  i s  e f f e c t i v e  in t e a c h in g  the  spoken and w r i t t e n  
Engl ish  language to  French s t u d e n t s .
Muel l e r  (1968) found t h a t  t h e  l o w - a p t i t u d e  f o r e i g n  language s tu d e n t  
l ea rn ed  more e a s i l y  w i th  v i s u a l  c o n f i r m a t io n  and r e in fo rc e m e n t  o f  an 
o ra l  r esponse  to  language p h r a s e s .  McClure (1975) r e p o r t e d  r e s u l t s  t h a t  
suppor ted  the  use o f  d i c t a t i o n  to  enhance p e r c e p t i o n  o f  spoken s en tences  
on the  p a r t  o f  f o r e i g n  s t u d e n t s  s tudy ing  the  Engl ish  language.  In t h i s  
s tudy  l o n g e r  d i c t a t i o n  e x e r c i s e s  prov ided  g r e a t e r  d i f f e r e n c e s  between 
p r e - t e s t  and p o s t - t e s t  s c o re s  than s h o r t e r  d i c t a t i o n  e x e r c i s e s  a t  t h r e e  
l e v e l s  o f  s t u d e n t  a b i l i t y .
G or re l l  (1979:6)  p o in te d  ou t  t h a t  p o s i t i v e  r e s u l t s  in the  t ea c h ing  
o f  Engl ish  as  a second language have provided  a b a s i s  in  t ec hn ique  f o r  
the  t e a c h in g  o f  w r i t t e n  Engl ish  t o  th o se  who speak Engl ish  as  a n a t i v e  
tongue.  These t e c h n iq u e s  in c lu d e  d i c t a t i o n  e x e r c i s e s  and c o n t r o l l e d
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compos i t ion .  But G o r re l l  does admit  t h a t  " c o n t r o l l e d  composi t ion s t i l l  
needs to  demons t ra te  th rough c o n t r o l l e d  r e s e a rc h  t h a t  t h e r e  i s  an 
e f f e c t i v e  t r a n s f e r  from the  c o n t r o l l e d  m a n ip u la t io n s  o f  prede te rmined  
sen tences  to  t h e  f r e e  compos i t ion  o f  o r i g i n a l  i d e a s . "
Pau l s ton  (1972) p rov ided  a p r e c i s e  approach wi th  p rocedures  and 
t echn iques  f o r  us ing  c o n t r o l l e d  composi t ion in  t e a c h in g  Engl ish  as a 
second language.  This  method a l lows  the  i n s t r u c t o r  t o  focus the  
s t u d e n t s '  a t t e n t i o n  on c r i t i c a l  a s p e c t s  o f  s en tence  s t r u c t u r e  and 
p rov ides  f o r  g r e a t e r  m o t iv a t io n  f o r  the  s t u d e n t s  s in c e  they  had g r e a t e r  
d i r e c t i o n  and a g r e a t e r  chance o f  s u c c e s s .  The t ech n iq u es  of  the  
t e a c h e r s  of  Engl ish  as a second l anguage ,  i n c l u d in g  o ra l  e x e r c i s e s  and 
d i c t a t i o n ,  a l s o  have become p a r t  o f  t h e  t e a c h in g  of  c o n t r o l l e d  
compos i t ion .
No s t u d i e s  t h a t  examine the  t e a c h in g  o f  w r i t i n g  s k i l l s  to  
developmental  s t u d e n t s  by means of  audio o r  video  media were found.  
Most s t u d i e s  o f  w r i t i n g  s k i l l s  and t e l e v i s i o n  viewing d e a l t  wi th  the 
r e l a t i o n s h i p  o f  v i s u a l  l i t e r a c y  and read ing  o r  w r i t i n g  l i t e r a c y  l e v e l s  
o f  s t u d e n t s .  Wade (1969) in a review o f  t h e  l i t e r a t u r e  on media and the 
d i sadvan taged  d id  not  r e f e r  t o  any s t u d i e s  on the  t ea c h in g  o f  w r i t i n g  
us ing  audio o r  video  media.  However, much r e s e a rc h  has been completed 
in  t h e  e f f e c t i v e n e s s  o f  t h e  o ra l  and v i s u a l  media in  i n s t r u c t i o n  
g e n e r a l l y .
Mediat ion
Al len  (1975) ,  Schramm (1973) ,  Chu and Schramm (1968) ,  T raver s  
(1967) ,  and Lumsdaine (1963) have p rovided  summaries o f  the  r e s e a rc h  in
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t h e  most e f f e c t i v e  t e c h n iq u e s  o f  audio and video  media usage in 
i n s t r u c t i o n .  Although most  o f  t h i s  r e s e a r c h  r e s u l t e d  in  no s i g n i f i c a n t  
d i f f e r e n c e  among d i f f e r e n t  media o f  i n s t r u c t i o n a l  p r e s e n t a t i o n ,  the  
i n t e r p r e t a t i o n  o f  t h i s  accumula t ion  o f  r e s e a r c h  i s  t h a t  the  e f f i c a c y  of  
a p a r t i c u l a r  medium in i n s t r u c t i o n  depends on i t  being  u t i l i z e d  as p a r t  
o f  the  i n s t r u c t i o n a l  des ign  r a t h e r  than  as an a f t e r t h o u g h t .
Fleming and Levie  (1978) have provided  a summary o f  r e s e a rc h  in 
p e r c e p t i o n ,  memory, and concep t  l e a r n i n g  p r i n c i p l e s  t h a t  inc luded  
s t u d i e s  from the  b e ha v io ra l  s c i e n c e s .  T h e i r  p r i n c i p l e s  provide  
g u i d e l i n e s  on the  development  o f  message de s ign  t h a t  more f u l l y  u t i l i z e  
the  o ra l  and v i su a l  media in t h e  c o n te x t  o f  i n s t r u c t i o n a l  d e s ign .
The above summaries o f  r e s e a rc h  prov ide  a b a s i s  f o r  examining the  
use o f  audio and v ideo  channels  in  d i c t a t i o n  as p a r t  o f  the  
i n s t r u c t i o n a l  p roce s s  in  t h e  c o n t r o l l e d  composi t ion t e a c h in g  o f  Engl ish  
w r i t i n g  s k i l l s .  S p e c i f i c a l l y ,  the  fo l l o w in g  media a t t r i b u t e s  a re  
examined in l i g h t  o f  t h e  r e s e a r c h  summaries and o t h e r  more c u r r e n t  
s t u d i e s :  p a c in g ,  r e p e t i t i o n ,  l e a r n e r  r e s p o n s e ,  channel  redundancy,
cu in g ,  word v i s u a l s ,  and r e l a t e d  l e a r n e r  a t t r i b u t e s .
Research i n d i c a t e s  t h a t  the  pac ing o f  verba l  i n s t r u c t i o n  i s  a 
l e a r n i n g  v a r i a b l e  t h a t  depends on the  complexi ty  o f  t h e  i n s t r u c t i o n a l  
c o n te n t  and thus  a l s o  on th e  l e a r n e r ' s  a b i l i t y  t o  p e rc e iv e  and remember 
t h e  c o n t e n t .  Al len  (1975) s t a t e d  t h a t  t h e  b e s t  r a t e  o f  p r e s e n t a t i o n  f o r  
d i f f e r e n t  a b i l i t y  l e v e l s  o f  l e a r n e r s  i s  not  c l e a r ,  bu t  t h a t  t h o se  o f  
lower mental a b i l i t y  b e n e f i t e d  from a s lower-paced  p r e s e n t a t i o n .  In 
terms o f  v i s u a l  p a c in g ,  Dwyer (1972) concluded t h a t  l e a r n e r  achievement
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of  a p a r t i c u l a r  o b j e c t i v e  i s  dependent  on th e  amount of  t ime th e  l e a r n e r  
has to  p e rc e iv e  the  v i s u a l .  The v i s u a l  in  t h i s  i n s t a n c e  was p i c t o r i a l  
r a t h e r  than word p r e s e n t a t i o n .  T raver s  (1967) r e p o r t e d  f i n d i n g s  t h a t  
i n d i c a t e d  t h a t  slow ve rba l  speeds a r e  u s u a l l y  b e s t  a l though  they  can be 
too  slow and induce boredom. He found t h a t  l i s t e n i n g  comprehension f o r  
s imple c o n te n t  was e f f e c t i v e  a t  a pace o f  abou t  160 words pe r  minute .
With v i su a l  accompaniment,  ve rba l  r a t e  should  slow down. Schramm 
(1973) reviewed s e ve ra l  s t u d i e s  t h a t  i n d i c a t e d  an average  r a t e  o f  about  
100 to  150 words p e r  minute  were most e f f e c t i v e  f o r  l e a r n e r  
comprehension.  Schramm observed t h a t  no t h e o r e t i c a l  b a s i s  e x i s t e d  f o r  
s e l e c t i o n  o f  a p a r t i c u l a r  r a t e  of  ve rba l  p r e s e n t a t i o n  but  t h a t  
l i n g u i s t i c ,  l o g i c a l  and l e a r n i n g  c o n s i d e r a t i o n s  were a l l  f a c t o r s  in 
ve rbal  pac ing .  None o f  the  s t u d i e s  on pac ing  a ddressed  the  s i t u a t i o n  
where a c o n t in u o u s ,  o v e r t  l e a r n e r  r e s p o n s e ,  such as would occur  in 
d i c t a t i o n ,  was p a r t  o f  the  mediated i n s t r u c t i o n .  However, Chu and 
Schramm (1968) c i t e d  s e ve ra l  s t u d i e s  t h a t  i n d i c a t e d  t h a t  s t u d e n t  
n o t e - t a k i n g  dur ing  a f i l m  p r e s e n t a t i o n  was d i s r u p t i v e  t o  t h e  s t u d e n t s '  
a b i l i t y  t o  r e c a l l  in fo rm a t io n  in  t h e  f i l m .  The ap p a re n t  reason  f o r  t h i s  
i n t e r f e r e n c e  was t h a t  i n s u f f i c i e n t  t ime and c o n te n t  r e p e t i t i o n  were 
provided f o r  e f f e c t i v e  n o t e - t a k i n g  and l e a r n i n g .
When r e p e t i t i o n  o f  media c o n te n t  o c c u r s ,  s t u d i e s  have i n d i c a t e d  
t h a t  long- te rm  memory r e t e n t i o n  i s  f a c i l i t a t e d .  Allen  (1973) s t a t e d  
t h a t  r e p e t i t i o n  of  a p a r t i c u l a r  i n s t r u c t i o n a l  message was e f f e c t i v e  in 
enhancing l e a r n i n g .  R e p e t i t i o n  was d e s c r i b e d  as  the  same in fo rm a t ion  
when p re s e n ted  two o r  more t im es  in t h e  same o r  d i f f e r e n t  fo rm a ts .
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Fleming and Levie (1978) in a review o f  r e s e a r c h  on memory found t h a t  
r e p e t i t i o n  was e f f e c t i v e  f o r  s h o r t - t e r m  memory, bu t  more a c t i v e  l e a r n e r  
response  i s  n e c es s a ry  f o r  l o n g e r  r e t e n t i o n .  Also ,  t h e i r  review 
i n d i c a t e d  t h a t  r e p e t i t i o n  was e s s e n t i a l  f o r  psychomotor  s k i l l
development as  wel l  as f o r  t h e  l e a r n i n g  o f  i n i t i a l l y  meaningless  
in fo rm a t io n  ( e . g .  memorizing m u l t i p l i c a t i o n  t a b l e s ) .  G e n e r a l ly ,  the  
more meaningful the  i n fo rm a t ion  to  be l e a r n e d ,  the  l e s s  r e p e t i t i o n  was 
needed to  f a c i l i t a t e  l e a r n i n g .
Schramm (1973) r e p o r t e d  t h a t  l e a r n e r s  p r o f i t e d  from more 
r e p e t i t i o n  in a u d i o - v i s u a l  p r e s e n t a t i o n s .  The number o f  l e a r n in g  
e f f i c i e n t  r e p e t i t i o n s  v a r i e d  from s tudy  to  s tu d y ,  but  t h e  number of  
r e p e t i t i o n s  was de te rmined  by s u b j e c t  m a t t e r ,  t r e a t m e n t ,  p a c in g ,  and
aud ience .  He p o in te d  ou t  t h a t  the  number o f  l e a r n i n g  e f f i c i e n t
r e p e t i t i o n s  i s  u s u a l l y  more than one might e x p e c t .
In an e a r l y  e x t e n s i v e  review o f  the  r e s e a r c h ,  Hoban and Van Ormer 
(1950) found t h a t  most s t u d i e s  i n d i c a t e d  t h a t  a c t i v e  l e a r n e r  response  
was e f f e c t i v e  in i n c r e a s i n g  l e a r n in g  i f  the  p r e s e n t a t i o n  was paced 
s lowly enough and i f  t h e  l e a r n e r  could respond w i th o u t  miss ing  new 
i n fo r m a t io n .  L a t e r  r e s e a r c h  by Schramm (1973) showed t h a t  both o v e r t  
and c o v e r t  l e a r n e r  responses  could be e q u a l l y  conducive t o  l e a r n i n g ,
a l though  r a t e  o f  p r e s e n t a t i o n  and d i f f i c u l t y  o f  c o n te n t  a l s o  were 
f a c t o r s  in  the  amount o f  l e a r n in g  t h a t  o c c u r r e d .  One s tudy  reviewed by 
Schramm ob ta in e d  b e t t e r  l e a r n i n g  l e v e l s  by r e q u i r i n g  w r i t t e n  responses  
i n s t e a d  o f  spoken o r  c o v e r t  r e sponse s ;  a n o th e r  s tudy  found t h a t  the  more
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e a s i l y  unders tood  in fo rm a t io n  was b e s t  l ea rn ed  by c o v e r t  p a r t i c i p a t i o n  
and the  more d i f f i c u l t ,  by o v e r t  p a r t i c i p a t i o n .
Travers  (1967) p r e s e n t e d  in fo rm a t io n  which i n d i c a t e d  t h a t  the  
s topp ing  o f  a p r e s e n t a t i o n  f o r  the  l e a r n e r ' s  response  was more e f f e c t i v e  
than  a con t inuous  showing and s im ul taneous  response .  Chu and Schramm 
(1975) found e s s e n t i a l l y  t h e  same in fo rm a t ion  in t h e i r  review of  
r e s e a r c h :  experimenta l  s t u d i e s  sugges ted  t h a t  p r a c t i c e ,  e i t h e r  o v e r t  or
c o v e r t ,  i n c r e a s e d  l e a r n i n g  wi th  the  r a t e  o f  p r e s e n t a t i o n  and the  amount 
o f  t ime to  respond be ing two im por tan t  v a r i a b l e s .  Al len (1975) found 
t h a t  l e a r n e r s  wi th  lower mental  a b i l i t y  b e n e f i t e d  more from a c t i v e  
p a r t i c i p a t i o n  than  h i g h e r  a b i l i t y  l e a r n e r s .  The reason  f o r  t h i s  
d i f f e r e n c e  acco rd in g  t o  t h e  s tudy  was t h a t  o v e r t  r esponses  provided 
d i r e c t i o n  and cuing f o r  lower a b i l i t y  l e a r n e r s  who were d e f i c i e n t  in 
in fo rm a t ion  o r g a n i z a t i o n  s k i l l s .
Fleming and Levie  (1978) addres sed  l e a r n e r  response  in l i g h t  of 
memory p r i n c i p l e s  and found t h a t  some form o f  response  was n e c es s a ry  f o r  
l e a r n i n g  t o  occu r .  However, they d iv id e d  responses  i n t o  t h r e e  a r e a s :  
a t t e n d i n g ,  such as l i s t e n i n g ;  c o v e r t  r e s p o n s e s ,  such as c r e a t i n g  mental 
images; and o v e r t  r e s p o n d in g ,  such as  w r i t i n g .  Although a l l  t h r e e  
responses  were found to  i n f l u e n c e  l e a r n i n g ,  t h e r e  was ev idence  t h a t  the  
more a c t i v e  r esponses  p rov ided  more l e a r n i n g  as long as  t h e  response  was 
no t  overdone ,  r e s u l t i n g  in  l e a r n e r  boredom.
Redundancy of  a u ra l  and v i s u a l  channe ls  of  i n fo rm a t ion  p e rc e p t io n  
proved to  be a drawback in a s tudy  by Dwyer (1968) .  Visual r e p e t i t i o n  
reduced l e a r n i n g  when o b j e c t i v e s  were measured by t e r m ino logy ,
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i d e n t i f i c a t i o n ,  and comprehension.  The v i s u a l s  were drawings on s l i d e s  
and not  p r i n t e d  words. However, o t h e r  s t u d i e s  have i n d i c a t e d  t h a t  the  
r a t e  o f  p r e s e n t a t i o n  must a l s o  be cons ide red  in  t h e  va lue  of  channel
redundancy. T raver s  (1967)  s t a t e d  t h a t  when the  p r e s e n t a t i o n  i s
r e l a t i v e l y  s low,  the  s im ul taneous  use o f  two channels  i n c r e a s e d  
l e a r n i n g .  Hsia (1971) found s i m i l a r  r e s u l t s  in t h a t  the  number of  
channels  used in a p r e s e n t a t i o n  was secondary  to  t h e  o v e r a l l  amount of  
i n fo rm a t ion  and the  mental  c a p a c i t y  o f  t h e  l e a r n e r .  The same s tudy  
p o in te d  ou t  t h a t  redundancy o f  audio and v i su a l  channels  i s  most 
e f f e c t i v e  when both a r e  s u p p o r t i v e  o f  each o t h e r  wi th  each having a lmos t  
i d e n t i c a l  c o n te n t .
Menne and Menne (1972)  found experimental  r e s u l t s  t h a t  i n d i c a t e d  an 
a u r a l - v i s u a l  t r e a tm e n t  worked b e s t  wi th  lower a b i l i t y  s t u d e n t s  and 
a u r a l - o n l y  t r e a tm e n t  f av o re d  h ig h e r  a b i l i t y  s t u d e n t s .  Fleming and Levie 
(1978) in t h e i r  review o f  p e rc e p t i o n  s t u d i e s  found t h a t  ca re  must be 
t aken  by th e  media d e s i g n e r  not  t o  ove r load  the  au ra l  and v i su a l
c h a n n e l s ,  e s p e c i a l l y  w i th  n o n - s i m i l a r  in fo rm a t ion  a t  the  same t ime.
In fo rmat io n  ove r load  r e s u l t e d  in  l e a r n i n g  r e g r e s s i o n  r a t h e r  than 
enhancement in t h e s e  c i r c u m s ta n c e s .  However, when redundancy of  
in fo rm a t io n  was p rov ided  between c h a n n e l s ,  i n c r e a s e d  l e a r n i n g  ga in s  were 
recogn ized .
Conway (1967) in a review o f  s t u d i e s  on m u l t i p l e - s e n s o r y  modal i ty  
d i s t i n g u i s h e d  between t h e  channels  o f  in fo rm a t ion  and mental coding of  
t h a t  in fo r m a t io n .  He p o in te d  ou t  t h a t  t h e  l e a r n e r  m en ta l ly  encoded a 
word the  same way whether  i t  was p r e s e n te d  v e r b a l l y  o r  v i s u a l l y .  An
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i c o n i c  ( i . e .  v i su a l  and p i c t o r i a l )  p r e s e n t a t i o n  was encoded in the  
l e a r n e r ' s  mind in a somewhat d i f f e r e n t ,  a l though  r e l a t e d ,  way to  the  
encoding of  t h e  word. The verba l  and v i s u a l  p r e s e n t a t i o n s ,  i f  p rov id ing  
the  same in fo rm a t ion  and u t i l i z i n g  the  same mental encod ing ,  provided  
g r e a t e s t  e f f e c t i v e  redundancy in terms o f  l e a r n i n g .  Fleming and Levie 
(1978) found t h a t  such cue summation was e f f e c t i v e  only t o  the  e x t e n t  
t h a t  t h e  r e l a t e d  cues were ap p a re n t  o r  c onsp icuous .  N o n - c r i t e r i a !  cues 
were a t  b e s t  n o n - e f f e c t i v e  in terms of  l e a r n i n g  and a t  w ors t  i n h i b i t i n g  
to  the  l e a r n e r .
The use of  word v i s u a l s  in v i s u a l  p r e s e n t a t i o n s  was judged 
e f f e c t i v e  by May and Lumsdaine (1958) in an e a r l y  review of  the  
r e s e a r c h .  They found t h a t  a f r e q u e n t  use o f  p r i n t e d  words in f i lm s  
improved l e a r n i n g .  A d o c to r a l  s tudy  with de a f  l e a r n e r s  by Davi la  (1972) 
developed r e s u l t s  t h a t  showed p r o j e c t e d  c a p t io n e d  m a t e r i a l  could provide  
s i g n i f i c a n t l y  h ig h e r  s c o re s  in s p i t e  o f  a l ac k  o f  verba l  s k i l l s  o f  the  
s t u d e n t s .
Al len  (1975:141)  in  a review o f  media r e s e a r c h  and i n t e l l e c t u a l  
a b i l i t i e s  found t h a t  c e r t a i n  media des ign  c h a r a c t e r i s t i c s  could be 
implemented in a u d i o - v i s u a l  p r e s e n t a t i o n s  in  o r d e r  t o  f a c i l i t a t e  
l e a r n in g  of  low mental a b i l i t y  s t u d e n t s .  He d e s c r i b e d  t h e s e  low mental 
a b i l i t y  l e a r n e r s  as  " d e f i c i e n t  in  a b s t r a c t  r ea son ing  and in  a t t e n t i o n a l ,  
p e rc e p tua l  p r o c e s s in g  and a n a l y t i c a l  s k i l l s . "  These l e a r n e r s ,  accord ing  
t o  t h e  s tu d y ,  p r o f i t e d  from p r e s e n t a t i o n s  t h a t  prov ided  m o t i v a t i o n ,  
a t t e n t i o n - d i r e c t i n g  d e v i c e s ,  a c t i v e  p a r t i c i p a t i o n  and r e s p o n s e ,  a slow
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r a t e  o f  development ,  and p r e c i s e  d e s c r i p t i o n s  o f  mental p roce s s ing
o p e r a t i o n s .
A review of  t h e  l i t e r a t u r e  on th e  p r e s e n t a t i o n  o f  a u d io - v i s u a l  
media i n d i c a t e s  t h a t  no comprehensive method o f  media development  and 
usage i s  a v a i l a b l e .  Much o f  t h e  r e s e a rc h  s t a t e s  t h a t  the  s p e c i f i c
development  of  a media p r e s e n t a t i o n  depends on the  i n t e r r e l a t i o n s h i p  of  
many media v a r i a b l e s  as  well  as  i n s t r u c t i o n a l  des ign  and l e a r n e r
v a r i a t i o n s .  However, Gagne (1967) prov ided  some g e n e r a l i z a t i o n s  on 
media d e s ign .  F i r s t ,  no s i n g l e  medium seems to  be the  one b e s t  f o r  
every c i r c u m s tan c e .  Second,  the  most im por tan t  f a c t o r  in  the  s e l e c t i o n  
of  a medium of  p r e s e n t a t i o n  i s  the  n a tu r e  o f  t h e  l e a r n i n g  t a s k .  I f  a 
l e a r n e r  i s  l e a r n i n g  how to  w r i t e ,  somewhere in the  i n s t r u c t i o n  he i s  
going to  have to  s t a r t  w r i t i n g .  T h i r d ,  any one medium may be b e s t  in 
performing any one of  t h e  s ix  f u n c t i o n s  o f  i n s t r u c t i o n :  g a in ing  and
m ain ta in in g  a t t e n t i o n ,  i n s u r i n g  r e c a l l ,  o r g a n iz in g  c o n te n t  and cuing i t ,  
p rov id ing  feedback ,  e s t a b l i s h i n g  c o n d i t i o n s  f o r  remembering and t r a n s f e r  
of  l e a r n i n g ,  and a s s e s s i n g  l e a r n i n g .  F o u r th ,  a combinat ion o f  media may 
provide  the  most e f f e c t i v e  i n s t r u c t i o n a l  des ign  in  a media p r e s e n t a t i o n .
In summary, the  r e s e a rc h  l i t e r a t u r e  l o c a t e d  r e ga rd ing  th e  methods 
of  t ea c h in g  w r i t i n g  to  c o l l e g e  developmental  s t u d e n t s ,  the  use o f  the  
MBTI s c o re s  wi th  th o se  s t u d e n t s ,  t h e  use o f  d i c t a t i o n  in  t e a c h i n g ,  and 
the  au ra l  and v i s u a l  a t t r i b u t e s  o f  media used in  d i c t a t i o n  has i n d i c a t e d  
t h a t  a s i g n i f i c a n t  l e a r n i n g  ga in  f o r  s t u d e n t s  i s  p o s s i b l e  when a l l  of  
t h e s e  a r e a s  a re  i n t e r r e l a t e d  in a t e a c h in g  method. That i s  what t h i s  
s tudy  a t t e m p t s  t o  accompli sh .
CHAPTER THREE 
Procedures  o f  t h e  Study
The purpose o f  t h i s  s tudy  was to  i n v e s t i g a t e  t h e  e f f e c t s  of  
d i c t a t i o n  on the  s c o re s  o f  developmental  s t u d e n t s  on an Engl ish  w r i t i n g  
s k i l l s  t e s t .  A d d i t i o n a l l y ,  the  s tudy  was des igned  to  measure 
d i f f e r e n c e s  in  l e a r n i n g  based on the  p r e f e r e n c e  type  s c a l e s  o f  the  
Myers-Briggs Type I n d i c a t o r  (MBTI). This  c h a p t e r  d e s c r i b e s  the
p rocedures  o f  the  s tudy  as f o l l o w s :  s u b j e c t s ,  cou rse  c o n t e n t ,
experimenta l  d e s ig n ,  des ig n  model ,  p r e - t e s t ,  p o s t - t e s t ,  t e s t  v a l i d a t i o n ,  
MBTI, d e s c r i p t o r s  and c o n t r o l s ,  and d a ta  a n a l y s i s .
Su b je c t s
S u b je c t s  f o r  t h i s  s tudy  were 159 N i c h o l l s  S t a t e  U n i v e r s i t y  Freshmen 
D iv i s ion  s t u d e n t s  p laced  in second l e v e l  (Eng l i sh  002) developmental  
Engl ish  w r i t i n g  c l a s s e s  du r in g  the  Fal l  1983 se m e s te r .  All e n t e r i n g  
N ic h o l l s  f reshmen a re  p laced  in  Engl ish  c l a s s e s  a c co rd ing  to  s c o re s  in 
the  Engl ish  language a b i l i t y  s e c t i o n  o f  t h e  American Co l lege  T e s t ing  
S e rv ic e  (ACT) examinat ion and a cco rd ing  to  the  a n a l y s i s  o f  a s t u d e n t -
w r i t t e n  paper  by t h r e e  u n i v e r s i t y  Engl ish  i n s t r u c t o r s .  Eng l ish  002
s tu d e n t s  have sco res  of  e i g h t  through 12 in  t h e  Eng l ish  s e c t i o n  of  t h e
ACT exam ina t ion .  The lowes t  l ev e l  o f  t h e  developmental  w r i t i n g  c l a s s e s  
i s  Eng l ish  001 in which s t u d e n t s  wi th  ACT s c o re s  below e i g h t  a r e  p laced .  
S tuden ts  wi th  ACT s c o re s  o f  13 through 15 a r e  p laced  in Engl ish  003. 
A f t e r  s u c c e s s fu l  comple t ion o f  Engl ish 003,  s t u d e n t s  e n t e r  i n t o  t h e  
r e g u l a r  f reshmen Engl ish  101/102 sequence o f  coursework.
31
32
Studen ts  p laced  in  t h e  Engl ish  002 c l a s s e s  used in t h i s  s tudy  were 
scheduled  i n t o  s p e c i f i c  c l a s s e s  ac co rd ing  to  t h e  normal u n i v e r s i t y  
r e g i s t r a t i o n  p r o c e s s .  Most o f  the  s t u d e n t s  had p r e - r e g i s t e r e d  and had 
co n s u l t e d  wi th  an academic a d v i s o r .  Those s t u d e n t s  who had not  
p r e - r e g i s t e r e d  were a dv ised  on t h e i r  academic schedu le s  on the  day of  
r e g i s t r a t i o n .  All s t u d e n t s  wi th  Engl ish ACT s c o re s  o f  15 o r  below were 
r e q u i r e d  to  w r i t e  a s h o r t  paper  in o r d e r  t o  he lp  p lace  them in the  
a p p r o p r i a t e  Engl ish  c l a s s .  These pape rs  were completed e i t h e r  be fo re  
r e g i s t r a t i o n  o r  du r ing  t h e  week o f  r e g i s t r a t i o n  wi th  changes made in the  
s t u d e n t s '  Engl ish c l a s s  schedu le s  based on the  e v a l u a t i o n  of  t h e  pape rs .
The s ix  c l a s s e s  t o t a l i n g  159 s t u d e n t s  used in t h i s  s tudy  were 
a s s ig n e d  s t a t u s  as c o n t r o l  group or  one o f  two t r e a t m e n t  groups by a 
r andom -se lec t ion  a s s ignm ent  of  c l a s s e s  t o  t r e a t m e n t s .  This  procedure 
ensured  t h a t  each of  t h e  s i x  c l a s s e s  had an equal  chance of  any one 
group assignmen t .
Course Content
S tuden ts  in  the  Eng l i sh  002 c l a s s e s  a r e  t a u g h t  w r i t i n g  s k i l l s  
mainly by c o n t r o l l e d  com p o s i t i o n ,  a method in which the  s t u d e n t  c op ie s  a 
b r i e f  t e x t  and makes a number o f  a s s ig n e d  grammatical  o r  s t y l i s t i c  
changes.  P a r t  o f  t h e  c l a s s  i n s t r u c t i o n a l  a c t i v i t i e s  normally  inc ludes  
d i c t a t i o n  o f  a s h o r t  s e r i e s  o f  r e l a t e d  se n te n c es  by the  i n s t r u c t o r  f o r  
s tu d e n t  copying .  This  s tudy  focused  on th e  e f f e c t i v e n e s s  o f  one a s p e c t  
o f  the  c o n t r o l l e d  compos i t ion  method: d i c t a t i o n .
The course  c o n t e n t  covered dur ing  th e  two week p e r io d  of  the  
experiment  was t h e  use o f  p a s t  t e n s e ,  p r e s e n t  t e n s e ,  f u t u r e  t e n s e  and
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p r e s e n t  p r o g r e s s i v e  as  encompassed in Chapters  8 through  11 in  the  
course  t e x t  Copy/Write ,  Bas ic  W ri t ing  Through C o n t r o l l e d  Composit ion by 
Donna G o r r e l l .  The s chedu le  o f  c l a s s  work du r in g  th e  experiment  
invo lved f i v e  a c t i v i t i e s :  i n s t r u c t o r s '  e x p la n a t i o n s  o f  the  use o f  the
f o u r  t e n s e s ,  s i x  d i c t a t i o n  e x e r c i s e s  (excep t  in the  c o n t ro l  g ro u p ) ,  two 
p r a c t i c e  e x e r c i s e s ,  f o u r  c o n t r o l l e d  composi t ion e x e r c i s e s ,  and two f r e e  
w r i t i n g  ass ignm ents  (Appendix A). The p r e - t e s t  was a d m in i s t e r e d  on the  
f i r s t  day o f  t h e  t e n - d a y  experiment  and the  p o s t - t e s t ,  on the  l a s t  day. 
E ight  c l a s s  p e r io d s  were al lowed f o r  the  f i v e  c lass room a c t i v i t i e s  
l i s t e d  above. Four o f  t h e s e  p e r io d s  on Tuesdays and Thursdays were one 
hour  and 15 minutes  in l e n g t h ,  and the  o t h e r  f o u r  were 50 minu tes .  
Class  a c t i v i t i e s  f o r  each c l a s s  pe r iod  were completed by the  s tu d e n t s  
o u t s i d e  o f  c l a s s ,  i f  n e c e s s a ry  and i f  p o s s i b l e .
The i n s t r u c t o r s '  e x p l a n a t i o n s  o f  the  use o f  the  f o u r  t e n s e s  were 
based on b r i e f  d i r e c t i o n s  in the  t e x t  and examples p rov ided by the  
i n s t r u c t o r .  A d d i t i o n a l l y ,  i r r e g u l a r  verb forms in t h e  t e n s e s  under  
c o n s i d e r a t i o n  were examined and e x p la i n e d .  The d i c t a t i o n  e x e r c i s e s  
u t i l i z e d  the  verb t e n s e  forms be ing covered du r in g  t h a t  c l a s s  
(Appendix B). The s i x  d i c t a t i o n  e x e r c i s e s  were p r e s e n t e d  du r ing  the  
f i r s t  t en  minu tes  o f  s i x  d i f f e r e n t  c l a s s  pe r io d s  o f  the  two t r e a tm e n t  
g roups .  These e x e r c i s e s  then  were c o l l e c t e d  and he ld  by th e  i n s t r u c t o r s  
Other  c o n t r o l l e d  compos i t ion  e x e r c i s e s  were marked and r e t u r n e d  to  the  
s t u d e n t s  f o r  c o r r e c t i o n .  The d i r e c t i o n s  by the  i n s t r u c t o r s  t o  the  
s tu d e n t s  f o r  t h e  d i c t a t i o n  w r i t i n g  were s t a n d a r d i z e d  and th e  same f o r  
each d i c t a t i o n  f o r  each group (Appendix C). Each d i c t a t i o n  was about
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150 words and about  f i v e  minu tes  long .  Each i n d iv id u a l  d i c t a t i o n  was 
p r e s e n te d  on th e  same day in both t r e a t m e n t  groups .
The two p r a c t i c e  e x e r c i s e s  each c o n s i s t e d  of  twenty s e n te nc es  in 
which the  s t u d e n t  was r e q u i r e d  to  supply  the  c o r r e c t  verb t e n s e  in each 
s en tence  wi th  the  base verb form and the  ne c es sa ry  t e n s e  provided 
(Appendix D). The p r a c t i c e  e x e r c i s e s  fol lowed the  i n s t r u c t o r s '  
e x p la n a t i o n s  and were reviewed and c o r r e c t e d  in c l a s s .  The fo u r  
c o n t r o l l e d  compos i t ion  e x e r c i s e s  were p rov ided in the  course  t e x t  and 
r e f l e c t e d  th e  verb t e n s e  forms being covered in t h a t  c l a s s .  These 
e x e r c i s e s  invo lved  r e w r i t i n g  se n te n c es  o f  a paragraph  and changing the  
verb p r e d i c a t e  forms from one t e n s e  to  a n o th e r  ( e . g .  from p r e s e n t  t e n s e  
t o  p a s t  t e n s e ) .  These c o n t r o l l e d  composi t ions  were c o l l e c t e d ,  checked 
and r e t u r n e d  by the  i n s t r u c t o r s .  The two f r e e  w r i t i n g  e x e r c i s e s  a l lowed 
th e  s t u d e n t s  t o  compose compos i t ions  on t h e i r  own wi th  the  only 
r e s t r i c t i o n s  being  an i n s t r u c t o r - p r o v i d e d  t o p i c  and a r e q u i r e d  verb 
t e n s e  form.
Treatment
All s i x  c l a s s e s  in  t h e  s tudy  were d i r e c t e d  by the  same w e l l - d e f i n e d  
and developed t e a c h in g  s y l l a b u s  which r e q u i r e s  t h a t  a l l  Engl ish 002 
c l a s s e s  fo l low  the  same schedu le  and complete the  same amount o f  work 
du r ing  the  se m e s te r .  The i n s t r u c t i o n a l  c o n te n t  covered in each o f  the  
s ix  c l a s s e s  was the  same f o r  each on a day-by-day  b a s i s  f o r  the  t en  days 
o f  the  experiment .  The only d i f f e r e n c e  in  i n s t r u c t i o n a l  approach was 
t he  use o f  t h e  d i c t a t i o n  e x e r c i s e s  which were the  p r e d i c t o r  v a r i a b l e s .
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The c o n t r o l  group r e c e iv e d  more o f  t h e i r  r e g u l a r  i n s t r u c t i o n  in l i e u  of  
the  t en  minutes  t h a t  was neces sa ry  to  complete the  d i c t a t i o n  
i n s t r u c t i o n s ,  the  d i c t a t i o n  i t s e l f  and the  c o l l e c t i o n  o f  t h e  d i c t a t i o n  
pape rs .
The t h r e e  i n s t r u c t o r s  f o r  the  s ix  c l a s s e s  were s e l e c t e d  acco rd ing  
to  s i m i l a r i t i e s  in  e d u c a t io n a l  background,  y e a r s  o f  t e a c h in g  e x pe r ience  
and gene ra l  en thus ia sm  f o r  t e a c h in g  developmental  s t u d e n t s .  One 
i n s t r u c t o r  t a u g h t  a video  d i c t a t i o n  c l a s s  and a c o n t r o l  c l a s s .  The 
second i n s t r u c t o r  t a u g h t  a video  d i c t a t i o n  c l a s s  and a t e a c h e r  d i c t a t i o n  
c l a s s .  The t h i r d  i n s t r u c t o r  t a u g h t  a t e a c h e r  d i c t a t i o n  c l a s s  and a 
c o n t r o l  c l a s s .
The r e s e a r c h e r  met i n d i v i d u a l l y  wi th  t h e  d i r e c t o r  o f  the  
developmental  Engl ish  w r i t i n g  program and th e  i n s t r u c t o r s  invo lved in 
t e a c h in g  Eng l ish  002 du r in g  th e  development  and v a l i d a t i o n  of  t h e  t e s t  
i n s t ru m e n ts  and th e  d i c t a t i o n  e x e r c i s e s .  Two weeks be fo re  the  
experiment  began,  the  d i r e c t o r  o f  the  program, the  t h r e e  i n s t r u c t o r s  
invo lved in  the  e x p e r im e n t ,  and the  r e s e a r c h e r  met to  review and a d j u s t  
p rocedures  f o r  each day o f  t h e  t en -da y  s tudy .  F i n a l l y ,  t h i s  same group 
met on the  Friday b e fo r e  the  experiment  began to  c l a r i f y  the  schedule  
and th e  i n s t r u c t i o n s  f o r  the  p r a c t i c e  e x e r c i s e s ,  t h e  d i c t a t i o n  
e x e r c i s e s ,  t h e  t e a c h e r ' s  rev iew ,  the  f r e e  w r i t i n g  e x e r c i s e s ,  and the  
a d m i n i s t r a t i o n  o f  the  t e s t s .  I t  was emphasized to  t h e  i n s t r u c t o r s  t h a t  
t he  s chedu le  o f  c l a s s  work should be fo l lowed p r e c i s e l y  and t h a t  any 
d i s c r e p a n c i e s  in p rocedure  shou ld  be r e p o r t e d  t o  the  r e s e a r c h e r .  During 
the  experiment  t h e  r e s e a r c h e r  c o l l e c t e d  the  s t u d e n t - w r i t t e n  m a t e r i a l s
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and t e s t s  from th e  i n s t r u c t o r s  and p rov ided t e c h n i c a l  help  in s e t t i n g  up 
the  t e l e v i s i o n  playback equipment .  The r e s e a r c h e r  had no d i r e c t  c o n ta c t  
wi th  the  s u b j e c t s .
Classroom f a c i l i t i e s  o f  s i m i l a r  s i z e ,  shape ,  l i g h t i n g ,  and a i r  
con t ro l  were used f o r  a l l  of  t h e  s ix  c l a s s e s .  I t  was assumed t h a t  o t h e r  
u n c o n t r o l l a b l e  v a r i a b l e s  such as  soc io-economic background,  i n t e r e s t s ,  
and c a r e e r  goa ls  were no t  s i g n i f i c a n t l y  r e l e v a n t  t o  t h i s  s tudy  or  were 
c o n t r o l l e d  s t a t i s t i c a l l y  by us ing th e  p r e - t e s t  as a c o v a r i a t e  in the 
a n a l y s i s  o f  c o v a r i a n c e .
The experimenta l  d i f f e r e n c e  between the  two t r e a tm e n t  groups was 
t h e  type  o f  m edia t ion  used in d i c t a t i o n .  In o r d e r  to  a s c e r t a i n  the  
e f f e c t i v e n e s s  o f  t h e  d i c t a t i o n  r e g a r d l e s s  o f  medium used ,  one group,  the  
con t ro l  group (CG), r ec e iv e d  no d i c t a t i o n  e x e r c i s e s  a t  a l l  dur ing  the  
experiment .  Both o f  the  t r e a tm e n t  groups r e c e iv e d  d i c t a t i o n  d a i l y  
(Engl i sh  002 c l a s s e s  meet Monday through  F r iday)  dur ing  the  f i r s t  t en  
minutes  o f  c l a s s .  The d i c t a t i o n  s e n te n c es  f o r  both o f  t h e  groups were 
the  same and co n ta in ed  a p p r o p r i a t e  examples o f  t h e  c o n te n t  o f  t h e  u n i t  
be ing t a u g h t  (Appendix B). The d i c t a t i o n  s e n te nc es  were developed from 
the  c o n t r o l l e d  compos i t ion  t e x t  From Copying to  C rea t ing  by Helen 
Heightsman Gordon and in  c o n s u l t a t i o n  wi th  t h e  Engl ish 002 i n s t r u c t o r s .  
Six s e s s i o n s  o f  s ix  d i f f e r e n t  d i c t a t i o n s  were p r e s e n te d  to  both o f  the  
t r e a tm e n t  groups .  The d i f f e r e n c e  between the  t r e a tm e n t  groups was the  
type  o f  m edia t ion  used in  d i c t a t i o n :  one t r e a tm e n t  group (Xj)
r ec e iv e d  o r a l - o n l y  i n s t r u c t o r  d i c t a t i o n  and the  second t r e a tm e n t  group
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(X2 ) r e c e iv e d  an o r a l - v i s u a l  p r e s e n t a t i o n  us ing a video  c a s s e t t e  
p l a y e r  and t e l e v i s i o n  mon ito r .
Before t h e  d i c t a t i o n  to  both o f  the  t r e a tm e n t  g roups ,  a prepared  
s e t  o f  i n s t r u c t i o n s  f o r  t h e  s t u d e n t s  was read  by the  i n s t r u c t o r s ;  t h e n ,  
t h e  d i c t a t i o n  occur red  (Appendix C). The i n s t r u c t i o n s  d i r e c t e d  the  
s tu d e n t  to  w r i t e  as  c a r e f u l l y  as p o s s i b l e  the  s e n te nc es  he heard or  
heard and saw. The s t u d e n t  was reminded t h a t  the  papers  would be 
c o l l e c t e d  and reviewed by th e  i n s t r u c t o r .
The i n s t r u c t o r s  o f  t r e a t m e n t  group one ( X ^  p re s e n ted  one c l e a r  
d i c t a t i o n  o f  the  s e n te n c es  du r in g  each o f  t h e  d i c t a t i o n  s e s s i o n s  a t  a 
speed o f  abou t  30 words pe r  minute  wi th  one r e p e t i t i o n  o f  a l l  the  
s e n te nc es  a t  the  end a t  a normal slow read ing  speed of  about  75 words 
pe r  minute .  No f u r t h e r  r e p e t i t i o n  o r  cu ing then oc c u r r e d ;  d i c t a t i o n  
pape rs  were c o l l e c t e d  from the  s t u d e n t s  and kept  by th e  i n s t r u c t o r s  f o r  
review wi th  i n d iv i d u a l  s t u d e n t s  i f  n e c e s s a ry .  Other  c o n t r o l l e d  
compos i t ion  e x e r c i s e s  were marked and r e t u r n e d  to  t h e  s tu d e n t s  f o r  
c o r r e c t i o n .
The i n s t r u c t o r s  o f  t r e a tm e n t  group two (X2 ) read  th e  prepared
i n s t r u c t i o n s  and tu rn e d  on th e  video  c a s s e t t e  p l a y e r .  This  p l a y e r  and 
t e l e v i s i o n  monito r  were p r o f e s s i o n a l  q u a l i t y  models wi th  a
s p e a k e r - a m p l i f i c a t i o n  system and 23 - inch  sc reen  s i z e  s u i t a b l e  f o r  the
s i z e  o f  t h i s  group.  A p r o f e s s i o n a l - q u a l i t y ,  male voice  provided  one
c l e a r  d i c t a t i o n  o f  the  s e n te nc es  du r in g  each o f  the  d i c t a t i o n  s e s s i o n s  
a t  a speed o f  about  30 words pe r  minute  wi th  one r e p e t i t i o n  of  a l l  the  
se n te n c es  a t  the  end a t  a normal slow read ing  speed o f  about  75 words
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pe r  minute .  The v i s u a l  p o r t i o n  o f  t h e  p r e s e n t a t i o n  du r in g  the  30 words 
pe r  minute  d i c t a t i o n  was each s en tence  appear in g  i n d i v i d u a l l y  du r in g  i t s  
d i c t a t i o n  on a medium blue  sc reen  in  wh i te  H e lv e t i ca  Bold type  face  
which was upper  and lower case  and j u s t i f i e d  l e f t  (Appendix I ) .  The 
t e l e v i s i o n  sc reen  r e p e a t e d  th e  same v i s u a l s  o f  the  s e n te nc es  du r in g  the  
d i c t a t i o n  r e p e t i t i o n  a t  normal slow read ing  speed of  about  75 words per  
minute .  No f u r t h e r  r e p e t i t i o n  o r  cuing o c c u r r e d ;  d i c t a t i o n  papers  were 
c o l l e c t e d  from the  s t u d e n t s  and kep t  by the  i n s t r u c t o r s .  Other  
c o n t r o l l e d  composi t ion e x e r c i s e s  were marked and r e t u r n e d  to  the  
s t u d e n t s  f o r  c o r r e c t i o n .
Experimental  Design 
The fo l low ing  model i s  t h e  experimenta l  des ig n  f o r  t h i s  s tudy :
CONTROL GROUP O j 0 2
TREATMENT GROUP -  1 0 3 X j  0 4
TREATMENT GROUP -  2 0 5 X2 Og
in  which
0^ i s  the  c o n t r o l  group p r e - t e s t ,
02 i s  t h e  c o n t r o l  group p o s t - t e s t ,
0^ i s  t r e a tm e n t  group one p r e - t e s t ,
0^ i s  t r e a tm e n t  group one p o s t - t e s t ,
Og i s  t r e a t m e n t  group two p r e - t e s t ,
Og i s  t r e a tm e n t  group two p o s t - t e s t ,
i s  t r e a tm e n t  group,  t e a c h e r  d i c t a t i o n ,  and 
X2 i s  t r e a tm e n t  group,  video d i c t a t i o n .
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P r e - t e s t
All o f  t h e  s u b j e c t s  in  the  s ix  c l a s s e s  were p r e - t e s t e d  on a 
s p e c i f i c  a re a  o f  w r i t i n g  a b i l i t y ,  t h e  use of  c o r r e c t  verb t e n s e ,  using 
an Engl ish  w r i t i n g  s k i l l s  t e s t  developed by the  r e s e a r c h e r  from th e  t e x t  
From Copying to  C rea t ing  by Helen Heightsman Gordon and in c o n s u l t a t i o n  
wi th  the  Engl ish  002 i n s t r u c t o r s  (Appendix E). The p r e t e s t  was 
a d m in i s t e r e d  to  a l l  s i x  c l a s s e s  du r in g  th e  c l a s s  p e r io d  b e fo re  the  f i r s t  
day o f  i n s t r u c t i o n  on th e  u n i t  being t e s t e d .  The p r e - t e s t  had 
t h r e e  s e c t i o n s .  The f i r s t  s e c t i o n  was a c o n t r o l l e d  composi t ion e x e r c i s e  
which r e q u i r e d  the  r e w r i t i n g  o f  the  s e n te nc es  o f  two pa ragraphs  and the  
changing o f  15 verb forms from p r e s e n t  t e n s e  t o  p a s t  t e n s e .  The second 
s e c t i o n  o f  the  p r e - t e s t  was a c o n t r o l l e d  compos i t ion e x e r c i s e  which 
r e q u i r e d  th e  r e w r i t i n g  o f  t h e  s e n te nc es  o f  t h r e e  pa ragraphs  and changing 
the  15 verb forms from p r e s e n t  p r o g r e s s iv e  o r  p r e s e n t  t e n s e  t o  f u t u r e  
t e n s e .  The t o p i c s  o f  t h e  two c o n t r o l l e d  compos i t ion s e c t i o n s  were 
d i f f e r e n t .  These s e c t i o n s  were in t h e  same fo rmat  as t h e  c l a s s  
c o n t r o l l e d  compos i t ion e x e r c i s e s .  The t h i r d  s e c t i o n  o f  the  p r e - t e s t  
c o n s i s t e d  o f  36 s e n te n c es  wi th  70 f i l  1 - i n - t h e - b l a n k  spaces  f o r  the  
c o r r e c t  verb p r e d i c a t e  form wi th  the  base verb form and the  neces sa ry  
t e n s e  p rov id ed .  These s e n t e n c e s  were in  t h e  same format  as t h e  p r a c t i c e  
e x e r c i s e s .
Examples o f  the  use o f  each of  the  f o u r  verb t e n s e  forms were 
p rov ided on th e  t e s t  and d i r e c t i o n s  e x p la in e d  th e  procedure  to  be 
fo l lowed by the  s t u d e n t s  in  answering the  i t e m s .  The i n s t r u c t o r s  
provided no a d d i t i o n a l  d i r e c t i o n s  o r  prompting be fo re  o r  du r in g  the
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t e s t .  The s tu d e n t s  were encouraged to  t ak e  the  e n t i r e  50 minute  c l a s s  
pe r iod  to  complete t h e  t e s t .  All t e s t s  were c o l l e c t e d  by the  
i n s t r u c t o r s  a t  the  end o f  the  p e r i o d .  The p r e - t e s t  had a p o i n t  va lue  
t o t a l  o f  100.
P o s t - t e s t
Each o f  the  s u b j e c t s  in t h e  s ix  groups was p o s t - t e s t e d  on the
c o n te n t  a re a  o f  the  u n i t  covered dur ing  the  pe r iod  of  the  experiment  
us ing an Eng l ish  w r i t i n g  s k i l l s  t e s t  developed by the  r e s e a r c h e r  from 
examples in  t h e  t e x t  From Copying to  C rea t ing  by Helen Heightsman Gordon 
and in  c o n s u l t a t i o n  wi th  t h e  Engl ish 002 i n s t r u c t o r s  (Appendix F) .  The 
p o s t - t e s t  was i d e n t i c a l  in  format  t o  the  p r e - t e s t  and was a d m in is t e re d  
the  n e x t  c l a s s  day a f t e r  comple t ion o f  t h e  u n i t  and the  d i c t a t i o n
e x e r c i s e s .  The p o s t - t e s t  had t h r e e  s e c t i o n s .  The f i r s t  s e c t i o n  was a 
c o n t r o l l e d  compos i t ion e x e r c i s e  which r e q u i r e d  the  r e w r i t i n g  o f  the  
s e n te nc es  o f  two pa rag raphs  and the  changing o f  15 verb forms from
p r e s e n t  t e n s e  t o  p a s t  t e n s e .  The second s e c t i o n  of  the  p o s t - t e s t  was a 
c o n t r o l l e d  compos i t ion e x e r c i s e  which r e q u i r e d  the  r e w r i t i n g  o f  the  
s e n te nc es  o f  f o u r  pa ragraphs  and th e  changing o f  15 verb forms from
p r e s e n t  p r o g r e s s i v e  o r  p r e s e n t  t e n s e  t o  f u t u r e  t e n s e .  The t o p i c s  o f  the  
two c o n t r o l l e d  compos i t ion  s e c t i o n s  were t h e  same as the  p r e - t e s t .  
These s e c t i o n s  were in  the  same format  as  the  c l a s s  c o n t r o l l e d  
composi t ion e x e r c i s e s .  The t h i r d  s e c t i o n  o f  t h e  p o s t - t e s t  c o n s i s t e d  of  
34 s e n te n c e s  wi th  70 f i 11- i n - t h e - b l a n k  spaces  f o r  the  c o r r e c t  verb 
p r e d i c a t e  form wi th  t h e  base  verb form and th e  ne c es sa ry  t e n s e  p rov ided .  
These se n te n c es  were in  t h e  same format  as the  p r a c t i c e  e x e r c i s e s .
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Examples o f  the  use o f  each o f  t h e  f o u r  verb t e n s e  forms were 
provided  on th e  t e s t  and d i r e c t i o n s  e x p la in ed  the  p rocedure  to  be 
fo l lowed by th e  s t u d e n t s  in  answering  th e  i t e m s .  The i n s t r u c t o r s
provided no a d d i t i o n a l  d i r e c t i o n s  o r  prompting b e fo r e  o r  du r in g  the  
t e s t .  The s t u d e n t s  were encouraged to  t a k e  the  e n t i r e  50 minute  c l a s s  
pe r iod  to  complete  t h e  t e s t .  All t e s t s  were c o l l e c t e d  by the  
i n s t r u c t o r s  a t  t h e  end of  t h e  p e r i o d .  The p o s t - t e s t  had a p o i n t  va lue  
t o t a l  o f  100.
Tes t  V a l id a t io n
During J u l y ,  1983 a p i l o t  s tudy  was conducted wi th  two c l a s s e s  of  
Engl ish  002 s t u d e n t s  a t  N ic h o l l s  S t a t e  U n i v e r s i t y  u t i l i z i n g  both o f  the  
t r e a tm e n t  methods in o r d e r  t o  t e s t  t h e  two p ro ce d u re s .  D i c t a t i o n  papers  
were c o l l e c t e d  from t h e s e  s t u d e n t s  and reviewed f o r  i n d i c a t i o n s  o f  the  
need to  change t r e a t m e n t  p rocedures  in terms o f  d i c t a t i o n  read ing  r a t e s  
and v o c a bu la ry .  One c l a s s  o f  15 Engl ish  002 s t u d e n t s  was given the  
p r e - t e s t  and th e  same group was given th e  p o s t  t e s t  two days l a t e r .  The 
group had a l r e a d y  r e c e iv e d  i n s t r u c t i o n s  in  the  use o f  t e n s e s  
approx im ate ly  one week p r i o r  t o  the  a d m i n i s t r a t i o n  o f  t h e  p r e - t e s t .  The 
o r i g i n a l  p i l o t  s tudy i n s t r u m e n t s  and t h e i r  r e v i s i o n s  were completed by 
the  r e s e a r c h e r  in c o n s u l t a t i o n  w i th  t h e  i n s t r u c t o r s  o f  t h e  Engl ish  002 
cou rses  and th e  r e f e r e n c e  books used by t h e s e  i n s t r u c t o r s .
Based on th e  r e s u l t s  from t h i s  group o f  s u b j e c t s ,  an i tem a n a l y s i s  
and a Pearson product-moment  c o r r e l a t i o n  c o e f f i c i e n t  were deve loped .  A 
c o r r e l a t i o n  c o e f f i c i e n t  o f  the  p r e - t e s t  s c o re s  and the  p o s t - t e s t  s co re s  
was c a l c u l a t e d  t o  be r  = 0 .74  and a t e s t  o f  s i g n i f i c a n c e  o f  the
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c o e f f i c i e n t  produced a t s co re  o f  4 . 1 4 .  This  s co re  was s t a t i s t i c a l l y  
s i g n i f i c a n t  beyond the  .05 l e v e l  £  = 2 .15  and th e  .01 l eve l  £  = 2.98 
wi th  14 degrees  o f  f reedom. From t h e s e  s t a t i s t i c a l  r e s u l t s ,  the  
r e l i a b i l i t y  o f  the  p r e - t e s t  and p o s t - t e s t  was c o n s id e r e d  s t r o n g  enough 
f o r  use in the  s tudy .
The i tem a n a l y s i s  o f  t h e  p r e - t e s t  and the  p o s t - t e s t  i n d i c a t e d  t h a t  
c e r t a i n  i tems were e i t h e r  too  d i f f i c u l t  o r  too  easy  to  answer.  
A pprop r ia t e  changes were made f o r  t h e s e  i t em s .  A d d i t i o n a l l y ,  t h e  t e s t s  
were c a r e f u l l y  r e v i s e d  so t h a t  app rox im ate ly  the  same number of
i r r e g u l a r  verb forms appeared  in  both t e s t s .  The same approx imat ion was
made f o r  each o f  the  ve rb  t e n s e  forms t h a t  were be ing  s tu d i e d  in the  
l e s s o n .  For example,  i f  t h e  p r e - t e s t  r e q u i r e d  the  c o n s t r u c t i o n  o f  s ix  
f u t u r e  t e n s e  forms,  t h e  p o s t - t e s t  had roughly t h e  same number. 
Fur the rmore ,  t h e  number o f  i tems r e q u i r i n g  each o f  t h e  f o u r  verb t en s e  
forms was about  e q u a l .  The p i l o t  s tudy  t e s t s  c o n s i s t e d  on ly  o f  i tems 
t h a t  were s en tences  w i th  a blank  l i n e  where the  v e r b ( s )  was to  be
p lac e d .  The base verb fo rm (s )  was given  in  p a r e n t h e s e s  a t  the  end of  
the  s en tence  and the  r e q u i r e d  verb t e n s e  was p rov id ed  to  the  l e f t  of  
each i tem.  Some t e s t  i tems  had two o r  t h r e e  verb forms to  be completed 
in  o r d e r  t o  vary the  d i f f i c u l t y  of  t h e  i t e m s .  S tuden ts  in the  p i l o t  
s tudy  showed no d i f f i c u l t y  in working wi th  t h i s  fo rm at .
One o t h e r  major change in the  p i l o t  s tudy  i n s t r u m e n ts  was the  
a d d i t i o n  o f  a t e s t i n g  component which r e l a t e d  t o  the  c o n t r o l l e d  
compos i t ion  e x e r c i s e s  t h a t  were so much a p a r t  o f  t h e  c l a s s  and homework 
ass ignm en ts .  Since t h e  s t u d e n t s  sp e n t  so much t ime l e a r n i n g  by
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c o n t r o l l e d  com pos i t ion ,  i t  was a p p r o p r i a t e  t h a t  they  be t e s t e d  by t h a t  
method a l s o .  Two c o n t r o l l e d  compos i t ion  e x e r c i s e s  wi th  15 verb form 
changes in  each were added to  both the  p r e - t e s t  and the  p o s t - t e s t .
D i c t a t i o n  e x e r c i s e s  were not  inc luded  in e i t h e r  t h e  p r e - t e s t  o r  the  
p o s t - t e s t  s i n c e  p r o f i c i e n c y  a t  d i c t a t i o n  was not  the  reason f o r  the  use 
o f  c l a s s  d i c t a t i o n  e x e r c i s e s .  R a th e r ,  the  d i c t a t i o n  e x e r c i s e s  were a 
means of  f a c i l i t a t i n g  th e  s k i l l  o f  us ing  th e  w r i t t e n  language .  The 
t e s t s  were des igned  to  t e s t  t h i s  s k i l l ,  not  t h a t  of  d i c t a t i o n - w r i t i n g .
Myers-Briggs Type I n d i c a t o r
An a d d i t i o n a l  measurement  o f  the  s u b j e c t s  was compiled.  C e r ta in  
s t u d e n t  p r e d i l e c t i o n s  and p r e f e r e n c e s  as measured by the  Myers-Briggs 
Type I n d i c a t o r  (MBTI) were examined in r e l a t i o n s h i p  t o  the  e f f e c t i v e n e s s  
o f  t h e  d i c t a t i o n  expe r im e n t s .  According to  r e g u l a r  U n iv e r s i ty  
p ro ce d u re ,  a l l  e n t e r i n g  s tu d e n t s  a r e  t e s t e d  w i th  the  MBTI as p a r t  o f  the  
U n i v e r s i t y ' s  e f f o r t  to  prov ide  academic and persona l  c o unse l ing  to  
s t u d e n t s .  The t e s t  i s  given to  e n t e r i n g  s t u d e n t s  dur ing  th e  f i r s t  two 
weeks o f  each se m e s te r .  The t e s t  has 166 i tems wi th  c o n s id e r a b l e  
redundancy in  s co r in g  because  of  t h e  c o n t r a s t i n g  s c a l e s  of  each o f  the  
f o u r  p a i r s .  Each p a i r  (E / I  e x t r o v e r s i o n / i n t r o v e r s i o n ,  S/N 
s e n s i n g / i n t u i t i o n ,  T/F t h i n k i n g / f e e l i n g ,  J / P  j u d g i n g / p e r c e i v i n g )  i s  
sco red  s e p a r a t e l y  p rov id ing  an i n d i c a t i o n  on th e  dichotomous s c a l e s  of  
t he  d i r e c t i o n  t h a t  the  s u b j e c t  t ends  toward and the  s t r e n g t h  o f  t h a t  
t endency .  The MBTI d e s c r i p t i o n s  of  each s t u d e n t ' s  p r e f e r e n c e s  in terms 
o f  e x t r o v e r s i o n / i n t r o v e r s i o n  and s e n s i n g / i n t u i t i o n  were used f o r  the  
s tudy .  The fo l low ing  c a t e g o r i e s  o f  p r e f e r e n c e s  were t e s t e d  with
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a n a l y s i s  o f  c ova r iance  o f  t h e  p r e - t e s t  and p o s t - t e s t  s c o re s  f o r  the  
c o n t r o l  group and the  two t r e a tm e n t  groups:  E, I ,  S,  N, ES, EN, IS ,  IN.
D e s c r i p t o r s  and Con t ro ls  
The fo l low ing  d e s c r i p t o r s  and c o n t r o l s  a p p l i e d  t o  the  s u b j e c t s  in 
t h e  s tudy :
1. S u b je c t s  were a l l  between 17 and 20 y e a r s  o ld .
2. S u b je c t s  a t t e n d e d  N i c h o l l s  S t a t e  U n i v e r s i t y  and were a s s ig n e d  to
Engl ish  002 c l a s s e s  by normal u n i v e r s i t y  r e g i s t r a t i o n  p rocedures .
3. S u b je c t s  in  t h e  groups inc luded  78 males and 81 fem ale s .
4.  The s i x  c l a s s e s  were a s s ig n e d  s t a t u s  as  c o n t r o l  group o r  one o f  two
t r e a t m e n t  groups by a random s e l e c t i o n  p ro ce s s .
5. The number o f  s u b j e c t s  in  each o f  the  t h r e e  experimenta l  groups was 
between 52 and 54.
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Data Analys is
The p o s t - t e s t s  0^ ,  0g) were compared us ing  a n a l y s i s  of
c ova r ianc e  wi th  the  s c o re s  o f  t h e  p r e - t e s t s  ( O p  Og, Og) 
f u n c t i o n in g  as  c o v a r i a t e s .  The fo l low ing  nul l  hypotheses  were t e s t e d :
1. There i s  no s i g n i f i c a n t  d i f f e r e n c e  in the  sco res  on a t e s t  o f  an
Engl ish w r i t i n g  s k i l l  f o r  s tu d e n t s  r e c e iv i n g  r e g u l a r  t e a c h e r  
d i c t a t i o n  and s c o re s  f o r  s t u d e n t s  not  r e c e iv i n g  d i c t a t i o n .
2. There i s  no s i g n i f i c a n t  d i f f e r e n c e  in  t h e  s c o re s  on a t e s t  of  an
Engl ish  w r i t i n g  s k i l l  f o r  s t u d e n t s  r e c e i v i n g  o r a l - v i s u a l  
p r e s e n t a t i o n  by video  c a s s e t t e  p l a y e r  and sco res  f o r  s tu d e n t s  not  
r e c e iv i n g  d i c t a t i o n .
3. There i s  no s i g n i f i c a n t  d i f f e r e n c e  in the  s c o re s  on a t e s t  of  an
English w r i t i n g  s k i l l  f o r  s t u d e n t s  r e c e iv i n g  o r a l - o n l y  p r e s e n t a t i o n  
by video  c a s s e t t e  p l a y e r  and s c o re s  f o r  s tu d e n t s  r e c e i v i n g  r e g u l a r  
t e a c h e r  d i c t a t i o n .
The d a ta  was m an ipu la ted  s t a t i s t i c a l l y  u s ing  an a n a l y s i s  of  
c ova r iance  based on th e  raw s c o re s  o f  t h e  p r e - t e s t  as t h e  c o v a r i a t e  and 
the  raw s c o re s  o f  t h e  p o s t - t e s t  as the  dependent  v a r i a b l e .  A c ross  
p roducts  sum o f  squa res  and mean square  was developed f o r  each 
h y p o thes i s  and used in F t e s t s  of  s i g n i f i c a n c e  in o r d e r  to  a c ce p t  or  
r e j e c t  the  hypotheses  a t  t h e  .05 l e v e l .
An a n a l y s i s  was made f i r s t  o f  the  v a r i a t i o n  in c o v a r i a t e - a d j u s t e d  
p o s t - t e s t  s c o re s  between th e  c o n t r o l  group and each o f  t h e  t r e a tm e n t  
groups to  de te rmine  i f  a s i g n i f i c a n t  d i f f e r e n c e  e x i s t e d .  The a na ly se s
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of  hypotheses  one and two i n d i c a t e d  whether  t h e  use o f  d i c t a t i o n  has any 
e f f e c t  on th e  p o s t - t e s t  s c o r e s .
An a n a l y s i s  then was made o f  t h e  v a r i a t i o n  in the  c o v a r i a t e  a d ju s t e d  
p o s t - t e s t  s c o re s  between th e  two t r e a tm e n t  groups t o  de te rmine  i f  
s i g n i f i c a n t  d i f f e r e n c e s  e x i s t e d .  This  a n a l y s i s  of  hypo thes i s  t h r e e  
i n d i c a t e d  whe ther  one medium o f  d i c t a t i o n  i s  s u p e r i o r  t o  the  o t h e r .
An a d d i t i o n a l  a n a l y s i s  of  t h e  d a ta  f o r  a l l  o f  t h e  groups was
completed in o r d e r  to  de te rm ine  i f  t h e  E, I ,  N, S, ES, IS,  EN and IN 
types  acco rd in g  to  the  Myers-Briggs Type I n d i c a t o r  scored  d i f f e r e n t l y
than t h e  complete  sample g roups .  The same s t a t i s t i c a l  t e s t s  were
completed wi th  t h e s e  subgroups and t h e i r  s i g n i f i c a n c e  was r e p o r t e d .
CHAPTER FOUR 
Ana ly s i s  o f  Data
The purpose o f  t h i s  s tudy  was t o  examine the  e f f e c t s  o f  d i c t a t i o n  
on the  w r i t i n g  s k i l l s  o f  c o l l e g e  developmental s t u d e n t s .  Six c l a s s e s  
comprised o f  159 s t u d e n t s  were d iv ide d  i n to  t h r e e  groups:  a con t ro l
group and two t r e a t m e n t  g roups .  One t r e a tm e n t  group r e c e iv e d  s ix  
o r a l - o n l y  t e a c h e r  d i c t a t i o n  e x e r c i s e s  dur ing  the  t en  day experiment .  
The o t h e r  t r e a tm e n t  group r ec e ive d  s ix  o r a l - v i s u a l  d i c t a t i o n  e x e r c i s e s  
p r e s e n t e d  v ia  a t e l e v i s i o n  monito r  dur ing  the  same p e r io d  o f  the
experiment .  The c o n t r o l  group r ec e iv e d  no d i c t a t i o n  e x e r c i s e s  and the  
course  c o n te n t  f o r  t h e  t en  days of  the  expe r im e n t ,  o t h e r  than the  
d i c t a t i o n  e x e r c i s e s ,  was the  same f o r  a l l  t h r e e  groups .
Learning was measured by the  use of  a p r e - t e s t  and p o s t - t e s t  which
were i d e n t i c a l  in  fo rm at  and based on the  u n i t  t o p i c :  the  use o f  p a s t
t e n s e ,  p r e s e n t  t e n s e ,  f u t u r e  t e n s e  and p r e s e n t  p r o g r e s s i v e .  The da ta  
was ana lyzed s t a t i s t i c a l l y  by comparing th e  t h r e e  groups u s ing  an 
a n a l y s i s  o f  c ova r ianc e  program wi th  the  p r e - t e s t  s e rv in g  as a c o v a r i a t e  
f o r  t h e  main e f f e c t s  o f  the  groups .  The d a ta  was c o l l e c t e d  and 
summarized in terms o f  means and s t a n d a rd  d e v i a t i o n s .  A d d i t i o n a l l y ,  
f a c t o r i a l  an a ly s e s  o f  t h e  da ta  were performed based on th e  Myers-Briggs 
Type I n d i c a t o r s  o f  e x t r o v e r s i o n ( E ) / i n t r o v e r s i o n ( I )  and i n t u i t i o n ( N ) /  
s en s in g (S )  and t h e i r  combina t ions  ES, IS,  EN and IN.
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Summary o f  Data
The d a ta  c o l l e c t e d  from the  t h r e e  groups i s  summarized in Table  1. 
Sample s i z e ,  means and s t a n d a r d  d e v i a t i o n s  f o r  both the  p r e - t e s t s  and 
p o s t - t e s t s  a r e  p r e s e n t e d  f o r  each o f  the  t h r e e  groups and f o r  the  whole 
sample group.  The d a ta  was developed from a 100 p o i n t - v a l u e  p r e - t e s t  
(Appendix E) and a 100 p o i n t - v a l u e  p o s t - t e s t  (Appendix F) .  The p r e - t e s t  
was a d m i n i s t e r e d  to  a l l  s u b j e c t s  on the  f i r s t  day o f  the  ten  day pe r iod  
o f  the  e xpe r im en t ;  t h e  p o s t - t e s t  was a d m in i s t e re d  on the  l a s t  day. Both 
the  p r e - t e s t s  and p o s t - t e s t s  f o r  159 s u b j e c t s  were sco red  and rechecked 
by th e  r e s e a r c h e r  (Appendix G).
The mean s co re  f o r  a l l  s u b j e c t s  on th e  p r e - t e s t  was 59 .70 wi th  a 
s t a n d a r d  d e v i a t i o n  o f  23 .00 .  The mean sco re  f o r  t h i s  same group on the  
p o s t - t e s t  was 84 .06  w i th  a s t a n d a r d  d e v i a t i o n  o f  14.87.  The ga in  in the 
mean s co re  f o r  the  whole sample group was 24.36 wi th  a de c re a s e  in the  
s t a n d a r d  d e v i a t i o n  by 8 .1 3 .
The c o n t r o l  group co n ta in ed  52 s u b j e c t s .  This  group had a mean 
score  o f  64.67 on th e  p r e - t e s t  w i th  a s t a n d a rd  d e v i a t i o n  o f  23.07 and a 
mean s c o re  on th e  p o s t - t e s t  o f  84.33  wi th  a s t a n d a rd  d e v i a t i o n  o f  13.82.  
The i n c r e a s e  in t h e  mean s co re  from the  p r e - t e s t  t o  t h e  p o s t - t e s t  f o r  
t h i s  group was 19.66 w i th  a de c re a s e  in  t h e  s t a n d a r d  d e v i a t i o n  by 9 .25 .
The t e a c h e r  d i c t a t i o n  group c on ta ined  53 s u b j e c t s .  This  group had 
a mean sco re  o f  61.77 on the  p r e - t e s t  wi th  a s t a n d a r d  d e v i a t i o n  o f  22.55 
and a mean s c o re  on th e  p o s t - t e s t  o f  86 .55 wi th  a s t a n d a r d  d e v i a t i o n  of
11.40.  The i n c r e a s e  in t h e  mean sco re  from th e  p r e - t e s t  to  the  
p o s t - t e s t  f o r  t h i s  group was 24.78 wi th  a de c re a s e  in  the  s t a n d a rd  
d e v i a t i o n  by 11.15.
Table 1
Group Means f o r  P r e - t e s t  and P o s t - t e s t
Group N
P r e - t e s t  
Mean S.D.
P o s t - t e s t  
Mean S.D.
D i f fe r en c e  
Between Means
Change 
in  S.D.
Control  Group 52 64.67 23.07 84.33 13.82 19.66 ( 9 .25)
Teacher  D i c t a t i o n 53 61.77 22.55 86.55 11.40 24.78 (11.15)
Video D i c t a t i o n 54 52.88 22.14 81.37 18.27 28.49 ( 3 .87)
All Groups 159 59.70 23.00 84.06 14.87 24.36 ( 8 .13)
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The video  d i c t a t i o n  group co n ta in ed  54 s u b j e c t s .  This  group had a 
mean sco re  o f  52 .88  on the  p r e - t e s t  wi th  a s t a n d a r d  d e v i a t i o n  o f  22.14 
and a mean s c o re  on the  p o s t - t e s t  o f  81.37 wi th  a s t a n d a r d  d e v i a t i o n  of  
18 .27 .  The i n c r e a s e  in  t h e  mean sco re  from the  p r e - t e s t  to  the  
p o s t - t e s t  f o r  t h i s  group was 28.49 wi th  a de c re a s e  in  the  s tanda rd  
d e v i a t i o n  by 3 .87 .
Summary o f  Ana ly s i s  o f  Covariance 
The a n a l y s i s  o f  c ova r ianc e  examined d i f f e r e n c e s  between the  
means o f  the  t h r e e  groups a d j u s t e d  f o r  p r e - t e s t  s c o r e s .  The p r e - t e s t  
was used as an independen t  c o v a r i a t e  f o r  a l l  groups w h i le  the  p o s t - t e s t  
was a d j u s t e d  as  t h e  dependent  t r e a t m e n t  v a r i a b l e .  As i n d i c a t e d  in Table 
2 the  t e s t  o f  t h e  des ig n  model y i e l d e d  an "F" va lue  o f  29.67 and a 
p r o b a b i l i t y  l e v e l  o f  .0001.  The sum o f  squa res  f o r  the  model was 
12740.78 wi th  3 deg rees  o f  f reedom and 22184.60 wi th  155 degrees  of  
freedom f o r  t h e  e r r o r  term.  The mean square  f o r  the  model was 4246.93 
and 143.13 f o r  t h e  e r r o r  term.
Table  2
Group A na lys is  o f  Covariance
Source SS df ms F P
Model 12740.78 3 4246.93 29.67 .0001
E r ro r 22184.60 155 143.13
Group 722.20 2 361.10 2.52 .0835
P r e - t e s t 12018.57 1 12018.57 83.97 .0001
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The a n a l y s i s  o f  t h e  group i n f l u e n c e  developed an "F" va lue  of  2.52 
and a p r o b a b i l i t y  l eve l  o f  .0835.  The sum of  squares  f o r  the  group was 
722.20 with 2 degrees  o f  f reedom and th e  mean square  was 361.10.  The 
a n a l y s i s  o f  t h e  e f f e c t s  o f  t h e  p r e - t e s t  v a r i a n c e  y i e l d e d  an "F" va lue  of  
83.97 and a p r o b a b i l i t y  l eve l  o f  .0001. The sum of  squa res  f o r  the  
p r e - t e s t  was 12018.57 wi th  1 degree  of  f reedom.
T e s t in g  t h e  Hypotheses 
The t h r e e  hypotheses  o f  t h i s  s tudy  were t e s t i n g  the  t r e a tm e n t
e f f e c t s  on groups in a random block  d e s ign .  An a n a l y s i s  o f  c ova r ianc e  
s t a t i s t i c a l  program was run on th e  raw da ta  o f  a p o s t - t e s t  as the  
dependent  v a r i a b l e  and a p r e - t e s t  as t h e  c o v a r i a t e  of  t h e  independent  
v a r i a b l e ,  the  t r e a tm e n t  g roups .
Hypothes is  one s t a t e d  t h a t  t h e r e  would be no s i g n i f i c a n t  d i f f e r e n c e
in the  s c o re s  on a t e s t  o f  an Engl ish  w r i t i n g  s k i l l  f o r  s tu d e n t s
r e c e iv i n g  r e g u l a r  t e a c h e r  d i c t a t i o n  and s c o re s  f o r  s t u d e n t s  not  
r e c e iv i n g  d i c t a t i o n .
Hypothesis  two s t a t e d  t h a t  t h e r e  would be no s i g n i f i c a n t  d i f f e r e n c e
in the  s c o re s  on a t e s t  o f  an Engl ish  w r i t i n g  s k i l l  f o r  s tu d e n t s
r e c e iv i n g  o r a l - v i s u a l  p r e s e n t a t i o n  by video  c a s s e t t e  p l a y e r  and sco res  
f o r  s tu d e n t s  not  r e c e i v i n g  d i c t a t i o n .
Hypothesis  t h r e e  s t a t e d  t h a t  t h e r e  would be no s i g n i f i c a n t  
d i f f e r e n c e  in  the  s c o re s  on a t e s t  o f  an Engl ish  w r i t i n g  s k i l l  f o r  
s t u d e n t s  r e c e iv i n g  o r a l - v i s u a l  p r e s e n t a t i o n  by video c a s s e t t e  p l a y e r  and 
sco res  f o r  s t u d e n t s  r e c e i v i n g  r e g u l a r  t e a c h e r  d i c t a t i o n .
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The a n a l y s i s  o f  c o v a r i an c e  as  summarized in  Table  2 i n d i c a t e d  t h a t  
the group v a r i a n c e  developed an "F" va lue  o f  2 .52  and a p r o b a b i l i t y  
leve l  o f  .0835 wi th  2 deg rees  o f  f reedom. This  va lue  does no t  i n d i c a t e  
s t a t i s t i c a l  s i g n i f i c a n c e  beyond the  .05 a lpha  l eve l  e s t a b l i s h e d  
f o r  accep tance  o r  r e j e c t i o n  of  t h e  hypotheses  in t h i s  s tudy .  T h e r e f o r e ,  
a l l  t h r e e  nu l l  hypotheses  cannot  be r e j e c t e d .
A dd i t iona l  Find ings
This  s tudy  a l s o  examined th e  Myers-Briggs Type I n d i c a t o r  (MBTI) 
c h a r a c t e r i s t i c s  o f  e x t r o v e r s i o n ( E ) / i n t r o v e r s i o n ( I ) ,  i n t u i t i o n ( N ) /  
s e n s i n g ( S ) ,  and t h e i r  combinat ions EN, ES, IN and IS.  These 
c h a r a c t e r i s t i c s  were s t u d i e d  in  a f a c t o r i a l  block  a n a l y s i s  o f  c o v a r i an c e  
with t h e  t h r e e  experimenta l  g roups.  Two 2x3 f a c t o r i a l  block des igns  
were ana lyzed to  de te rmine  the  i n t e r a c t i o n  among experimenta l  groups and 
MBTI c h a r a c t e r i s t i c s  E and I and among experimenta l  groups and MBTI 
c h a r a c t e r i s t i c s  N and S. Summary d a ta  f o r  t h e s e  two a n a ly s e s  a re  
p resen ted  in Table  3 and Table  4.
In Table 3 the  a n a l y s i s  of  t h e  model f o r  MBTI c a t e g o r i e s  E and I 
found an "F" f a c t o r  o f  10.93 wi th  a p r o b a b i l i t y  l eve l  o f  .0001.  The sum 
of  square s  f o r  the  model was 7360.07 wi th  6 degrees  of  f reedom and 
11897.61 wi th  106 degrees  o f  freedom f o r  t h e  e r r o r  term.  The mean 
square f o r  t h e  model was 1226.68 and 112.24 f o r  the  e r r o r  term.  The 
a n a l y s i s  o f  t h e  group i n f l u e n c e  y i e l d e d  an "F" va lue  of  1 . 6 1 ,  a 
p r o b a b i l i t y  l ev e l  o f  .2000 wi th  2 deg rees  o f  f reedom, a sum o f  squa res  
of  361 .48 ,  and a mean square  o f  180.74.  The a n a l y s i s  o f  the  e f f e c t s  of  
the  p r e - t e s t  v a r i a n c e  y i e l d e d  an "F" va lue  o f  6 1 .1 9 ,  a p r o b a b i l i t y  l eve l
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of  .0001 wi th  1 degree  o f  f reedom, and a sum o f  squares  of  6867.72.  The 
i n t e r a c t i o n  o f  expe r im en ta l  groups E and I produced an "F" va lue  o f  .58 ,  
a p r o b a b i l i t y  l eve l  o f  .5600 wi th  2 degrees  o f  f reedom, a sum a square s  
of  130 .84 ,  and a mean square  o f  65 .42 .
Table  3
Group A na lys is  o f  Covariance by 
MBTI C a te g o r i e s  E,I
Source SS df ms F P
Model 7360.07 6 1226.68 10.93 .0001
Er ro r 11897.61 106 112.24
Group 361.48 2 180.74 1.61 .2000
P r e - t e s t 6867.72 1 6867.72 61.19 .0001
Group*E,I 130.84 2 65.42 .58 .5600
In Table  4 the  a n a l y s i s  o f  t h e  model f o r  MBTI c a t e g o r i e s  N and S 
found an "F" f a c t o r  o f  10.84 wi th  a p r o b a b i l i t y  l eve l  o f  .0001.  The sum 
o f  squares  f o r  the  model was 7322.42 wi th  6 degrees  o f  f reedom and 
11935.27 w i th  106 degrees  o f  f reedom f o r  t h e  e r r o r  term.  The mean 
square  f o r  t h e  model was 1220.40 and 112.60 f o r  the  e r r o r  term.  The 
a n a l y s i s  o f  the  group i n f l u e n c e  y i e l d e d  an "F" va lue  o f  1 .6 1 ,  a 
p r o b a b i l i t y  l ev e l  o f  .2000 wi th  2 degrees  o f  f reedom, a sum o f  square s  
of  361 .48 ,  and a mean squa re  of  180.74.  The a n a l y s i s  of  the  e f f e c t s  of  
the  p r e - t e s t  v a r i a n c e  y i e l d e d  an "F" va lue  o f  6 1 .1 9 ,  a p r o b a b i l i t y  l eve l
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of  .0001 wi th  1 degree  o f  f reedom, and a sum o f  squa res  o f  6867. '  
i n t e r a c t i o n  o f  experimenta l  groups N and S produced an "F" va lue  
a p r o b a b i l i t y  l eve l  o f  .7542 wi th  2 degrees  o f  f reedom, a sum of  
of  6 3 .70 ,  and a mean squa re  o f  31 .85 .
Table  4
Group A na lys is  o f  Covariance by 
MBTI C a te g o r i e s  N,S
Source SS df ms F P
Model 7322.42 6 1220.40 10.84 .0001
Er ro r 11935.27 106 112.60
Group 361.48 2 180.74 1.61 .2000
P r e - t e s t 6867.72 1 6867.72 61.19 .0001
Group*N,S 63.70 2 31.85 .28 .7542
2. The 
o f  .28 ,  
squares
A 4x3 f a c t o r i a l  block  des ign  was ana lyzed  to  de te rmine  the  
i n t e r a c t i o n  among experimenta l  groups and MBTI c h a r a c t e r i s t i c s  EN, ES, 
IN and IS. Summary d a ta  f o r  t h i s  a n a l y s i s  i s  p r e s e n t e d  in  Table 5.
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Table 5
Group Ana ly s i s  of  Covar iance by 
MBTI C a te g o r i e s  EN,ES,IN,IS
Source SS df ms F P
Model 7607.19 12 633.93 5.44 .0001
Er ro r 11650.49 100 116.50
Group 361.48 2 180.74 1.55 .2170
P r e - t e s t 6796.26 1 6796.26 58.33 .0001
Group*EN,ES, 
IN,IS 188.11 6 31.35 .27 .9501
The a n a l y s i s  o f  t h i s  model found an "F" f a c t o r  o f  5 .44  wi th  a 
p r o b a b i l i t y  l e v e l  o f  .0001.  The sum of  squares  f o r  t h e  model was 
7607.19 wi th  12 degrees  o f  f reedom and 11650.49 wi th  100 degrees  of  
freedom f o r  the  e r r o r  term.  The mean square  f o r  t h e  model was 633.93 
and 116.50 f o r  the  e r r o r  t erm.  The a n a l y s i s  o f  the  group i n f l u e n c e  
y i e l d e d  an "F" va lue  o f  1.55 wi th  a p r o b a b i l i t y  l e v e l  o f  .2170 wi th  2 
degrees  o f  f reedom, a sum of  squa res  o f  361 .4 8 ,  and a mean square  of  
180.74.  The a n a l y s i s  o f  t h e  e f f e c t s  o f  t h e  p r e - t e s t  v a r i a n c e  y i e l d e d  an 
"F" va lue  of  58.33 w i th  a p r o b a b i l i t y  l e v e l  o f  .0001 wi th  1 degree  of  
f reedom, and a sum o f  squa res  o f  6796.26 .  The i n t e r a c t i o n  of  
experimenta l  groups and EN, ES, IN and IS produced an "F" v a lue  o f  .27 ,  
a p r o b a b i l i t y  l eve l  o f  .9501 wi th  6 deg rees  o f  f reedom, a sum o f  square s  
o f  188.11,  and a mean square  o f  31 .35.
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None o f  t h e  a n a ly s e s  o f  t h e  i n t e r a c t i o n  of  t h e  MBTI c h a r a c t e r i s t i c s  
and the  t h r e e  exper im en ta l  groups produced p r o b a b i l i t y  va lue s  t h a t  
i n d i c a t e d  s t a t i s t i c a l  s i g n i f i c a n c e  beyond th e  .05 a lpha  l eve l  
e s t a b l i s h e d  f o r  t h i s  s tu d y .
However, in examining the  d a ta  t h e  r e s e a r c h e r  found t h a t  t h e r e  
appeared to  be a s i g n i f i c a n t  d i f f e r e n c e  in t h e  mean ga in s  between the  
p r e - t e s t  and p o s t - t e s t  among th e  t h r e e  t r e a t m e n t  g roups.  In o r d e r  to  
t e s t  the  s t a t i s t i c a l  s i g n i f i c a n c e  o f  t h i s  d i f f e r e n c e ,  an a n a l y s i s  of  
v a r i a n c e  program was a p p l i e d  t o  the  d a t a  f o r  a comparison o f  the  mean 
d i f f e r e n c e s  o f  t h e  g roups .  The r e s u l t s  a re  p r e s e n t e d  in Table  6. The 
model was found to  have an "F" va lue  o f  3 .12  and a p r o b a b i l i t y  l eve l  of  
.0468.  The sum of  s qua re s  f o r  the  model was 2078.03 wi th  2 degrees  of  
f reedom and 51908.53 w i th  156 degrees  of  f reedom f o r  the  e r r o r  term.  
The mean square  f o r  t h e  model was 1039.02 and f o r  t h e  e r r o r  term 332.75 .
Table 6
A na ly s i s  o f  Var iance  o f  t h e  Mean Gain Between 
th e  P r e t e s t  and th e  P o s t - t e s t
Source SS df ms F P
Model
Er ro r
2078.03
51908.53
2
156
1039.02 3.12  
332.75
.0468
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The t e s t  o f  the  mean d i f f e r e n c e  model i n d i c a t e d  a s t a t i s t i c a l l y  
s i g n i f i c a n t  v a r i a n c e  a t  t h e  .05 a lpha  l eve l  w i th  a p r o b a b i l i t y  l eve l  of  
.0468. A p r o b a b i l i t y  m a t r ix  was then  computed to  t e s t  the  p a r t  of  the  
model which accounted  f o r  t h e  s i g n i f i c a n t  v a r i a n c e .
A p r o b a b i l i t y  m a t r ix  of  t h e  nul l  h y p o th es i s  t h a t  t h e r e  i s  no 
s i g n i f i c a n t  d i f f e r e n c e  among th e  mean ga in s  was deve loped f o r  a 
comparison o f  t h e  mean d i f f e r e n c e s  o f  t h e  g roups .  The p r o b a b i l i t y  
l e v e l s  and mean g a in s  a r e  p r e s e n t e d  in Table  7. The mean ga in  between 
th e  p r e - t e s t  and the  p o s t - t e s t  f o r  the  c o n t r o l  group was 19.65 wi th  a 
s t a n d a r d  e r r o r  o f  the  mean d i f f e r e n c e  o f  2 .5 3 .  The mean ga in  f o r  the 
t e a c h e r  d i c t a t i o n  group was 24.77 wi th  a s t a n d a r d  e r r o r  o f  2 .5 1 .  The 
mean ga in  f o r  t h e  video d i c a t i o n  group was 28.48  wi th  a s t a n d a r d  e r r o r  
o f  2 .4 8 .
The p r o b a b i l i t y  of  the  c o n t r o l  group and th e  t e a c h e r  d i c t a t i o n  
group having t h e  same mean d i f f e r e n c e  was found t o  be .1525.  The 
p r o b a b i l i t y  o f  t h e  c o n t r o l  group and video d i c t a t i o n  group having the  
same mean d i f f e r e n c e  was found to  be .0138. The p r o b a b i l i t y  of  the  
t e a c h e r  d i c t a t i o n  group and th e  video  d i c t a t i o n  group having the  same 
mean d i f f e r e n c e  was found to  be .2948.  S t a t i s t i c a l  s i g n i f i c a n c e  o f  the  
mean d i f f e r e n c e s  o f  the  c o n t r o l  group and th e  video  d i c t a t i o n  group was 
e s t a b l i s h e d  us ing  a .05 a lpha  l e v e l .
Table 7
P r o b a b i l i t y  Matr ix  o f  t h e  Mean Gain Between 
the  P r e - t e s t  and the  P o s t - t e s t
Group
Gains Between Means of  
P r e - t e s t  and P o s t - t e s t
S tandard E r ro r  o f  the  
Mean D i f fe rence
P r o b a b i l i t y  Matr ix  of  
Hq : Mean Gains Are Equal
CG TD VD
Control  Group(CG) 19.65 2.53 ' . .1525 .0138
Teacher Dic tat ion(TD) 24.77 2.51 .1525 . .2948
Video Dictat ion(VD) 28.48 2 .48 .0138 .2948 •
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CHAPTER FIVE 
Summary, Conc lus ions  and Recommendations
This s tudy  i n v e s t i g a t e d  a method o f  t e a c h in g  Engl ish w r i t i n g  s k i l l s  
t o  developmental  s t u d e n t s  a t  a s e l e c t e d  u n i v e r s i t y .  More s p e c i f i c a l l y ,  
the  s tudy  examined th e  v a l i d i t y  o f  us ing  d i c t a t i o n  e x e r c i s e s  as  p a r t  of  
the  c o n t r o l l e d  compos i t ion  method o f  t e a c h in g  w r i t i n g  s k i l l s .
A d d i t i o n a l l y ,  t h e  most e f f e c t i v e  medium f o r  d i c t a t i o n  e x e r c i s e s  was 
s t u d i e d .  F u r th e r  a n a ly s e s  were completed on the  r e l a t i o n s h i p s  between 
the  use of  d i c t a t i o n  e x e r c i s e s  and the  Myers-Briggs Type I n d i c a t o r  
(MBTI) b e h a v i o r - p r e f e r e n c e  ty p es  o f  e x t r o v e r s i o n / i n t r o v e r s i o n  and 
i n t u i t i o n / s e n s i n g .
Summary
S u b je c t s  f o r  t h i s  s tudy  were 159 N ic h o l l s  S t a t e  U n i v e r s i t y  Freshmen 
D iv i s io n  s t u d e n t s  p l a c e d  in  s i x  Engl ish  002 developmental  w r i t i n g
c l a s s e s  du r in g  th e  F a l l  1983 s e m e s te r .  The c l a s s e s  were randomly
a s s ig n e d  s t a t u s  as c o n t r o l  group o r  one o f  two experimenta l  g roups.  All 
s u b j e c t s  were p r e - t e s t e d  on the  use o f  c o r r e c t  verb t e n s e .  Then e i g h t  
days o f  i n s t r u c t i o n  fo l low ed  on th e  use o f  p r e s e n t  t e n s e ,  p a s t  t e n s e ,  
f u t u r e  t e n s e  and p r e s e n t  p r o g r e s s i v e .  On the  t e n t h  day of  t h e  s tudy  a 
p o s t - t e s t  on verb t e n s e  was a d m i n i s t e r e d  to  a l l  s u b j e c t s .
The i n s t r u c t i o n a l  c o n t e n t  o f  a l l  t h e  groups was the  same dur in g  the  
s tudy .  The on ly  d i f f e r e n c e  was t h e  use of  d i c t a t i o n  e x e r c i s e s  in the  
two experimenta l  g roups.  Both o f  t h e s e  groups r e c e iv e d  d i c t a t i o n  during  
the  f i r s t  t en  minutes  o f  s i x  c l a s s  p e r i o d s .  The d i f f e r e n c e
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between the  two groups was t h e  type  o f  m edia t ion  used in  d i c t a t i o n :  one
group r e c e iv e d  o r a l - o n l y  i n s t r u c t o r  d i c t a t i o n  and th e  o t h e r  group 
r e c e iv e d  an o r a l - v i s u a l  p r e s e n t a t i o n  us ing  a video  c a s s e t t e  p l a y e r  and 
monito r .  F i n a l l y ,  MBTI d e s c r i p t i o n s  o f  each s u b j e c t ' s  p r e f e r e n c e s  in 
terms o f  e x t r o v e r s i o n / i n t r o v e r s i o n  and i n t u i t i o n / s e n s i n g  were compiled.
An a n a l y s i s  o f  c o v a r i an c e  s t a t i s t i c a l  program was a p p l i e d  to  the  
d a ta  in o r d e r  to  de te rmine  i f  t h e r e  was a s i g n i f i c a n t  d i f f e r e n c e  in the  
d i c t a t i o n  t r e a t m e n t s .  The a n a l y s i s  of  c ova r ianc e  program examined the  
v a r i a n c e  o f  the  p o s t - t e s t s  o f  the  groups wi th  the  p r e - t e s t s  as  a 
c o v a r i a t e .  The f i r s t  a n a l y s i s  was completed wi th  t h e  whole sample 
groups o f  159 s u b j e c t s .  The t h r e e  nu l l  hypotheses  were:
1. There i s  no s i g n i f i c a n t  d i f f e r e n c e  in the  s c o re s  on a t e s t  of  an
Engl ish  w r i t i n g  s k i l l  f o r  s t u d e n t s  r e c e iv i n g  r e g u l a r  t e a c h e r  
d i c t a t i o n  and s c o re s  f o r  s t u d e n t s  not  r e c e iv i n g  d i c t a t i o n .
2. There i s  no s i g n i f i c a n t  d i f f e r e n c e  in the  sco res  on a t e s t  o f  an
Engl ish w r i t i n g  s k i l l  f o r  s t u d e n t s  r e c e i v i n g  o r a l - v i s u a l
p r e s e n t a t i o n  by video c a s s e t t e  p l a y e r  and s c o re s  f o r  s tu d e n t s  not  
r e c e i v i n g  d i c t a t i o n .
3. There i s  no s i g n i f i c a n t  d i f f e r e n c e  in the  s c o re s  on a t e s t  o f  an
Engl ish w r i t i n g  s k i l l  f o r  s t u d e n t s  r e c e i v i n g  o r a l - v i s u a l
p r e s e n t a t i o n  by video  c a s s e t t e  p l a y e r  and s c o re s  f o r  s tu d e n t s  
r e c e i v i n g  r e g u l a r  t e a c h e r  d i c t a t i o n .
Based on the  s t a t i s t i c a l  a n a l y s i s ,  a l l  t h r e e  nu l l  hypotheses  could 
not  be r e j e c t e d  s in c e  t h e  "F" va lue  o f  2 .52  wi th  a p r o b a b i l i t y  l eve l  of  
.0835 f o r  t h e  group e f f e c t s  was not  s t a t i s t i c a l l y  s u f f i c i e n t  to  r e j e c t
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t h e  hypotheses  a t  the  .05 a lpha  l ev e l  o f  s i g n i f i c a n c e .  The same 
a n a l y s i s  o f  c o v a r i an c e  a p p l i e d  t o  t h e  f a c t o r i a l  b locks  o f  t h e  groups and 
the  Myers-Briggs Type I n d i c a t o r  p r e f e r e n c e s  o f  E,I ,N,S,EN,ES,IN and IS 
did  not  y i e l d  any "F" va lu e s  t h a t  were s t a t i s t i c a l l y  s i g n i f i c a n t  f o r  
t h e  use of  one type  o f  t r e a t m e n t  f o r  a p a r t i c u l a r  MBTI p r e f e re n c e  group.
An a d d i t i o n a l  a n a l y s i s  o f  v a r i a n c e  program was a p p l i e d  to  the  mean 
ga ins  o f  t h e  t h r e e  experimenta l  g roups .  A s t a t i s t i c a l l y  s i g n i f i c a n t
d i f f e r e n c e  was found between the  c o n t r o l  group and the  video  d i c t a t i o n  
group.  The p r o b a b i l i t y  o f  t h e s e  two groups having th e  same mean 
d i f f e r e n c e  was s e t  a t  .0138 which would i n d i c a t e  s t a t i s t i c a l  
s i g n i f i c a n c e  a t  t h e  .05 a lpha  l e v e l .  The mean i n c r e a s e  in s c o re s  f o r  
t h e  v ideo  d i c t a t i o n  group (28 .48)  was s i g n i f i c a n t l y  g r e a t e r  than  the  
mean i n c r e a s e  f o r  t h e  c o n t r o l  group ( 1 9 .6 5 ) .
Conclus ions
Based on th e  review o f  the  l i t e r a t u r e  and the  f i n d i n g s  o f  t h i s
s tu d y ,  s e v e r a l  genera l  c o n c lu s io n s  can be drawn. The e f f e c t i v e n e s s  of  
aura l  channel  and v i s u a l  channel  redundancy seems to  be suppor ted  by
t h i s  s tu d y .  Most p rev io u s  r e s e a r c h  has i n d i c a t e d  t h a t  s lowly p re s e n ted  
in fo rm a t io n  o f  s i m i l a r  c o n te n t  p r e s e n t e d  s im u l ta n e o u s ly  in au ra l  and 
v i s u a l  channel s  p ro v id e s  f o r  i n c r e a s e d  l e a r n i n g  ga in s  e s p e c i a l l y  f o r  
lower a b i l i t y  s t u d e n t s .  T r a v e r s ,  H s ia ,  Fleming and Lev ie ,  Menne and 
Menne, and Conway found t h a t  redundancy o f  in fo r m a t io n  between channels  
was an im por tan t  f a c t o r  in r e t e n t i o n  o f  t h a t  i n fo r m a t io n .  Although the  
a n a l y s i s  o f  c o v a r i a n c e  among th e  t h r e e  groups d id  not  y i e l d
r e s u l t s  t h a t  were s t a t i s t i c a l l y  s i g n i f i c a n t ,  an a d d i t i o n a l  a n a l y s i s  of
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v a r i a n c e  a p p l i e d  t o  t h e  mean ga in s  o f  t h e  groups d id  show a s t a t i s t i c a l  
s i g n i f i c a n c e  i n d i c a t i n g  a h ig h e r  mean ga in  f o r  t h e  video  d i c t a t i o n  group 
which was p rov ided  w i th  a two channel  p r e s e n t a t i o n  compared to  the  
c o n t ro l  group which was n o t .  Although not  s t a t i s t i c a l l y  s i g n i f i c a n t ,  
the  mean ga in  d i f f e r e n c e  between th e  t e a c h e r  d i c t a t i o n  group and video 
d i c t a t i o n  group a l s o  showed a g r e a t e r  mean i n c r e a s e  f o r  t h e  two channel  
p r e s e n t a t i o n  o f  t h e  video d i c t a t i o n .
A c t ive  l e a r n e r  response  as an e f f e c t i v e  t e a c h in g  v a r i a b l e  seems to 
be suppor ted  by the  r e s u l t s  o f  t h i s  s tu d y .  Research by T r a v e r s ,  Chu and 
Schramm, A l l e n ,  and Fleming and Levie  found t h a t  o v e r t  responses  
prov ided d i r e c t i o n  and cu ing e s p e c i a l l y  v a lu a b l e  f o r  lower a b i l i t y  
l e a r n e r s  who were d e f i c i e n t  in i n fo rm a t io n  o r g a n i z a t i o n  s k i l l s .  The 
a n a l y s i s  o f  v a r i a n c e  o f  t h e  mean ga in s  developed in  t h i s  s tudy  s u ppo r t  
t h i s  r e s e a rc h  in  the  a r e a  o f  a c t i v e  l e a r n e r  r e s p o n s e .  The mean ga ins  
f o r  both t h e  t e a c h e r  d i c t a t i o n  and the  video  d i c t a t i o n  groups were 
g r e a t e r  than t h a t  o f  t h e  c o n t r o l  group a l though  on ly  t h e  video  d i c t a t i o n  
group showed a s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  in mean g a in .
This  s tudy  only m a r g i n a l ly  suppor ted  t h e  r e s e a r c h  t h a t  i n d i c a t e d  
t h a t  the  use o f  d i c t a t i o n  i s  e f f e c t i v e  in i n c r e a s i n g  l e a r n i n g .  The 
l i t e r a t u r e  on th e  use o f  d i c a t i o n  in  t h e  t e a c h in g  o f  Eng l i sh  as  a second 
language has p rov ided much s u p p o r t  f o r  the  use of  both o ra l  d i c t a t i o n  
and o r a l - v i s u a l  d i c t a t i o n .  Although th e  use o f  d i c t a t i o n  in the  
t e a c h in g  o f  Eng l ish w r i t i n g  s k i l l s  has r e c e iv e d  t h e o r e t i c a l  s u ppo r t  and 
i s  o f t e n  a p p l i e d  in  t h e  c o n t r o l l e d  compos i t ion  c l a s s e s ,  t h e  s t u d i e s  
u t i l i z i n g  d i c t a t i o n  in c o n t r o l l e d  compos i t ion  c l a s s e s  i s  meager and
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i n c o n c l u s iv e .  This  s tudy  does not  change t h a t  s i t u a t i o n .  The a n a l y s i s  
o f  c ova r ianc e  did no t  show a s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  in 
comparing th e  c o n t r o l  group which r ec e iv e d  no d i c t a t i o n  w i th  each o f  the  
t r e a tm e n t  groups :  t e a c h e r  d i c t a t i o n  and video  d i c t a t i o n .
However, i t  must be no ted t h a t  the  mean ga in  in  s c o re s  between the  
p r e - t e s t  and p o s t - t e s t  was g r e a t e r  f o r  both d i c t a t i o n  groups than  f o r  
t he  c o n t r o l  group.  This  ga in  was s t a t i s t i c a l l y  s i g n i f i c a n t  when the  
video d i c t a t i o n  group was compared t o  t h e  c o n t r o l  group.  The a n a l y s i s  
of  v a r i a n c e  m an ip u la t io n  o f  the  d a ta  was not  as v a l i d  a s t a t i s t i c a l  
method f o r  t h i s  s tudy  as t h e  use o f  t h e  a n a l y s i s  o f  c o v a r i an c e  s in c e  the  
ANCOVA al lowed f o r  g r e a t e r  c o n t r o l  o f  t h e  p r e - e q u iv a l e n c e  l e v e l s  in the 
s u b j e c t s  by th e  use o f  the  p r e - t e s t  as a c o v a r i a t e .  A lso ,  p o s i t i v e  
r e s u l t s  wi th  the  ANCOVA des ign  would have been s t r o n g e r  than  s i m i l a r  
r e s u l t s  wi th  t h e  ANOVA des ig n  s in c e  t h e  former  was p rep lanned  and the  
l a t t e r  was a pos t -h o c  d e c i s i o n  and a p p l i c a t i o n  which b ea rs  the  weakness 
o f  a t  l e a s t  appe ar ing  to  be an i n t e n t i o n a l  m a n ipu la t ion  o f  the  d a ta  to  
y i e l d  some p o s i t i v e  r e s u l t s .
I t  i s  p o s s i b l e  t h a t  o t h e r  u n c o n t r o l l e d  v a r i a b l e s  confounded and 
l i m i t e d  t h e  s t a t i s t i c a l  s i g n i f i c a n c e  o f  t h e  a n a l y s i s  o f  c o v a r i an c e  of  
t he  group e f f e c t s .  With an "F" va lue  o f  2 .52  and a p r o b a b i l i t y  of 
.0835,  t h e  group e f f e c t  on th e  s t a t i s t i c a l  model approached the  
s t a t i s t i c a l  l ev e l  o f  s i g n i f i c a n c e  o f  .05 e s t a b l i s h e d  f o r  t h i s  s tudy .  I t  
i s  p o s s i b l e  t h a t  t h e  amount o f  t ime sp e n t  f o r  t h e  d i c t a t i o n  e x e r c i s e s ,  
t he  d i c t a t i o n  p r o n u n c i a t i o n  and d i c t i o n  o f  t h e  i n s t r u c t o r s ,  the  r a t e  of  
d i c t a t i o n  p r e s e n t a t i o n ,  o r  the  t o p i c  o f  i n s t r u c t i o n a l  c o n te n t  could have
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provided  v a r i a t i o n s  s u f f i c i e n t  enough t o  a f f e c t  s t a t i s t i c a l  r e s u l t s .  I t  
must be p o in te d  out  t h a t  the  s t a t i s t i c a l  des ign  model o f  t h e  s tudy  
appears  s t r o n g  wi th  an "F" va lue  o f  29 .67 and p r o b a b i l i t y  o f  .0001.
Much o f  the  model v a r i a b i l i t y  was c o n t r o l l e d  by th e  p r e - t e s t  c o v a r i a t e  
w i th  an "F" va lue  o f  83 .97 and p r o b a b i l i t y  o f  .0001.
This  s tudy  d id  not  f i n d  a s t a t i s t i c a l l y  s i g n i f i c a n t  l i n k  between 
Myers-Briggs Type I n d i c a t o r  (MBTI) p r e f e r e n c e  types  and the  use of
d i c t a t i o n  a l though  MBTI and c o n t r o l l e d  compos i t ion  theo ry  about  the  o ra l  
language a b i l i t i e s  o f  c e r t a i n  types  o f  developmental  s t u d e n t s  i n d i c a t e d  
such a l i n k .  One s t a t i s t i c a l  problem t h i s  s tudy  faced  was t h a t  the  c e l l  
s i z e s  o f  some of  the  MBTI types  were too  small  f o r  a s i g n i f i c a n t
a n a l y s i s .  However, t h e  c e l l  s i z e s  o f  t h e  E, S and ES were l a r g e  enough
f o r  a n a l y s i s .  According t o  the  r e s e a r c h ,  t h e s e  types  a re  most common in 
c o l l e g e  developmental  c l a s s e s .  S t i l l ,  no s i g n i f i c a n t  v a r i a n c e s  were 
found in the  s c o re s  o f  t h e  members o f  t h e s e  c e l l s .  The i n t e r a c t i o n  of  
t h e s e  type  s t u d e n t s  wi th  o t h e r  types  in  a p a r t i c u l a r  c l a s s  p o s s ib l y  
c r e a t e d  a s i t u a t i o n  where t h e  ES s t u d e n t s  cou ld  not  b e n e f i t  f u l l y  from 
the  d i c a t i o n  e x e r c i s e s .
Recommendations
Based on th e  r e s u l t s  o f  t h i s  s t u d y ,  t h e  fo l low ing  recommendations 
a re  made:
1. A dd i t iona l  r e s e a r c h  shou ld  focus on th e  amount o f  t ime sp e n t  on the  
d i c t a t i o n  e x e r c i s e s  e s p e c i a l l y  f o r  s t u d e n t s  who have MBTI 
p r e f e r e n c e s  o f  E and S. The t h e o r e t i c a l  ev idence  i s  very s t rong  
t h a t  the  e x t r o v e r s i o n  and sens ing  type  i n d i v i d u a l s  would respond
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well  t o  o ra l  and o r a l - v i s u a l  p r e s e n t a t i o n s .  I t  i s  p o s s i b l e  t h a t  
t h i s  s tudy  d id  not  a l low  enough t ime f o r  t h e  d i c t a t i o n  e x e r c i s e s  and 
thus  d id  not  y i e l d  s t a t i s t i c a l l y  s i g n i f i c a n t  r e s u l t s .  The use of  
more d i c t a t i o n  over  a l o n g e r  p e r io d  o f  t ime could prov ide  more 
p o s i t i v e  r e s u l t s  w i th  t h e s e  ty p es  o f  i n d i v i d u a l s .  Also ,  i t  i s  
p o s s i b l e  t h a t  i f  t h e  E and S types  were i s o l a t e d  in a more 
c o n t r o l l e d  experiment  wi th  l a r g e r  c e l l s ,  t h e  e f f e c t s  o f  the  
d i c t a t i o n  would be more pronounced.
2. A dd i t iona l  r e s e a r c h  should  examine th e  r a t e s  o f  p r e s e n t a t i o n  as a 
v a r i a b l e  as well  as the  c o n s t r u c t i o n  o f  t h e  medium of  p r e s e n t a t i o n .  
I t  i s  no t  l i k e l y  t h a t  the  r a t e  o f  p r e s e n t a t i o n  f o r  the  i n s t r u c t o r  
d i c t a t i o n  e x e r c i s e s  would be more e f f e c t i v e  a t  a s lower  r a t e  of  
p r e s e n t a t i o n .  But ,  the  two channel  p r e s e n t a t i o n  o f  the  t e l e v i s i o n  
d i c t a t i o n  could y i e l d  more p o s i t i v e  r e s u l t s  i f  the  s t u d e n t s  were 
al lowed more t ime by a s lower  r a t e  of  p r e s e n t a t i o n  to  p e rc e iv e  and 
absorb  the  i n fo rm a t io n  be ing p r e s e n t e d .  Also ,  f u r t h e r  r e s e a rc h  
cou ld  examine v a r i o u s  o t h e r  video  p roduc t ion  t ech n iq u es  such as  the 
use o f  a female vo ice  i n s t e a d  o f  a male v o i c e ,  the  use o f  a word by 
word v i s u a l  p r e s e n t a t i o n  r a t h e r  than  a sen tence  by sen tence  
p r e s e n t a t i o n ,  o r  t h e  use o f  a video  r o l l  o r  crawl o f  t h e  s en tences  
i n s t e a d  o f  a video  c u t  from one s en tence  t o  a n o th e r .  Any one of 
t h e s e  p roduc t ion  t e c h n iq u e s  could p rov id e  some s i g n i f i c a n t  
d i f f e r e n c e  in r e s u l t s .
3. A dd i t iona l  r e s e a r c h  should examine d i f f e r e n t  s k i l l s  f o r  the  
i n s t r u c t i o n a l  c o n t e n t  and d i f f e r e n t  l e v e l s  of  developmental
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s t u d e n t s .  I t  may be t h a t  Engl ish  w r i t i n g  s k i l l s  o t h e r  than the  use 
of  p r e s e n t  p r o g r e s s i v e ,  p r e s e n t ,  p a s t  and f u t u r e  t e n s e s  would be 
p r e s e n te d  more c l e a r l y  in d i c t a t i o n  e x e r c i s e s  and y i e l d  more
p o s i t i v e  r e s u l t s .  A l so ,  i t  i s  p o s s i b l e  t h a t  lower or  h ig h e r  l e v e l s
of  developmental  s t u d e n t s  would l e a r n  more from th e  d i c t a t i o n  
p r e s e n t a t i o n s  s in c e  t h e i r  l e v e l s  o f  f a c i l i t y  wi th  t h e  o ra l  and 
w r i t t e n  language would be d i f f e r e n t .
4. A dd i t iona l  r e s e a rc h  shou ld  s tudy  th e  r e l a t i o n s h i p  between the
d i c t a t i o n  e x e r c i s e s  and th e  c o n s t r u c t i o n  o f  t h e  in s t ru m e n ts  which 
measure the  l e a r n i n g  g a in .  D i c t a t i o n  was not  p a r t  o f  the  t e s t
i n s t r u m e n ts  s in c e  t h e  s t u d e n t s '  d i c t a t i o n - w r i t i n g  s k i l l  was not  the
s k i l l  being  t a u g h t  o r  measured.  The i n s t r u m e n ts  d id  a t t e m p t  to
measure the  use o f  verb t e n s e s  wi th  two d i f f e r e n t  c o n s t r u c t i o n s :  
one fo l lowed  the  fo rm at  o f  t h e  c o n t r o l l e d  compos i t ion e x e r c i s e s ;  the  
o t h e r  was in the  f i l  1 - i n - t h e - b l a n k  fo rmat  o f  t h e  c l a s s  p r a c t i c e  
e x e r c i s e s .  However, n e i t h e r  i n s t ru m e n t  measured th e  a b i l i t y  of
s tu d e n t s  t o  p r a c t i c e  f ree '  w r i t i n g  which i s  the  end purpose of
w r i t i n g  c l a s s e s .  F u r th e r  s t u d i e s  could u t i l i z e  in s t ru m e n ts  which 
had a f r e e  w r i t i n g  component.
5. A dd i t iona l  r e s e a rc h  shou ld  examine t h e  e f f e c t s  o f  i n s t r u c t o r
v a r i a b l e s .  F ac to r s  such as the  t e a c h in g  p r e s e n t a t i o n  of  the
i n s t r u c t o r ,  the  d i c t a t i o n  vo ice  and p r e s e n t a t i o n  o f  t h e  i n s t r u c t o r  
and o t h e r  i n s t r u c t o r - s t u d e n t  i n t e r a c t i o n  v a r i a b l e s  such as sex ,  age 
and appearance  cou ld  have i n f l u e n c e d  the  e f f e c t i v e n e s s  o f  the
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d i c t a t i o n  e x e r c i s e s .  F u r th e r  s t u d i e s  could use on ly  one i n s t r u c t o r  
in  o r d e r  t o  minimize t h e s e  i n s t r u c t o r - r e l a t e d  v a r i a b l e s .
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INSTRUCTIONAL MEDIA CENTER DIVISIONS'
INSTRUCTIONAL TECHNOLOGY
TO: I n s t r u c t o r s  o f  Eng l i sh  002 c l a s s e s ,  1M,2M,2M1, p r in t in g  & d u p l ic a t in g
3M,5M, and 5M1, F a l l  Sem es te r ,  1983 k v f g r a d i o
FROM: Ron S im e ra l ,  Media C e n te r ,  E lk in s  205,  e x t .  1593 CCTV
Home-447-9499 
DATE: 9 /2 6 /8 3
RE: Research s tudy  in  above c l a s s e s  du r in g  the  two week pe r iod
October  3 to  Oc tobe r  14.
I am ask in g  you f o r  you r  c o o p e r a t i o n  and a s s i s t a n c e  in a r e s e a r c h  s tudy  
t h a t  I deve loped f o r  my d o c to r a l  d i s s e r t a t i o n  a t  LSI). The p o i n t  o f  
t h i s  s tudy  i s  t o  examine th e  e f f e c t i v e n e s s  o f  us ing  two d i c t a t i o n  
methods as  p a r t  o f  t h e  c o n t r o l l e d  compos i t ion  method o f  t e a c h in g  
w r i t i n g  to  Engl ish  002 s t u d e n t s  a t  N i c h o l l s .
The s u b j e c t s  o f  t h i s  s t u d y  w i l l  be Engl ish  002 s t u d e n t s  in the  s ix  
s e c t i o n s  i n d i c a t e d .  Two o f  t h e  c l a s s e s  w i l l  be a s s ig n e d  s t a t u s  as a 
c o n t r o l  group,  and t h e  o t h e r  f o u r  c l a s s e s  w i l l  be a s s ig n e d  to  one 
o f  two experimenta l  g roups .  All s i x  c l a s s e s  w i l l  r e c e i v e  i n s t r u c t i o n  
in  c o n t r o l l e d  compos i t ion  a c co rd in g  t o  the  r e g u l a r  t e x t  "Copy/Write" 
by Donna G o r re l l  f o l l o w in g  th e  day-by-day schedu le  f o r  t h e  two week 
p e r i o d .  The c o n t r o l  group w i l l  r e c e i v e  no d i c t a t i o n  e x e r c i s e s .  One 
e xperimenta l  group w i l l  r e c e i v e  d i c t a t i o n  e x e r c i s e s  given  by the  
i n s t r u c t o r ,  and the  o t h e r  exper imen ta l  group w i l l  have d i c t a t i o n  
e x e r c i s e s  p r e s e n t e d  on a t e l e v i s i o n  m on i to r .  All d i c t a t i o n  e x e r c i s e s  
w i l l  be p rov ided  ready  f o r  d e l i v e r y  by th e  a p p r o p r i a t e  i n s t r u c t o r s .
The r e s e a r c h e r  w i l l  avo id  c o n t a c t  wi th  the  s t u d e n t s  t o  avoid p o s s i b l e  
con tam ina t ion  o f  the  s t u d y ,  bu t  w i l l  p rov ide  a l l  t h e  n e c e s s a r y  s u p p o r t  
m a t e r i a l s .  ( P le a s e  do n o t  h e s i t a t e  t o  c a l l  r e s e a r c h e r  a t  any t ime 
i f  t h e r e  a r e  d i f f i c u l t i e s  w i th  t h e  m a t e r i a l s  o r  t h e i r  u s e . )
The c o n t e n t  covered in  t h e  two week r e s e a r c h  pe r iod  w i l l  be t h e  use o f  
p a s t  t e n s e ,  p r e s e n t  t e n s e ,  f u t u r e  t e n s e  and p r e s e n t  p r o g r e s s i v e  t e n s e  
as  encompassed in  Chap te rs  8 th rough  11 in  t h e  t e x t .  Learn ing  w i l l  be 
measured by a p r e t e s t  and p o s t t e s t  (p rov ided  by r e s e a r c h e r ) .
Assignments f o r  the  s tu d y  a r e :
Control  group,  no d i c t a t i o n 5M Davis 205 T a lbo t
5M1 Stanga 150 Beauregard
Experimental  group,  t e a c h e r
d i c t a t i o n 2M Boudreaux 204 T a lbo t
3M Stanga 201 White
Experimental  group,  t e l e v i s i o n
d i c t a t i o n 1M Boudreaux 103 Ta lbo t
2M1 Davis 103 T a lbo t
RS:f tb
cc :  Dr. LeCompte
Dr. Boudreaux 
Dr. Tu l ly
Schedule
(Oct .  3 t o  Oct . 14) 79
Oct.  3 , Monday: T e s t  - 1 c o n s i s t i n g  o f  40 i tems (provided  by r e s e a r c h e r )  w i l l
be a d m i n i s t e r e d  by i n s t r u c t o r  t o  a l l  s t u d e n t s .  S tuden ts  
should  be encouraged to  t a k e  t h e  whole 50 minute  pe r iod  to  
complete  t h e  t e s t .  All t e s t s  should  be c o l l e c t e d  by the  
i n s t r u c t o r  a t  t h e  end o f  t h e  c l a s s .  R esea rcher  w i l l  c o l l e c t  
t e s t s  f rom i n s t r u c t o r s .
Oct .  4 ,  Tuesday:
Oct.  5 , Wednesday: 
Oct.  6 , Thursday:
Oct .  7 ,  F r iday :  
Oct.  10,  Monday:
Oct .  11, Tuesday:  
Oct.  12, Wednesday: 
Oct.  13, Thursday:
Oct .  14, Fr iday :
I n s t r u c t o r ' s  e x p la n a t i o n  o f  p a s t  t e n s e ,  Chapter  8 on page 22 
and in fo r m a t io n  on pages 124 and 179-181 in  t h e  t e x t .  
I n s t r u c t o r ' s  e x p la n a t i o n  o f  p r e s e n t  t e n s e ,  Chapter  10 on 
page 27 and i n fo rm a t io n  on pages 123 and 179-181 in  t h e  t e x t .
Review o f  i r r e g u l a r  ve rb s .
P r a c t i c e  e x e r c i s e  (p rov ided  by r e s e a r c h e r )  t o  be completed 
f o r  homework.
( D i c t a t i o n  e x e r c i s e )
Review o f  p r a c t i c e  e x e r c i s e  
Copy ass ignm en t  Chapte r  8 ,  page 22.
( D i c t a t i o n  e x e r c i s e )
Free w r i t i n g  implementing i n fo rm a t io n  l e a r n e d  from 
Chapte rs  8 and 10. "Wri te"  e x e r c i s e s  page 23 o r  page 28.
( D i c t a t i o n  e x e r c i s e )
Copy ass ignm en t  Chapte r  10, page 27.
I n s t r u c t o r ' s  e x p la n a t i o n  f u t u r e  t e n s e ,  Chapte r  9 on page 
25 and page 126 in  t h e  t e x t .
I n s t r u c t o r ' s  e x p la n a t i o n  p r e s e n t  p r o g r e s s i v e ,  Chapter  11 
on page 31 and on page 123 in  the  t e x t .
P r a c t i c e  e x e r c i s e  (p rov ided  by r e s e a r c h e r )  t o  be 
comple ted f o r  homework.
( D i c t a t i o n  e x e r c i s e )
Review o f  p r a c t i c e  e x e r c i s e  
Copy ass ignm en t  Chapte r  9,  page 25.
( D i c t a t i o n  e x e r c i s e )
Copy ass ignm en t  Chapte r  11,  page 31.
( D i c t a t i o n  e x e r c i s e )
Free w r i t i n g  implementing in fo rm a t io n  l e a r n e d  from 
Chapte rs  9 and 11. "Wri te"  e x e r c i s e  page 26 o r  page 31.
T e s t  -2 c o n s i s t i n g  o f  40 i tems (prov ided by r e s e a r c h e r )  
w i l l  be a d m i n i s t e r e d  by i n s t r u c t o r  to  a l l  s t u d e n t s .
S tuden ts  should  be encouraged t o  t a k e  t h e  whole 50 
minute  p e r io d  t o  complete  t h e  t e s t .  All t e s t s  should  be 
c o l l e c t e d  by th e  i n s t r u c t o r  a t  the  end o f  t h e  c l a s s .  
Resea rche r  w i l l  c o l l e c t  t e s t s  from i n s t r u c t o r s .
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1. D ic ta t io n  exe rc ise  f o r  Wednesday, Oct. 5
The Heal thy P e r s o n a l i t y  (155 words)
The h e a l t h y  p e r s o n a l i t y  i s  a person  who l i k e s  h i m s e l f .  He l i k e s  
o t h e r  peop le  and a c c e p t s  t h e i r  f a u l t s  as  well  as  h i s  own. He a c t s  
n a t u r a l l y ,  w i th o u t  p r e t e n d in g  to  be a n y th i n g /h e  i s  n o t .  He p r e f e r s  to  
f ac e  an u n p le a s a n t  r e a l i t y  r a t h e r  then  r e t r e a t  t o  a p l e a s a n t  f a n t a s y .  
U sua l ly  h i s  be ha v io r  i s  l i k e  t h a t  o f  h i s  f r i e n d s ,  bu t  he can b e / d i f f e r e n t  
i f  n e c e s s a ry .  His moral va lue s  a r e  t h e  h i g h e s t .  He wants j u s t i c e  and 
f a i r n e s s  f o r  a l l  peop le .  Being a lone  i s  no problem f o r  him, and he s t a y s  
t r u e  t o  h i s / b e l i e f s  even when a l l  o t h e r s  seem t o  be a g a i n s t  him.
Close f r i e n d s  o f  h i s  make up a c o m p a ra t iv e ly  small group,  bu t  t h e i r  
r e l a t i o n s h i p  t o  him i s  deep ,  m ean ingfu l ,  and l a s t i n g . /  He has a t e n d e r  
love  f o r  c h i l d r e n  and,  l i k e  a c h i l d ,  he sees  the  world f r e s h l y .  He can 
a p p r e c i a t e  aga in  and aga in  t h e  beau ty  in  o r d i n a r y  t h i n g s - a  s u n s e t ,  a 
f lo w e r ,  a baby, a pe rson .
82
2. D i c t a t i o n  e x e r c i s e  f o r  Thursday,  Oct.  6
Reading t o  Remember (136 words)
When I was in s c h o o l ,  I needed to  read f o r  i n fo r m a t io n ,  no t  f o r  escape  
o r  e n t e r t a i n m e n t .  For school  and f o r  my j o b ,  I needed to  remember what  I 
r ea d .  So / i  used t h e  method t h a t  helped me remember b e s t .  F i r s t ,  I took 
about  one minute  t o  look ove r  the  whole c h a p te r  o r  a r t i c l e .  This  one-minute  
su rvey  gave me a /g e n e ra l  idea  o f  what was coming.
I t  was easy  to  fool  m yse l f  i n t o  t h i n k i n g  t h a t  i f  I unders tood  what 
I was r e a d i n g ,  I would be s u re  t o  remember i t .  But t h a t / w a s n ' t  t r u e .  To 
make s u r e ,  I c lo se d  the  book a f t e r  each s e c t i o n  and put  t h e  i deas  i n t o  my 
own words. L a s t ,  I scanned th e  whole c h a p te r  o r  a r t i c l e  t o  r e v i e w / i t .
That  p u l l e d  a l l  the  p i e c e s  t o g e t h e r  i n t o  a meaningful whole,  making i t  
e a s i e r  t o  remember.
3. D ic ta t io n  exe rc ise  f o r  F r ida y ,  Oct. 7
How I Manage My Time (156 words)
Because I want t o  do well  in s c h o o l ,  I manage my t ime c a r e ­
f u l l y .  I avoid t h e  extremes  o f  being too  busy and too  l o o se .
I dec id e  what my l o n g - r a n g e / g o a l s  a re .T hen  I choose t h e  a c t i v i t i e s  
t h a t  b e s t  l ead  to  t h o s e  g o a l s .  I w r i t e  on my c a l e n d a r  t h o se  
d e a d l in e s  I have no c o n t r o l  o v e r ,  such as  d a t e s  when t e s t s /  
come up, papers  f a l l  due ,  o r  s p e c i a l  e ven ts  t ak e  p l a c e .  I 
a l l ow  whatever  t ime I need t o  g e t  p repa red  f o r  t h o s e  e v e n t s .
For t h e  t ime I have l e f t  o v e r ,  i / l i s t  a l l  t h e  t h in g s  I need 
t o  do to  reach  my g o a l s ,  such as  s t u d y i n g ,  e x e r c i s i n g  o r  
improving a s k i l l .
In t h e  p a s t ,  when c o n f l i c t s  caireup, I ba lanced  them/by 
t a k i n g  t u r n s  o r  g iv in g  more t ime t o  an i tem one day and l e s s  
th e  ne x t .  I l e f t  a t  l e a s t  an hour  eve ry  day f o r  unexpected  
t h i n g s ,  and I kep t  a l l  p l an s  f l e x i b l e  in  case  o f  emergenc ies .
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4. D i c t a t i o n  e x e r c i s e  f o r  Tuesday,  Oct.  11
The Time-Gobblers  (138 words)
I can see t h a t  I am l e t t i n g  the  t im e - g o b b l e r s  e a t  up a l o t  o f  my 
t im e .  The wors t  g o b b le r ,  t e l e v i s i o n ,  i s  c a s t i n g  a s p e l l  on me and ho ld ing  
me/long a f t e r  my f a v o r i t e  programs a re  o ve r .  My w a i t i n g  t ime a t  d o c t o r s '  
o f f i c e s  o r  bus s tops  i s  no t  being  used f o r  r e a d in g  books o r  w r i t i n g  l e t t e r s .
I am f u s s i n g  too/much over  chores  l i k e  l aundry  and c l e a n i n g .  D i s o r g a n i z a t io n  
i s  a l s o  gobbl ing my t im e .  Because I am no t  p u t t i n g  away my c l o t h e s  and 
t o o l s  prompt ly ,  I am w as t ing  a l o t  o f / t i m e  hun t ing  f o r  them l a t e r .  I am 
always p u t t i n g  t h i n g s  o f f  and then  w as t in g  t ime worry ing  abou t  why I am 
no t  g e t t i n g  them done. C l e a r l y ,  t h e  t im e - g o b b l e r s  a r e  c o n t r o l l i n g  me/ 
when I should be c o n t r o l l i n g  them. I am not  going to  l e t  t h a t  happen 
anymore.
5. D ic ta t io n  exe rc ise  f o r  Wednesday, Oct. 12
A Success Formula f o r  College (151 words)
Succeeding in  c o l l e g e  w i l l  not  be a m a t t e r  o f  luck .  I 
w i l l  fo l low  a f a i l - p r o o f  system. To begin w i t h ,  I w i l l  t a k e  
on ly  t h e  number o f  hours  t h a t  i / c a n  hand le  in  t h e  t ime I have.
I w i l l  t a k e  no more than  twe lve  hours  w i th  a p a r t - t i m e  job  
and no more than  s i x  hours  w i th  a f u l l - t i m e / j o b .  I w i l l  <jjo 
to  c l a s s  every  s i n g l e  day u n l e s s  I am s i c k .  I w i l l  l i s t e n  
c a r e f u l l y  t o  the  i n s t r u c t o r  and t r y  t o  fo l l o w  h i s  i n s t r u c t i o n s  
e x a c t l y .  I f  I do n o t / u n d e r s t a n d  h i s  i n s t r u c t i o n s  c l e a r l y ,  I 
w i l l  ask him t o  e x p la i n  some more.
Learning th e  t e x tbook  m a t e r i a l  b e fo r e  c l a s s  a l s o  w i l l  
make i t  e a s i e r  t o  t a k e  n o te s  in  c l a s s .  I w i l l / n e v e r  j u s t  guess  
on p r a c t i c e  e x e r c i s e s ,  hoping t h a t ,  wi th  l u c k ,  I w i l l  g e t  them 
r i g h t .  I w i l l  r e a l l y  t h i n k  abou t  them. I w i l l  r e a l l y  l e a r n  
them and remember them.
6. D ic ta t io n  exe rc ise  f o r  Thursday, Oct. 13
Handling Depression (153 words)
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I f  I g e t  d ep res sed  in  t h e  f u t u r e ,  I w i l l  know how to  
he lp  m yse l f .  I w i l l  a c c e p t  the  f a c t  t h a t  some d e p re s s io n  i s  
normal .  I w i l l  no t  be a b le  t o / c o n t r o l  such d e p re s s in g  t h in g s  
as bad w e a th e r ,  hormone changes in  my body, o r  g r i e f  ove r  the  
l o s s  o f  a loved one. I w i l l  deal  wi th  th o se  kinds  o f  d e p r e s s io n  
b y / a c c e p t i n g  them and t e l l i n g  m yse l f  they  w i l l  pass  in t ime.  
Reading, movies ,  and t e l e v i s i o n  w i l l  give  me some temporary 
r e l i e f  from a dark mood. Right  now I am f e e l i n g  a / d i f f e r e n t  
kind o f  d e p r e s s io n .  I am check ing my d i e t  t o  see  i f  too  much 
suga r  o r  c o f f e e  might  be g i v in g  me " sugar  b l u e s . "  I a l s o  am 
i n c r e a s i n g  my p r o t e i n  fo o d s , /w h o le  g r a i n  c e r e a l s ,  and f r e s h  
f r u i t s .
I f  I g e t  n e g a t i v e  f e e l i n g s ,  I w i l l  t r y  t o  g e t  r i d  o f  them 
because they  make me d e p re s se d .  But I w i l l  not  l e t  d e p re s s io n  
g e t  me down f o r  long.
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I n s t r u c t o r s  o f  t h e s e  two c l a s s e s  w i l l  p rov id e  on t h e  s i x  d i c t a t i o n  days 
d i c t a t i o n  i n s t r u c t i o n s  (below) and one c l e a r  d i c t a t i o n  o f  t h e  s e n te nc es  
(on the  fo l l o w in g  pages)  a t  a speed o f  about  30 words pe r  minute  wi th  one 
r e p e t i t i o n  o f  a l l  t h e  s e n te n c es  a t  t h e  end a t  a normal slow r ea d ing  speed 
o f  abou t  75 words pe r  m in u te .  No f u r t h e r  r e p e t i t i o n  o r  cuing  w i l l  then 
occu r ;  d i c t a t i o n  pape rs  w i l l  be c o l l e c t e d  from th e  s t u d e n t s  and kep t  by 
t h e  i n s t r u c t o r s  f o r  the  r e s e a r c h e r .
I n s t r u c t o r ' s  d i r e c t i o n s  t o  s t u d e n t s  b e fo re  i n s t r u c t o r - r e a d  d i c t a t i o n  e x e r c i s e s .
Today we a r e  going t o  do a d i c t a t i o n  e x e r c i s e  t o  he lp  you develop your  
w r i t i n g  s k i l l s .  Each o f  you should  c l e a r  t h e  top o f  your  desk now and 
g e t  ou t  your  pen and a t  l e a s t  t h r e e  s h e e t s  o f  blank  pape r .  Put your  name 
a t  t h e  top o f  t h e  f i r s t  s h e e t .
L i s t e n  c a r e f u l l y  t o  t h e  s e n t e n c e s  I am going t o  read to  you.  As I am
r e a d i n g ,  copy down t h e  words e x a c t l y  as I read them.
I am going t o  r ead  the  s e n te n c e s  once ve ry  s low ly ,  and then I ' l l  r e p e a t  
a l l  t h e  s e n te n c es  one t ime s low ly  so you w i l l  be a b l e  t o  check p u n c tu a t io n  
and t o  w r i t e  words t h a t  you migh t  have missed the  f i r s t  t ime.  Are t h e r e  
any q u e s t i o n s ?
The t o p i c  f o r  t o d a y ' s  d i c t a t i o n  i s  ( read  t i t l e ) .
(Begin d i c t a t i o n  a t  30 wpm. S la shes  on copy i n i d c a t e  s e c t i o n s  o f  30 words 
each .  At end o f  30 wpm d i c t a t i o n ,  t e l l  t h e  s t u d e n t s  t h a t  you a r e  r e p e a t i n g  
t h e  s e n t e n c e s .  Proceed wi th  d i c t a t i o n  a t  75 wpm. At t h e  end o f  the
second d i c t a t i o n ,  read no more and answer no f u r t h e r  q u e s t i o n s .  Remind
s tu d e n t s  t o  put  t h e i r  names on th e  papers  and c o l l e c t  them.)
Wednesday, Oct.  5, 
Thursday,  Oct .  6,  
F r id a y ,  Oct.  7, 
Tuesday,  Oct.  11, 
Wednesday, Oct . 12, 
Thursday,  Oct.  13,
The Heal thy P e r s o n a l i t y  
Reading to  Remember 
How I Manage My Time 
The Time-Gobblers 
A Success Formula f o r  Col lege 
Handl ing Depression
TELEVISION DICTATION
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I n s t r u c t o r s  o f  t h e s e  two c l a s s e s  w i l l  read on th e  s i x  d i c t a t i o n  days 
d i c t a t i o n  i n s t r u c t i o n s  (prov ided by r e s e a r c h e r )  t o  s t u d e n t s  and s t a r t  
v ideo ta pe  p l a y e r  (prov ided by r e s e a r c h e r ) .  At t h e  end o f  t h e  v i d e o t a p e ,  
d i c t a t i o n  papers  w i l l  be c o l l e c t e d  from the  s t u d e n t s  and kep t  by th e  
i n s t r u c t o r s  f o r  t h e  r e s e a r c h e r .
I n s t r u c t o r ' s  d i r e c t i o n s  t o  s t u d e n t s  b e fo re  t e l e v i  s i  on p r e s e n t a t i  on o f  
d i c t a t i o n  e x e r c i s e s .
Today we a r e  going to  do a d i c t a t i o n  e x e r c i s e  t o  he lp  you deve lop your  
w r i t i n g  s k i l l s .  Each o f  you should c l e a r  t h e  top  o f  your  desk now and 
g e t  ou t  your  pen and a t  l e a s t  t h r e e  s h e e t s  o f  blank  p a p e r .  Put  your  name 
a t  t h e  top o f  t h e  f i r s t  s h e e t .
Watch and l i s t e n  to  t h e  t e l e v i s i o n  s e t  when I t u r n  i t  on.  You w i l l  see 
a s e r i e s  o f  s e n te n c es  a ppear ing  on th e  sc re e n  and hear  someone r ea d in g  
th q se  s e n t e n c e s .  As th e  t e l e v i s i o n  s e t  i s  p l ay ing  t h e  words,  copy down 
the  words e x a c t l y  as you see and hear  them.
The s e n te nc es  w i l l  be p r e s e n t e d  on th e  t e l e v i s i o n  s e t  once ve ry  s low ly ,  
and then r e p e a t e d  one t ime s low ly  so you w i l l  be a b l e  t o  check p u n c tu a t io n  
and t o  w r i t e  any words t h a t  you might  have missed t h e  f i r s t  t im e .  Are 
t h e r e  any q u e s t i o n s ?
The t o p i c  f o r  t o d a y ' s  d i c t a t i o n  i s  ( read  t i t l e ) .
(P re ss  s t a r t  on v ideo ta pe  p l a y e r .  At t h e  end o f  t h e  second r e a d i n g ,  p r e s s  
s to p  on v ideo ta pe  p l a y e r .  Answer no f u r t h e r  q u e s t i o n s .  Remind s t u d e n t s  
t o  pu t  t h e i r  names on the  papers  and c o l l e c t  them.)
Wednesday, Oct .  5, 
Thursday,  Oct . 6, 
F r id a y ,  Oct .  7, 
Tuesday,  Oct.  11, 
Wednesday, Oct.  12, 
Thursday,  Oct.  13,
The Heal thy P e r s o n a l i t y  
Readi ng to  Remember 
How I Manage My Time 
The Time-Gobbiers 
A Success Formula f o r  Col lege  
Handl ing Depression
APPENDIX D 
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NAME STUDENT ID
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TEACHER
Tuesday, October  4th
EXERCISE 1
P r e s e n t  and P a s t  Tenses
P r e s e n t  t e n s e  shows p r e s e n t  o r  h a b i t u a l  a c t i o n .
Example: I am ready  t o  go home tomorrow, (be)
P a s t  t e n s e  shows a c t i o n  a l r e a d y  completed.
Example: My t e a c h e r  e x p la in e d  th e  answers ,  ( e x p l a in )
D i r e c t i o n s :  F i l l  in  t h e  c o r r e c t  verb a t  each blank  space .  The base forms o f
th e  r e q u i r e d  ve rbs  a r e  given in  p a r e n t h e s e s ,  and t h e  t e n s e  t o  be 
used i s  shown a t  the  l e f t .
Example:
P r e se n t
Pas t
P r e se n t
P r e se n t
P r e s e n t ,
P as t
P r e s e n t
A microscope  m a gn i f ie s  t i n y  o b j e c t s ,  (magnify)  
1. Our f i r s t  n a t i o n a l  road
th e  Cumberland Road, (be)
He
Many v a r i e t i e s  o f  grapes_ 
C a l i f o r n i a ,  (come)
4.  Food
bodies  even though we_ 
(p ro v i d e ,  s to p )
5. Roving r e p o r t e r s ______
c i t y ,  ( t r a v e l )
packages ,  ( d e l i v e r )
from
j iou r i shm en t  f o r  our  
____________________growing.
around the
P a s t ,
P as t
6. Smoke 
wa te r
from t h e  chimney and 
from t h e  r o o f ,  ( pour ,  d r i p )
P a s t ,
P as t
P r e s e n t
Pas t
P a s t ,
P as t
P r e s e n t ,
Pas t
Pas t
P a s t ,
P r e s e n t
P r e s e n t
P a s t
P r e s e n t ,
P a s t
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7. A r i n g  o f  t h e  te lephone_
th e  s i l e n c e  o f  t h e  room and we a l l  
( p i e r c e ,  jump)
8.  An a d j e c t i v e _________________________
pronoun,  (modify)
9. The f laming sky___
p i c t u r e ,  (be)
10. Martha
11. The d r iv e
12. Who
( w r i t e )
13. Many people_ 
bu t  i t
a noun o r  a
a b e a u t i f u l
j q u i e t l y  and
him. (approach ,  s u r p r i s e )
today ,  bu t  e v e r y t h in g
ready  y e s t e r d a y ,  (b eg in ,  i s )
the  s t o r y  "Ramona"?
in t h e  p r o j e c t ,
h i s  now. ( h e l p ,  be)
14. American c h i ld ren_  
(en joy)
15. The plumber_______
16. V i r g i n i a  and I_
t o g e t h e r  a l though  i t_
t h a t  way. ( p l a n ,  be)
b a s e b a l 1
to  f i x  t h e  p i p e ,  ( t r y )
 our  work
__________ no t  always
P a s t
P a s t ,
P a s t
P r e s e n t
P r e s e n t ,
P as t
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17. The f i r s t  paper______________________ from th e  papyrus
p l a n t ,  (come)
18. You t h e s e  two boys when
they  i n t o  the  l o c k e r ,  ( s e e ,  break)
19. The Eng l ish  Channel
between France and England, ( l i e )
20. The snow t h e  ground,  bu t  our
g u e s t s __________________________________ a l r e a d y ,  ( co v e r ,  l eave )
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Name______________________________________ STUDENT ID_____________________________
TEACHER_________________________________
Monday, Oc tober  10th
EXERCISE 2
P r e s e n t  P r o g r e s s iv e  and Fu ture  Tense
P r e s e n t  p r o g r e s s i v e  shows p r e s e n t  a c t i o n  as  i t  t a k e s  p l a c e .
Example: He i s  having h i s  boot s  p o l i s h e d ,  (has )
Fu ture  t e n s e  i n d i c a t e s  a c t i o n  or  e x i s t e n c e  no t  y e t  begun.
Example: They w i l l  l e a v e  in  abou t  an hour ,  ( l e a v e )
D i r e c t i o n s :  F i l l  in t h e  c o r r e c t  verb a t  each blank space .  The base forms
o f  t h e  r e q u i r e d  ve rbs  a r e  given in  p a r e n t h e s e s ,  and th e  t e n s e  
t o  be used i s  shown a t  t h e  l e f t .
Example:
P r e se n t  p r o g r e s s iv e
Fu ture
In L o u i s i a n a ,  men a r e  hun t in g  a l l i g a t o r s  f o r  t h e i r  
s k i n s ,  (hunt )
1. The p r i n t i n g  press_ 
not by tomorrow, ( run)
P r e s e n t  p r o g r e s s i v e  2. We_
Future
R iver ,  ( c r o s s )
3. Who
( re a d )
t h e  M is s i s s i p p i
th e  nex t  l e t t e r ?
P r e s e n t  p r o g r e s s i v e ,  4. The skywr i t e rs_
Fu tu re r i g h t  now, but_ 
( f l y ,  land)
soon.
Futu re 5. George_ t h e  a i r  brake .
(push)
Present
Future ,
P r e s e n t
P r e se n t
Future
P re se n t
Future
P r e se n t
Fu tu re ,
P r e s e n t
P r e s e n t
Future
P r e se n t
Fu tu re
p rogress ive
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7. The con junc t ions
words,  p h r a s e s ,  o r  c l a u s e s ,  ( connec t)
p r o g r e s s i v e
p r o g r e s s iv e
8.  The f i l m th e  need
f o r  new l e g i s l a t i o n  when we_
th e  p o l i t i c i a n s ,  (show, convince)
9.  Most t a n k e r s _________________________
( sh ip )
o i l
10. When th e  a i r p l a n e
? ( a r r i v e )
p r o g r e s s i v e ,  11. C o n s t ru c t io n  work_
schedu le  and th e  Wor ld 's  Fair_ 
in  1984. (p roceed ,  open)
on
p r o g r e s s i v e  12. A l a r g e  dam_
p r o g r e s s iv e
p r o g r e s s iv e
River  a t  Aswan, (b lock)
13. The l a r g e s t  group_
t o  t h e  nex t  room w h i le  you____
up. (move, g e t )
14. At S a u l t  S a i n t e  Marie ,  c a na l s
the  Nile
f i r s t
Lake Huron and Lake S u p e r io r ,  ( connec t)
15. The jugg le r s_ us on
F r ida y ,  ( e n t e r t a i n )
p r o g r e s s i v e ,  16. David_
job  and
hard a t  h i s  new 
home l a t e .
(work, be)
Present
P r e se n t
Futu re
P r e se n t
Fu ture
progress ive  17. Cathy________________________________ th ree  mil
a day.  ( run)
p r o g r e s s iv e 18. George
b r o t h e r ,  ( w r i t e )
to  h i s
19. You
b r o t h e r  a t  t h e  swimming poo l .
my l i t t l e  
( f i n d )
p r o g r e s s i v e , 20. He c e r t a i n l y  
o r  you not
(come, go)
APPENDIX E 
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I n s t r u c t o r ' s  d i r e c t i o n s  t o  s t u d e n t s  b e fo re  a d m i n i s t r a t i o n  o f  T e s t  -  1 .
Today you a r e  going t o  t a k e  a t e s t  t o  see  how much you know about  verb 
t e n s e s  so I can b e t t e r  dec ide  what  we need t o  review du r ing  t h e  nex t  two 
weeks.  Don ' t  g e t  nervous  abou t  t h i s  t e s t .  J u s t  t ak e  your  t ime and t r y  
t o  f i l l  in a l l  t h e  b l a n k s .  You have th e  e n t i r e  p e r io d  to  complete  t h i s  
t e s t .  All you need i s  a pen; p l e a s e  c l e a r  t h e  top  o f  you r  desk now.
(Pass  ou t  t h e  t e s t s  and d i r e c t  t h e  s t u d e n t s  t o  f i l l  in  t h e i r  names, s t u d e n t  
ID ( s o c i a l  s e c u r i t y )  numbers i f  they  know them, and t h e  i n s t r u c t o r ' s  name. 
Read the  d i r e c t i o n s  t o  them, encourage  them t o  check t h e i r  answers ,  and 
then d i r e c t  them to  beg in .  No f u r t h e r  prompting o f  answers  shou ld  occur .  
S tuden ts  who complete  t h e  t e s t  b e fo r e  t h e  end o f  t h e  p e r io d  should be given 
a r e a d in g  a ssignment  so t h a t  they  a r e  n o t  encouraged j u s t  t o  r ac e  th rough 
the  t e s t  t o  l e a v e .  All papers  should  be c o l l e c t e d  and he ld  f o r  r e s e a r c h e r . )
Name Stu d e n t I .D .
Monday, Oct.  3rd .
P a r t  One
TEST - 1
D i r e c t i o n s :  The e s sa y  below i s  w r i t t e n  in  the  p r e s e n t  t e n s e .  Rewri te
th e  e ssay  in t h e  p a s t  t e n s e  as  i f  the  camel no longe r  
e x i s t s .  Use t h e  bot tom o f  t h i s  page and the  n e x t .
S a i l i n g  on Sand -  1
The camel j u s t i f i a b l y  i s  c a l l e d  the  s h ip  o f  the  d e s e r t .  I t  i s  wel l
equipped by n a t u r e  t o  s u r v i v e  where o t h e r  animals  o f t e n  d i e  from lack
o f  food and w a te r .  The camel no t  on ly  s u r v i v e s ;  i t  a l s o  t r a n s p o r t s
people  and merchandise  a c r o s s  t h e  seas  o f  sand.
The c a m e l ' s  most im p o r ta n t  f e a t u r e  i s ,  o f  c o u r s e ,  i t s  famous hump. 
The animal s t o r e s  both food and w a te r  f o r  i t s  jou rne y  in  t h a t  hump.
Like an empty s t o r a g e  bag, t h e  c a m e l ' s  hump hangs l o o s e l y  be fo re  i t  
i s  f i l l e d .  I t  deve lops  i t s  f i r m  shape as i t  f i l l s  wi th  food .  While 
i t  p r ep a re s  f o r  a t r i p ,  a camel e a t s  c o n t i n u o u s ly  s t o r i n g  th e  food in 
the  form o f  f a t  i n s i d e  the  hump. When the  hump i s  f u l l ,  i t  ho lds  as 
much as one hundred pounds o f  f a t .
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P a r t  Two
D i r e c t i o n s :  The e s sa y  below i s  w r i t t e n  in the  p r e s e n t  p r o g r e s s i v e  o r
the  p r e s e n t  t e n s e .  Rewri te  t h e  e s sa y  in  the  f u t u r e  t e n s e  
so t h a t  i t  becomes a p r e d i c t i o n  o f  t h e  f u t u r e .  Use the  
bottom o f  t h i s  page and th e  n e x t .
Del a n y ' s  Vis ion  -  1
In t h e  y e a r  2112 A.D.,  peop le  from e a r t h  a r e  s e t t l i n g  Mars and the  
s a t e l l i t e s  o f  J u p i t e r ,  S a t u r n ,  Uranus,  and Neptune.  T r i t o n ,  t h e  l a r g e s t  
moon o f  Neptune, i s  a l s o  t h e  c e n t e r  o f  human c i v i l i z a t i o n  among th e  
o u t e r  moons o f  t h e  s o l a r  sys tem. L i f e  on T r i t o n  i s  a c u r io u s  m ix tu re  
o f  an u n c o n t r o l l e d  e x i s t e n c e  and an e v e r - p r e s e n t  bu reauc racy .  Human 
be ings  l i v e  in  an a re a  p r o t e c t e d  from th e  a l i e n  environment  by a f o rc e  
s h i e l d  and a r t i f i c i a l  g r a v i t y .
Although governed by an e l e c t e d  board ,  t h e  peop le  o f  T r i t o n  g e n e r a l l y  
fo l l o w  u n s t r u c t u r e d  l i v e s  based on mutual c o o p e r a t i o n .  Money i s  o b s o l e t e .  
People  have a u tom a t ic  c r e d i t  from th e  s t a t e  f o r  b a s i c  food ,  s h e l t e r ,  and 
t r a n s p o r t a t i o n .  Everyone goes on w e l f a r e  a t  one t ime o r  a n o t h e r ,  but  
never  f o r  ve ry  long .  There i s  no pove r ty  and no p o s s i b i l i t y  o f  economic 
d i s a b i l i t y ,  and t h e r e  a r e  no g h e t t o s .
The c i t y  does have a s e c t i o n  where no laws app ly  t o  r e l e a s e  any 
s o c i a l  f r u s t r a t i o n s  t h a t  b u i l d  up among th e  populace .  I t  i s  s a id  t h a t  
l i f e  on T r i t o n  r e f l e c t s  t h e  b a s i c  d e s i r e s  o f  everyone and t h a t  i t  
p rov ides  a c l o s e  t o  a p e r f e c t  e x i s t e n c e .
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P a r t  Three
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P r e s e n t  t e n s e  shows p r e s e n t  o r  h a b i t u a l  a c t i o n .
Example: I am ready  to  go home, (be)
P a s t  t e n s e  shows a c t i o n  a l r e a d y  comple ted.
Example: My t e a c h e r  e x p la i n e d  th e  answers ,  ( e x p l a i n )
P r e s e n t  p r o g r e s s i v e  shows p r e s e n t  a c t i o n  as  i t  t a k e s  p l a c e .  
Example: He i s  having h i s  boot s  p o l i s h e d ,  (has )
Fu ture  t e n s e  i n d i c a t e s  a c t i o n  o r  e x i s t e n c e  no t  y e t  begun. 
Example: They w i l l  l e a v e  in  abou t  an hour ,  ( l e a v e )
D i r e c t i o n s :  F i l l  in  t h e  c o r r e c t  ve rb  a t  each blank space .  The base  forms
o f  the  r e q u i r e d  ve rbs  a r e  given in  p a r e n t h e s e s ,  and th e  t e n s e  
t o  be used i s  shown a t  t h e  l e f t .
P a s t ,  1. I______________ _________________1ce cream because
P a s t  I a t a s t e  f o r  a l l
swee ts ,  ( l i k e ,  have)
P r e s e n t  p r o g r e s s i v e ,  2. He a l s o  t h a t  the
Fu ture milk in  i t
good f o r  me. ( t h i n k ,  be)
P a s t , 3. What I d id  no t  c o n s id e r
P r e s e n t th e  c a v i t i e s  t h a t  a l l  t h e  suga r
(be,  make)
Fu ture 4. S tuden ts  o f  t h e  f u t u r e ,  l i k e  t h e  s t u d e n t s  o f
to day , t o  know
how t o  use t h e  t h r e e  l e v e l s  o f  l anguage ,  (need)
Present
P r e se n t
P r e s e n t
P r e se n t
P r e s e n t
P r e se n t
P r e s e n t
Fu tu re
P a s t ,
Pas t
F u tu re ,
P r e se n t
P a s t ,
P a s t
p r o g r e s s i v e
p r o g r e s s i v e
U sua lly  when a person_
T-l
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an unexpected e v e n t ,  he_
a t  f i r s t  unaware t h a t  i t  a c tu a l l y _  
( w i t n e s s ,  be,  happen)
When a p o l i c e  o f f i c e r ______________
someone s p e ed ing ,  t h a t  person_
b e t t e r  o f f  j u s t  t a k i n g  th e  t i c k e t ,  ( c a t c h ,  be)
R o l l e r  s k a t i n g  s t i l l
in  p o p u l a r i t y ,  ( i n c r e a s e )
I f  he
grades_
h a r d e r ,  h i s  
no t
so low. ( s tu d y ,  be)
Before I_ 
s t e p s ,  I_
t h r e e
my
m is take ,  ( f a l l ,  r e a l i z e )
10. Because I s t i l l
in  s c h o o l ,  my mother
a f t e r  me t o  shave o f f  my bea rd ,  (be,  be)
11 . 1 f o r  two and a
h a l f  months t h a t  she_ 
r i g h t ,  (know, i s )
P r e s e n t  p r o g r e s s i v e ,  12. While many peop le  now_____________________ __
P a s t  compute rs ,  paper__________________________ _
men's  i deas  f o r  hundreds o f  y e a r s ,  ( u se ,  r ec o rd )
T-l
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Present
P r e s e n t
P r e s e n t
Fu tu re
P a s t ,
P a s t
P r e s e n t
P r e s e n t
P a s t
P r e s e n t
Fu ture
P a s t ,
P a s t ,
P a s t
13. Puddles a very
p r i s s y  c a t  and_
to  be a lo n e ,  (be ,  l i k e )
p r o g r e s s i v e ,  14. Even though i t_
crowds o f  people_
along  th e  pa rade  r o u t e  w a i t i n g  f o r  the  P r e s i d e n t ,  
( r a i n ,  s t a n d )
p r o g r e s s i v e
15. Gal leons l a r g e
Spanish  s h ip s  o f  t h e  s i x t e e n t h  and sev en te en th
c e n t u r i e s  and__________________________________
t h r e e  o r  fo u r  decks a t  t h e  s t e r n ,  (be,  have)
16. The Bay o f  Fundy between New Brunswick and
Nova S c o t i a __________________________________
t i d e s  o f  s i x t y  t o  s even ty  f e e t ,  (have)
p r o g r e s s i v e ,  17. Several  p l a n t s  s t i l l
on t h e  window s i l l  even though Spot
__________________________________ up onto them one
day. (grow, jump)
p r o g r e s s i v e ,  18. Even though i t_
c loudy now, i t_  
not t o n i g h t ,  ( g e t ,  r a i n )
19. The sun
in t h e  even ing  we near ly_  
to  dea th  because  we
e a r l y ,  so ,
in  t h e  open,  ( s i n k ,  f r e e z e ,  s l e e p )
T-l
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t h e  end o f  the
road by noon, ( reach )
P a s t , 21. He a g r e a t  deal to
P a s t h i s  s t u d e n t s ,  but
even more from them, ( t e a c h ,  l e a r n )
P r e s e n t 22. The worker one pipe
to  a n o t h e r ,  (weld)
Future 23. I f  you wi th  me, I
w i l l  d r i v e  t o  t h e  shopping m a l l ,  (come)
P a s t , 24. Althouqh I s i c k  l a s t
Future week, I in  school  on
Monday, (be ,  be)
P a s t , 25. I f  he he lp  and i f
P a s t , vou your  ground, then
Fu tu re I a s u p p o r t i n g  l e t t e r .
( s e e k ,  s t a n d ,  w r i t e )
P a s t , 26. A f t e r  he down h is
P a s t qun, a b u l l e t i n to
t h e  wooden buc ke t ,  ( l a y , t e a r )
P a s t , 27. As long as  he hi s
Pas t pay,  t h e  boss
him t o  c o n t in u e  working. (draw, t e l l )
P a s t , 28. Althouqh they the  d r i n k s ,
P r e s e n t  p r o g r e s s i v e no one them, ( b r i n g ,  sel
T-l
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F u tu re ,  29. We a re  a f r a i d  t h a t  t h e  s t u d e n t s ___________________
F u tu re , up and w r i t i n g  be fo re
P r e s e n t  p r o g r e s s iv e they e a s i l y .
( g iv e ,  q u i t ,  r ead)
P a s t , 30. A f t e r  t h e  c a p t a i n
P a s t he h i s  t ro o p s  i n t o
th e  woods, (speak ,  lead)
P a s t , 31. I f  you h e r ,  you
Future no t  soon
h e r .  (meet ,  f o r g e t )
P r e s e n t , 32. Margaret  and Jim
P a s t no t  h e re ,  bu t  the  o t h e r  c h i l d r e n  
t h e i r  rooms, (be,  f i n d )
P r e s e n t  p r o g r e s s i v e , 33. While he t h e  c o v e r ,
Fu ture the  o t h e r s back
from t h e  e n t r a n c e ,  ( l i f t , s t a n d )
P r e s e n t  p r o g r e s s i v e , 34. Because Joseph a l l
P r e s e n t th e  a t t e n t i o n ,  h i s  b r o t h e r
q u i e t l y ,  ( r e c e i v e ,  l ea v e )
P a s t , 35. We a t  f i v e  o ' c l o c k ,
P a s t , a whole b o t t l e  o f  wii
P a s t and home b e fo re  da rk .
P r e s e n t  p r o g r e s s i v e 36.
(meet ,  d r i n k ,  go) 
The c h i l d r e n t h e i r
t e a c h e r s  c r a z y ,  ( d r i v e )
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DIRECTIONS FOR TEST - 2
I n s t r u c t o r ' s  d i r e c t i o n s  t o  s t u d e n t s  be fo re  a d m i n i s t r a t i o n  o f  T e s t  -  2 .
Today you a r e  going to  t ak e  a t e s t  t o  see  how much you have l e a r n e d  about  
verb t e n s e s  du r ing  the  p a s t  two weeks.  Don ' t  g e t  nervous abou t  t h i s  t e s t .
J u s t  t ak e  your  t ime and t r y  t o  f i l l  in a l l  t h e  b l a n k s .  You have th e  e n t i r e
p e r iod  to  complete t h i s  t e s t .  All you need i s  a pen;  p l e a s e  c l e a r  the
top o f  your  desk now.
(Pass  ou t  t h e  t e s t s  and d i r e c t  t h e  s t u d e n t s  t o  f i l l  in  t h e i r  names, s t u d e n t  
ID ( s o c i a l  s e c u r i t y )  numbers i f  they  know them, and the  i n s t r u c t o r ' s  name.
Read th e  d i r e c t i o n s  t o  them, encourage them t o  check t h e i r  answers ,  and then  
d i r e c t  them to  beg in .  No f u r t h e r  prompting o f  answers  should  occu r .  S tuden ts  
who complete  the  t e s t  b e fo re  t h e  end o f  the  p e r io d  shou ld  be given a r ea d ing  
a ssignment  so t h a t  they  a r e  no t  encouraged j u s t  t o  r a c e  th rough th e  t e s t  to
l e a v e .  All pa pers  should  be c o l l e c t e d  and he ld  f o r  the  r e s e a r c h e r . )
Name S t u d e n t  I . D .
F r id a y ,  Oct . 14 th .
110 T' 2 
Teacher
Tes t  - 2
P a r t  One
D i r e c t i o n s : The e ssay  below i s  w r i t t e n  in the  p r e s e n t  t e n s e .  Rewri te  
t he  e s sa y  in  t h e  p a s t  t e n s e  as  i f  t h e  camel no lo n g e r  e x i s t s .  
Use the  bot tom o f  t h i s  page and the  n e x t .
S a i l i n g  on Sand - 2
The camel i s  an e x t r a o r d i n a r y  animal which has s p e c i a l  a d a p t a t i o n s  
t o  d e s e r t  l i v i n g .  In a d d i t i o n  to  s t o c k p i l i n g  food ,  a camel a l s o  loads 
up on w a te r .  Gal lons a r e  s t o r e d  in l i t t l e  pouches t h a t  l i n e  t h e  wall  o f  
i t s  stomach. While t h e  camel t r a v e l s ,  i t  f eeds  i t s e l f  by drawing from 
both i t s  hump and i t s  stomach w a l l s .  I f  o t h e r  s u s te n a n c e  i s  a v a i l a b l e ,  
the  camel e a t s  t h a t ,  r e s o r t i n g  to  i t s  s to r e h o u s e  on ly  when i t  has t o .
By th e  end o f  i t s  j o u rn e y ,  t h e  empty hump hangs l o o s e l y .
There a r e  o t h e r  f e a t u r e s  t h a t  a id  a c a m e l ' s  arduous jou rne y  a c ro s s  
the  d e s e r t .  I t s  bushy eyebrows and long e y e l a s h e s  p r o t e c t  i t s  e ye s ,  
and long h a i r  in  i t s  e a r s  keep  the  sand from blowing i n s i d e .
I l l
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P a r t  Two
D i r e c t i o n s :  The e s sa y  below i s  w r i t t e n  in  t h e  p r e s e n t  p r o g r e s s i v e  o r
th e  p r e s e n t  t e n s e .  Rewri te  t h e  e s s a y  in  t h e  f u t u r e  t e n s e  
so t h a t  i t  becomes a p r e d i c t i o n  o f  t h e  f u t u r e .  Use the  
bot tom o f  t h i s  page and th e  ne x t .
Del a n y ' s  Vis ion  - 2
In t h e  y e a r  2112 A.D. ,  people  from e a r t h  a r e  c o l o n i z i n g  many o f  
th e  p l a n e t s  and moons o f  the  s o l a r  system. One co lony  T r i t o n  i s  a l low ing  
many freedoms and i s  encourag ing  new ways o f  l i v i n g .
Body d e c o r a t i o n s  a r e  worn by both men and women. Fash ions  a r e  
n o n e x i s t e n t .  Body c ove r ing  ranges  from complete  n u d i t y ,  w i th  o r  w i th o u t  
d e c o r a t i o n  and body p a i n t ,  t o  e l a b o r a t e  cos tumes.
D i s t i n c t i o n s  between t h e  sexes  a r e  b l u r r e d  on T r i t o n .  Names l i k e  
Gene, Sam, o r  Bron may be used by e i t h e r  sex .  Sex change o p e r a t i o n s ,  
comple te  in  every  r e s p e c t ,  w i th  p syc h o lo g ic a l  c o u n s e l in g  t o  match ,can 
t r a n s fo r m  men o r  women i n t o  t h e i r  o p p o s i t e  numbers in  s i x  hours  t im e .
D esp i te  a c e r t a i n  l o o se n e s s  in  t h e  s o c i a l  f a b r i c ,  t h e  bu reauc racy  
s t i l l  o p e r a t e s .  C i t i z e n s  a r e  a s s ig n e d  2 2 - d i g i t  i d e n t i f i c a t i o n  numbers 
and a r e  r o u t i n e l y  surveyed by machines .  The government  has t e n  hours  
o f  v ideo taped  in fo rm a t io n  on eve ry  member o f  s o c i e t y .  The c i t i z e n s  o f  
T r i t o n  p r e f e r  t h e i r  l i f e  t o  t h a t  on e a r t h  and e v e n t u a l l y  they  d e s t r o y  
th e  p l a n e t  t h a t  c o lo n iz e d  them.
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Part Three
P r e s e n t  t e n s e  shows p r e s e n t  o r  h a b i t u a l  a c t i o n .
Example: I am ready  t o  go home, (be)
P a s t  t e n s e  shows a c t i o n  a l r e a d y  comple ted.
Example: My t e a c h e r  e x p la in e d  th e  answers ,  ( e x p l a in )
P r e s e n t  p r o g r e s s i v e  shows p r e s e n t  a c t i o n  as i t  t a k e s  p l a c e .  
Example: He i s  having  h i s  boo ts  p o l i s h e d ,  (has )
Fu ture  t e n s e  i n d i c a t e s  a c t i o n  o r  e x i s t e n c e  no t  y e t  begun. 
Example: They w i l l  l e a v e  in about  an hour ,  ( l e a v e )
D i r e c t i o n s :  F i l l  in  the  c o r r e c t  ve rb  a t  each blank space .  The base forms o f
t h e  r e q u i r e d  verbs  a r e  given in p a r e n t h e s e s ,  and th e  t e n s e  t o  be 
used i s  shown a t  the  l e f t .
P as t  1. They__________________________________ to o  t i r e d  to
s l e e p  l a s t  n i g h t ,  (be)
P r e s e n t , 2 .  I f  he th e  p a p e r ,  I
Future i t  t o o .  ( s i g n ,  s ig n )
P r e s e n t  p r o g r e s s i v e ,  3. He o l d e r  every  day,
P r e s e n t  p r o g r e s s iv e but  she___________________
a t t r a c t i v e ,  ( look ,  g e t )
more
P a s t , 4 .  He the  t r e e  u n t i l
Pas t t h e  a pp le s_____________
ground,  (shake ,  f a l l )
to  t h e
P a s t ,
Fu tu re
5. Although t h e s e  books____________
e x p e n s iv e ,  I r e a l l y _____________
them t h i s  se m e s te r ,  (be,  need)
Present,
P r e se n t
P a s t ,
Pas t
F u tu re ,
P r e s e n t  p r o g r e s s iv e
F u tu re ,
P r e se n t
P a s t ,
Pas t
P a s t
P r e s e n t ,
Fu tu re
6. He sometimes
T- 2
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wi th  h i s  b r o t h e r ,  bu t  he always_ 
a f t e r w a r d s ,  ( f i g h t ,  ap o lo g iz e )
7. The crowd
t r a i n e d  horse
as  the  
over
the  f e n c e ,  (watch,  s p r i n g )
8.  We the  luggage
ahead i f  she
f o r  i t .  ( send ,  w a i t )
9.  The s t u d e n t s a l l  t he
d i r e c t i o n s  i f  you
c l e a r  in  g iv in g  them, (u n d e r s t a n d ,  be)
10. He my new s h i r t  and
th e  s l e e v e ,  (wear,  t e a r )
11. I him a t  m id n igh t ,  (meet)
P r e s e n t  p r o g r e s s i v e  12. A pecan t ree_ nea r
the  house,  (grow)
13. She t h a t  you a r e
c o r r e c t ,  bu t  she_ 
not any th ing .
( t h i n k ,  say)
Past,
P a s t ,
P a s t ,
P a s t ,
P a s t ,
F u tu re ,
Pas t
P a s t ,
Pas t
F u tu re ,
Fu tu re
P a s t ,
P r e s e n t
P r e s e n t ,
P r e se n t
P r e s e n t  p r o g r e s s i v e ,  
Future
14. We
o u r s e l v e s ;  we_ 
c h i c k e n , ______
T-2
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t h a t  jambalaya 
the
season ing ,
and
the  
th e  roux,
t h e  whole t h in g
in a p o t .  (make, choose,  buy,  mix, throw)
15. He
i f  you_
th e  po s tc a rd  
 t h e  stamps,
(m a i l ,  g e t )
P r e s e n t  p r o g r e s s i v e  16. They_ f o r  him everywhere.
( look)
17. He h i s  jo b  y e s t e r d a y
because  h i s  co-workers
s p i t b a l l s  a t  him. ( q u i t ,  throw)
18. You
ba rn ,  and she_
_the cow to  the  
i t
some o a t s ,  ( l e a d ,  feed )
19. I f  you_ h e r ,  why
up s e t?  ( f o r g i v e ,  be)
_you s t i l l  so
20. She t h a t  you
no t  comple te ly
ho n e s t ,  ( f e e l ,  be)
21. I f  you_ a good l i f e ,
then  you c e r t a i n ! y _
w i s e r ,  ( l i v e ,  become)
P a s t ,
P r e se n t  p r o g r e s s i v e
P a s t ,
Future
P a s t ,
Pas t
P r e s e n t ,
Future
P a s t ,
Future
P r e s e n t ,
Fu ture
P a s t ,
P r e s e n t ,
Future
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22. What t h e  o t h e r  answers_ 
s t i l l t o  me. (be ,  confuse )
23. I t h i n k  I h i s
p o s i t i o n ,  bu t  I_ no t
i t .
( u n d e r s t a n d ,  s u p p o r t )
24. The papers_ on the
s t e p s  u n t i l  James_
them under  h i s  j a c k e t ,  ( l a y ,  h ide)
25. Unti l  t h e  c a r by,
th e  l i t t l e  g i r l
on th e  c u rb ,  ( p a s s ,  w a i t )
26. Since he_ 
when
th e  o f f e n s e ,
he
i t ?  ( f o r g i v e ,  f o r g e t )
P r e s e n t  p r o g r e s s i v e ,  27. Why_ he
f o r  h e r  when he
t h a t  she p robab ly
not
( lo o k ,  know, come)
28. I f  he
mother
a l l  n i g h t ,  h i s  
c e r t a i n  t h a t  he
not
b r e a k f a s t ,  ( d r i v e ,  f e e l ,  e a t )
P a s t ,
P r e se n t
Pas t
P a s t ,
P r e se n t
P r e se n t
Fu ture
P r e se n t
P r e s e n t
P r e se n t
P r e s e n t
P a s t
T-2
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29.
p r o g r e s s iv e
p r o g r e s s iv e
p r o g r e s s i v e ,
p r o g r e s s i v e ,
p r o g r e s s i v e
p r o g r e s s i v e ,
32.
33. I
John t h a t  the  c a r
so much because h i s
b r o t h e r to  tune  i t .
( e x p l a i n ,  shake ,  f o r g e t )
The qarbage can so
much, he i t  away.
( s t i n k ,  throw)
Since J e n n i f e r f o r  a
b o y f r i e n d ,  she o f t e n
h e r s e l f ,  ( look ,  f l a u n t )
Why P e t e r
t h i s  c l a s s  when he
t h a t  i t  i s  the  only
one he
(drop ,  know, pass )
a new s t e r e o  s in c e  my
average ( g e t ,  improve)
P a s t 34. The p o l i c e ____________
only  one man. (seek)
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M M  I
Gl _.
1- 2
CGr
CG:
CG
CG
CG
CGr
CG
C&
CG
Ci 
C G  
CG
LLL
cg
CGr
CG
CGr
CG
CG
CG
CG
CG
CG
CG
CG
C G
C C ^
CG
4-5
1 5 “
£ 1
u
I S
&L
IS
££_
I S
X L
I S .
M
\B 3
£S]
i s
BS
£ aL
M L
I S ­
I S
BS
B S
7 - 0
« .
HI
S-G
13
m
X L
tc3-
J t L
i L
3*L
11
i f
ML
3 4
& _
xL
3L
32_
11
30-
3B
si.
i£
1L
i d
Bl.
3 3
sq
10-11
97
71
90
n
ii_
2?
1L-
10-
I f-
__
91-
11-
19_
9 3
1 3 -
10-
90
11-
11-
SZ
s l
OZ-
91_
9 4 -
71-
1 L
h7
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Col unins
1-2 group (CG, iT.', VO)
3 blank
4-5 MBTI (ES,FN,IS,IN) 
6 blank 
7-8 T1 
9 blank 
10-11 12
DATA-Simeral
1-2 3 4-5 6 7-8 9 10-11
2*1 u £ S 13 I f
J O cG ES 97 n
3! CG IS 4! S2
32 CG e o 90 I f
.33 CG Z7 9¥
CG BA) ?2 ? f
ir CG BA) n
iL CG IS s¥
3? CCr £ S 30 h "
n CG IS 6sr r«2
33 CG 39 3(>
(f-0 CG 93 ?f
t/ CG 93 SI
H2 CG 70 9Z
0 CG rs H' •90
CG TS & 9 f
CG 3 2 f /
CG 3&
f) CG ES n ? 0
CCr w t9 I f
ff CG E S Li 9L
SO CG BS Si V
S / CG I S 1 2 9¥
r z CG IS SO
S3 TO VS ss i f
S¥ TO 1 1
¥L —
9 2
s ? TO rs 9/
& Tfr E S % I f
Pane _______
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Columns
1-2 group (CG,TD,VD)
3 blank
4-5 MBTI (ES,EN,IS,IN) 
6 blank 
7-8 T1 
9 blank 
10-11 T2
DATA-Simeral
1-2 3 4-5 6 7-8 9 10-11
TO e s f 9
S i TO w n
& TO £>7 ? /
to t o
TO
PS s / Z l
tf BS V L
i f
S 7
u TO IS 7 *
i l 1 0
TO
31_
I I
l i t
4 3
t<r TO BS t 7
u TO BS ? / 96
LI 1 0 % 9 3
t? TO % 9 6
i a .......... TO I S 71 J ¥
% TO w 7 ? g g
? / r p 9 3 %
?* TP i s W L i
73 TO BS E l ? r
1¥ TP 6>l 9 /
i s TP ES 77 ? ?
Ok TP I S 3 2 ?<2
>7 TP ES 97
n TO T S ?/ 9<r»
7 ? TP IS f l 9?
*0 JO ES 77 2!
6) TP 7E 9 3
JSSt_____
V
TP
TP
—
JEM
V
.
ZS
77
n%*f TP 2 ?
Pane _jj( _______
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Columns
1-2 group (CG,TD,VD)
3 blank
4-5 MBTI (ES,EN,IS,IN) 
6 blank  
7-8 T1 
9 blank 
10-11 T2
D A T A - S i m e r a l
Paae _ ^ __
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1-2 3 4-5 6 7-8 9 1 10-11
I T TO e /o to
XL.............................. T $ E S
e s
2 l so
VI 1 0 S i St
n TO e s s ?
n
9o
T0_
1 0
— —  ■ 9 0 — - -------------------
6? SI
i f 1 0 I/O SI ?¥
u TO — E E
e s
— Jtf
s x
-- ? s~
SI93 1 0
VL TO e s % 96
10_
TO
es ¥f> let
U i s t>3
97 10 BS ? !
99 TO TS ¥‘i 7f
n 10 e s 5? 7 /
160 TV 90 ?0
m ............................. TO et) 73 97
jtia. 10 xs & 7 /
t-Qi TO 99 * r
m/ 10 e s ¥0 (,3
for TO *7
VO X(0 7/ 93
m 1HO es 7 6 ?3
/or VO n n
J09 VO e/o ¥3 7?
/M.
MJ
10 
10
ES
r s
—
k r
n
?z
70
A* Ilo ES ¥0 71
Columns
1-2 group (CG,TD,VD)
3 blank
4-5 MBTI (ES,EN,IS,IN) 
6 blank 
7-8 T1 
9 blank 
10-11 T2
DATA-Simeral
1-2 3 4-5 6 7-8 9 10-11
m  . ...... W T fi f £ 93
id . - MO B S 3 S 9 0
o r MO B S A
J/L MO 13
m ______
m  . .  .
Mt) — T S n 3 £
MO p r £ ?
in WL
MO
TOl s f 4 3
126 3 0 2.6
w MO B S II Z l
. _ \10 Bfi) ¥ 7 9 7
n B S S I >3
!2<J MO BS H SO
/< ?r MO r s j r ?£~
JsC........ . VO t z 9?
127 _ Mv B S J z 7 ?
)2? MO I S f ¥ ? 6
m MO ¥6 47
Iso MO B S 3? 9 7
.11/  ... MO B S f t
/3J MO n ?3
JXL........ MO B S 3Z
m MO i s
i f
r r
j j .r  ..... Vo T S 17
I3t> MO T S 17
)37 MO B D V f¥
i n  .... . MO — ?4> 13
13? 110 7 2
1/m MO BS 96
Pane £
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Columns
1-2 group (CG,TD,VD)
3 blank
4-5 MBTI (ES,EN, IS ,IN) 
6 blank 
7-8 T1 
9 blank 
10-11 T2
DATA-Si inera 1
1-2 2 4 - 5 6 7-8 9 10-11
IW VO x s a 12
10 VO % 1 /r f *\ 
)tfl VO S3 7 1
)W VO e s U %(?
VO e s t o W
/fi vf) 47 9 /
>0 VO & 13 <?¥
m \fO
—
s e 7 /
J0 - - VO Za) 36 w
M1 vo 9?
IS'/ VO
—
e s 6>7 ?7
If* VO
VO
TAJ IS '
1& . . . i s 67 f t
VO z s je -
Iff VO e s If 9?
}ff VD i>3 ? /
If? vo 3/
Iff VO e s 73 Z(p
/f? vf) 43 s ¥
\
—
-----------------
-------------------------- — --------------------------------------------
Pane _ (q  _ _
125
Columns
1-2 group (CG,TD,VD)
3 blank
4-5 MBTI ( ES, EN, I S , IN)
6 blank
7-8 T1
9 blank
10-11 T2
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N i c h o l l s  S t a t e  U n i v e r s i t y
UNIVERSITY STATION
THIBODAUX, LOUISIANA 70310
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January  5, 1984
INSTRUCTIONAL MEDIA CENTER DIVISIONS:
INSTRUCTIONAL TECHNOLOGY 
PRINTING & DUPLICATING 
KVFG RADIO 
CCTV
Mr. Michael McDonnell
Col lege  Department
H o l t ,  R in e h a r t  and Winston
383 Madison Avenue
New York, New York 10017
Dear Mr. McDonnell:
I am w r i t i n g  you to  r e q u e s t  pe rm iss ion  to  use s e l e c t i o n s  o f  th< 
book "From Copying to  C r e a t in g "  by Helen Heightsman Gordon f o r  
my do c to ra l  d i s s e r t a t i o n  a t  Lou is iana  S t a t e  U n i v e r s i t y .  I am 
s tudy ing  th e  use o f  d i c t a t i o n  in t h e  t e a c h in g  o f  c o n t r o l l e d  
compos i t ion  to  developmental  w r i t i n g  s t u d e n t s  a t  N ic h o l l s  
S t a t e  U n i v e r s i t y .
I would l i k e  t o  use f o r  my s tudy  and reproduce  in  my d i s s e r t a ­
t i o n  the  f o l low ing  s e l e c t i o n s :  C o n t r o l l e d  Composit ion 3 . 1 . ,
8 . 1 ,  9 . 1 ,  9 . 2 ,  and 23.2  and e x e r p t s  and e x e r c i s e s  from Chapter:  
6 and 7 in the  section t i t l e d  "A B r i e f  Handbook f o r  C o r r e c t in g  
E r r o r s ."
Your pe rm iss ion  f o r  t h i s  usage w i l l  be g r e a t l y  a p p r e c i a t e d .  
S i n c e r e l y ,
HCLT, RINEHART AT:TD WINSTON
Ron Simeral 
Media S p e c i a l i s t
C0I7
RS:1bl C.
T
Feb 22 1984
Permission granted for use in your 
dissertation.
Y o u r s ,
Michael McDonnell 
Permissions
N i c h o l l s  S t a t e  U n i v e r s i t y
UNIVERSITY STATION
THIBODAUX, LOUISIANA 70310
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January  9, 1984
ISTRUCTIONAL MEDIA CENTER DIVISIONS:
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KVFG RADIO 
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Mr. Michael McDonnell 
Co l lege Department 
H o l t ,  R in e h a r t  & Winston 
383 Madison Ave.
New York, New York 10017
Dear Mr. McDonnell
I am w r i t i n g  you to  r e q u e s t  pe rm iss ion  to  use s e l e c t i o n s  o f  
t he  book "The Copy Book" by Thomas Friedmann and James 
MacKillop f o r  my d o c to r a l  d i s s e r t a t i o n  a t  Lou i s iana  S t a t e  
U n i v e r s i t y .  I am s tu d y in g  the  use o f  d i c t a t i o n  in the  
t e a c h in g  o f  c o n t r o l l e d  compos i t ion  to  developmental  w r i t i n g  
s tu d e n t s  a t  N ic h o l l s  S t a t e  U n i v e r s i t y .
I would l i k e  t o  use in my s tudy  and reporduce  in  my d i s s e r t a t i o n  
the  f o l low ing  s e l e c t i o n s :  " S a i l i n g  on Sand" on page 66 and
"Delany 's  Vis ion"  on page 96.
Your pe rm iss ion  f o r  t h i s  usage w i l l  be g r e a t l y  a p p r e c i a t e d .
C*i r w ' A V ' n l  \ /
Ron S i m e r a l , 
Media S p e c i a l i s t
RS:ftb
CBS COLLEGE 
PUBLISHING 129
CBS Educational and Professional Publishing 
A Division of CBS Inc.
383 Madison Avenue
New York. New York 10017 a
(212) 872-2000
Jan 17 1984 
Ron Simeral
Instructional Media Center 
Nicholls State University 
University Station 
Thibodaux, La. 70310
Dear Mr. Simeral,
Thank you for your letter requesting permission to use 
the following material in your dissertation, thesis, or 
paper:
Selection: "Sailing on Sand" p. 66,
"Delany's Vision" p. 96.
Text and Credit Line: from THE COPY BOOK by Thomas
Friedmann and James M a c K i l l o p . 
Copyright (c) 1980 by Holt, Rinehart and Winston.
Used by permission of CBS College Publishing.
The material you have requested may be used for the purpose 
you have indicated, provided you use the above credit line 
as your footnote.
If the selection above contains any excerpts, figures, or 
illustration from other sources, permission for the use of 
such material must be separately requested from the copyright 
holder of the original source, as indicated in our credit 
notice.
Should your dissertation, thesis, or paper later be accepted 
for any commercial publication or use, it would be necessary 
for you to renegotiate this permission, and our, regular terms 
and fees would apply. If you have any questions, please let 
me know, and I will be glad to advise you.
Sincerely yours,
College Permissions
Holt. R in e h a r t  a n d  W in s to n . D ry d e n  P re s s ,  S a u n d e r s  C o lle g e  P u b lish in g
N i c h o l l s  S t a t e  U n i v e r s i t y
UNIVERSITY STATION
THIBODAUX, LOUISIANA 70310
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J u l y  11, 1983
INSTRUCTIONAL MEDIA CENTER DIVISIONS:
INSTRUCTIONAL TECHNOLOGY 
PRINTING & DUPLICATING 
KVFG RADIO 
CCTV
Dr. Donald Ayo, P r e s i d e n t  
N i c h o l l s  S t a t e  U n i v e r s i t y  
Thibodaux,  LA 70310
Dear Dr. Ayo:
I am p lann ing  to  do my r e s e a r c h  t h i s  f a l l  f o r  my d o c to r a l  
d i s s e r t a t i o n  on developmental  s t u d e n t s  a t  N i c h o l l s .  I am 
r e q u e s t i n g  your  pe rm iss ion  t o  do t h i s .  t
I w i l l  a p p r e c i a t e  you r  f a v o r a b l e  c o n s i d e r a t i o n  o f  my 
r e q u e s t  as  I a p p r e c i a t e  your  c o n t i n u in g  c o o p e ra t i o n  in 
my endeavors  he re  a t  t h e  U n i v e r s i t y .
Ron S i m e r a l ,
Media S p e c i a l i s t ,  
Speech I n s t r u c t o r
PBS:ftb
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N i c h o l l s  S t a t e  U n i v e r s i t y
T H I B O D A U X ,  L O U I S I A N A  7 0 3 1 0
O F F I C E  O F  T H E  P R E S I D E N T
(504) 446-8111, Ext. 201 July 13, 1983
Mr. Ron Simeral 
Instructional Media Center 
Nicholls State University 
Thibodaux, Louisiana 70310
Dear Ron,
You have my permission to do research this fall for 
your doctoral dissertation on developmental students at 
Nicholls.
I extend to you my best wishes for.success ‘with your 
research and offer my cooperation.
Sincerely
Donald J (/&yo 
President
DJA:gg
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Nicholls State University
UNIVERSITY STATION 
THIBODAUX, LOUISIANA 70310
J u l y  11, 1983
INSTRUCTIONAL MEDIA CENTER DIVISIONS:
INSTRUCTIONAL TECHNOLOGY 
PRINTING & DUPLICATING 
KVFG RADIO 
CCTV
Dr. 0. E. Lovel l
Vice P r e s i d e n t  o f  Academic A f f a i r s  
N ic h o l l s  S t a t e  U n i v e r s i t y  
Thibodaux, LA 70310
Dr. Love l l :
The r e s e a r c h  problem I have s e l e c t e d  f o r  my d o c to r a l  d i s s e r t a t i o n  
i s  a s tudy  o f  t h e  use o f  d i c t a t i o n  e x e r c i s e s  in  t h e  c o n t r o l l e d  
w r i t i n g  method o f  t e a c h i n g  N ic h o l l s  Engl ish  002t developmental  
s t u d e n t s .  I am r e q u e s t i n g  you r  pe rm iss ion  to  work w i th  t h e  
i n s t r u c t o r s  o f  t h e  s i x  Engl ish  002 c l a s s e s  schedu led  f o r  INI,
2M and 3M t h i s  f a l l .
As p a r t  o f  t h i s  s t u d y ,  I would want t o  examine t h e  Myer-Briggs 
Type I n d i c a t o r  s c o re s  o f  t h e  s t u d e n t s  in  t h e s e  c l a s s e s  and 
would l i k e  y o u r  pe rm iss ion  t o  do so.
Thank you f o r  your  c o o p e ra t i o n  in  t h i s  m a t t e r .
n r o v 'o l  \/
Ron Simeral
Media S p e c ia l is t
Speech In s t r u c to r
RS:f tb
Nicholls State University
UNIVERSITY STATION 
THIBODAUX, LOUISIANA 70310 
J u ly  11, 1983
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KVFG RADIO 
CCTV
Dr. 0. E. Lovel l
Vice P r e s i d e n t  o f  Academic A f f a i r s  
N ic h o l l s  S t a t e  U n i v e r s i t y  
Thibodaux,  LA 70310
Dr. L ove l l :
The r e s e a r c h  problem I have s e l e c t e d  f o r  my d o c to r a l  d i s s e r t a t i o n  
i s  a s tudy  o f  the  use o f  d i c t a t i o n  e x e r c i s e s  in t h e  c o n t r o l l e d  
w r i t i n g  method o f  t e a c h in g  N ic h o l l s  Engl ish  002 developmental  
s t u d e n t s .  I am r e q u e s t i n g  your  pe rm iss ion  t o  work w i th  t h e  
i n s t r u c t o r s  o f  t h e  s i x  Engl ish  002 c l a s s e s  s chedu led  f o r  1M,
2M and 3M t h i s  f a l l .
As p a r t  o f  t h i s  s t u d y ,  I would want t o  examine th e  Myer-Briggs 
Type I n d i c a t o r  s c o re s  o f  t h e  s t u d e n t s  in  t h e s e  c l a s s e s  and 
would l i k e  your  pe rm iss ion  t o  do so.
Thank you f o r  your  c o o p e ra t io n  in  t h i s  m a t t e r .
Q i nrGPQ 1 \/
Ron Simeral 
Media S p e c i a l i s t  
Speech I n s t r u c t o r
^ O .  FTLOVELL, JR. ( \  
V. Pi:ES. .ACADEMIC.AEFAI^S• , . . . n_ - nr  ^  ^, i ^
RSrftb
Nicholls State University
UNIVERSITY STATION 
THIBODAUX, LOUISIANA 70310 
J u l y  14, 1983
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Dr. Bonnie Bourg 
Dean, Freshmen D iv i s ion  
N ic h o l l s  S t a t e  U n i v e r s i t y  
Thibodaux, LA 70310
Dr. Bourg:
The r e s e a r c h  problem I have s e l e c t e d  f o r  my d o c to r a l  d i s s e r t a t i o n  
i s  a s tudy  o f  t h e  use o f  d i c t a t i o n  e x e r c i s e s  in the  c o n t r o l l e d  
w r i t i n g  method o f  t e a c h in g  N ic ho l l s  Engl ish  002kdevelopmental  
s t u d e n t s .  I w i l l  be working wi th  t h e  i n s t r u c t o r s  o f  t h e  s i x  
En g l ish  002 c l a s s e s  s chedu led  f o r  1M, 2M and 3M t h i s  f a l l .
As p a r t  o f  t h i s  s t u d y ,  I would want  t o  examine the  Myer-Briggs 
Type I n d i c a t o r  s c o re s  o f  t h e  s t u d e n t s  in  t h e s e  c l a s s e s  and 
would l i k e  your  pe rm iss ion  to  do so.
Thank you f o r  your  c o o p e ra t i o n  in  t h i s  m a t t e r .
S i n c e r e l y ,
Ron S im e ra l,
Media S p e c ia l is t
Speech In s t r u c to r
R S :ftb
Nicholls State University
UNIVERSITY STATION 
THIBODAUX, LOUISIANA 70310
J u l y  n,  1983
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INSTRUCTIONAL MEDIA CENTER DIVISIONS:
INSTRUCTIONAL TECHNOLOGY 
PRINTING & DUPLICATING 
KVFG RADIO 
CCTV
Dr. Nolen LeCompte, Dean 
Col lege  o f  L ibe ra l  Ar t s  
N ic h o l l s  S t a t e  U n i v e r s i t y  
Thibodaux,  LA 70310
Dear Dr. LeCompte:
The r e s e a r c h  problem I have s e l e c t e d  f o r  my d o c to r a l  d i s s e r t a t i o n  
i s  a s tudy  o f  t h e  use o f  d i c t a t i o n  e x e r c i s e s  in  t h e  c o n t r o l l e d  
w r i t i n g  method o f  t e a c h in g  N ic h o l l s  Engl ish  0 0 2 ,developmental  
s t u d e n t s .  I am r e q u e s t i n g  your  pe rm iss ion  t o  work w i th  t h e  
i n s t r u c t o r s  o f  the  s i x  Eng l ish  002 c l a s s e s  schedu led  f o r  1M,
2M and 3M t h i s  f a l l .
As p a r t  o f  t h i s  s t u d y ,  I would want  t o  examine t h e  Myer-Briggs 
Type I n d i c a t o r  s c o r e s  o f  t h e  s t u d e n t s  in t h e s e  c l a s s e s  and 
would l i k e  your  pe rm iss io n  t o  do so.
Thank you f o r  your  c o o p e r a t i o n  in  t h i s  m a t t e r .
S i n c e r e l y ,
Ron S im e ra l,
Media S p e c ia l is t
Speech In s t r u c to r y
R S :ftb
N'
CH
o
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OFFICE OF THE DEAN J u l y  14, 1983 BOX 2020 
UNIVERSITY STATION 
(504)446-8111 
Ext. 323,324
Mr. Ron Simeral  
Media S p e c i a l i s t  
N ic h o l l s  S t a t e  U n i v e r s i t y
Dear Mr. S i m e r a l :
In response  t o  your  r e q u e s t  t o  work w i th  t h e  i n s t r u c t o r s  
o f  t h e  Engl ish  002 c l a s s e s  t h i s  f a l l ,  I r e a d i l y  g r a n t  
p e rm is s io n .  Your examining th e  Myer-Brigg Type I n d i c a t o r  
s c o r e s ,  however,  poses a p o s s i b l e  problem. I f  t h e  s c o re s  t o  
be s t u d i e d  a r e  in  any way i d e n t i f i a b l e  by name, you would 
p robab ly  be in  v i o l a t i o n  o f  t h e  p r iv a c y  a c t ,  and i t  would 
be wise t o  o b t a i n  t h e  pe rm iss ion  o f  t h e  s t u d e n t s  invp lved  
b e fo re  p roceed ing .
S i n c e r e l y ,
Nolan P. LeCompte
Dean
s t c
Nicholls State University
UNIVERSITY STATION  
THIBODAUX, LOUISIANA 70310 
J u l y  11, 1983
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Dr. David Boudreaux, Head 
Eng l ish  Department  
N ic h o l l s  S t a t e  U n i v e r s i t y  
Thibodaux,  LA 70310
Dear Dr. Boudreaux:
The r e s e a r c h  problem I have s e l e c t e d  f o r  my d o c to r a l  d i s s e r t a t i o n  
i s  a s tudy  o f  t h e  use o f  d i c t a t i o n  e x e r c i s e s  in t h e  c o n t r o l l e d  
w r i t i n g  method o f  t e a c h i n g  N ic h o l l s  Engl ish  0024developmental  
s t u d e n t s .  I am r e q u e s t i n g  pe rm iss ion  t o  work w i th  t h e  i n s t r u c t o r s  
o f  t h e  s i x  Engl ish 002 c l a s s e s  s chedu led  f o r  1M, 2M and 3M 
t h i s  f a l l .
As p a r t  o f  t h i s  s t u d y ,  I would want t o  examine t h e  Myer-Briggs 
Type I n d i c a t o r  s c o r e s  o f  t h e  s t u d e n t s  in  t h e s e  c l a s s e s  and 
would l i k e  your  pe rm iss ion  t o  do so.
Thank you f o r  your  c o o p e r a t i o n  in  t h i s  m a t t e r .
r  * ”
k u n  o i m e r a i
Media S p e c ia l is t
Speech In s t r u c to r
R S :ftb
APPENDIX I 
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Example o f  T e l e v i s i o n  
D i c t a t i o n  Sentence
1 write on my calendar
those deadlines 1 have
no control over, such
as dates when tests
come up, papers fall
due, or special events
take place.
VITA
Ronald Maurice Simeral  was born in Columbus, Ohio on August 18, 
1948 and was r a i s e d  in  New O r l e a n s ,  Lou i s iana  where he a t t e n d e d  
e lem en ta ry  and secondary  s c hoo l .  A f t e r  g r a d u a t in g  from Cor Jesu  High 
School in 1966, he a t t e n d e d  and g radua ted  from Loyola U n i v e r s i t y  in 
New Orleans in 1970 wi th  a Bache lor  o f  A r t s  degree  in E ng l i s h .  He 
re c e iv e d  a Lou i s iana  Teaching C e r t i f i c a t e  in  1971 and t a u g h t  E n g l i s h ,  
j o u r n a l i s m  and mass media a t  Booker T. Washington S e n io r  High School 
from 1970 t o  1976.
He was awarded a Masters  o f  Educat ion  degree  in edu c a t io n a l
communicat ions in 1977 from Loyola U n i v e r s i t y  in New Or leans  and was 
employed t h a t  same y e a r  by N ic h o l l s  S t a t e  U n i v e r s i t y  in  Thibodaux,  
Lou is iana  as  a media s p e c i a l i s t  and an i n s t r u c t o r  in  t h e  Communication 
Ar t s  program. In May, 1984, he was awarded a Doctor  o f  Phi losophy 
degree in  Educa t iona l  Technology by Lou i s iana  S t a t e  U n i v e r s i t y  in 
Baton Rouge, L o u i s i a n a .  He i s  p r e s e n t l y  employed in the  I n s t r u c t i o n a l
Media Center  a t  N i c h o l l s  S t a t e  U n i v e r s i t y .
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